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Foreword

We are pleased to bring out this report on literacy in the first year of the International Literacy
Decade. The motto of the Decade is "Litetacy as Freedom." More than 800 million people in
the world and almost sixty percent of the people of Bangladesh do not know this treedom. A
confusion exists, among claims and counterclaims about progress in hteracy. regarding the
status of literacy of the people of Bangladesh The study by Education Watceh, carried out
with scientific rigour and based on the administration of a hteracy test to a nationwide ran-
domly chosen saniple, provides a baseline This baseline should end the confusion about our
literacy status and serve as the benchmark for future planning for literacy, continuing cduca-
tion and nonformal education programmes.

The study 1s about the state of literacy, not about nonformal education in general or pri-
mary education. The findings. however, point out some very relevant and critical aspects of
primary cducation and nonformal education, which have vital policy implications. The study
reveals the dominant role of primary education as the means tor acquiring literacy: but it also
shows that the very poor quality of mainstream primary cducation is a serious obstacle to bet-
ter literacy outcomes, since one-third of those who complete primary education still remain
illiter . Nonformal primary education shows a better performance. The question then is
what  ould be done to incorporate some of the positive features of nonformal primary edu-
cation into mainstream primary education.

[t has been found that literacy courses in general including the government-run Total
Literacy Movement {TLLM). at lcast in the manner these have been conducted in Bangladesh,
have had an insignificant impact on the literacy situation. The study reveals a large 12 per-
centage point gap between male and female literacy and a staggering 26 percentage point dis-
advantage for the rural people compared to their urban counterparts. The urban slum dwellers
fare the worst with a literacy rate of [9.7 percent against the national average of 41.4 percent.
The study also underscores the need tor a broader and integrated vision of non-tformal and
continuing education in which the literacy effort should be embedded.

The study. like all rescarch reports of Education Watceh, presents an objective picture of

an important facet of basic education in the country. bi lection and analysis of data
in a professional manner. It is not intended to apportio r point fingers for deficien-
cies and failures. The findings on literacy do indicate a onal failure - failure in seri-

ousness of eftfort, in setting prioritics right, in appiying puoicosconalisim to management and
decision-making in education, and in lacking a vision and understanding of how literacy and
nonformal education programmes work. This i1s our collective failure as a society and as a
nation. We - the public authorities. the academics. the NGOs and the larger civil society -
need to work together to overcome this failure. [ hope that this is the message that will be
heard from the findings and conclusions of Education Watch 2002

Fazle Hasan Abed
Dhaka Chair
June 2003 Campaign for Popular Education






Preface

Literacy in Bangladesh: need for a new vision. is the fourth in the series of Education Watch
reports. The first report, Hope not complacency, dealt with internal efficiency indicators; the
second report. A question of quality, dealt with student achievement and teacher education;
and the third report Renewed hope daunting challenges was a revisit of the internal efficiency
indicators dealt with in the first report. It also probed into the widely prevalent private costs
in the primary education sub-sector.

This is the most challenging of all the reports published by Education Watch so far. It
deals with the literacy situation in Bangladesh. We at the Education Watch felt that it was
essential to establish a benchmark to fully understand the implications of the literacy
situation in Bangladesh.

In the past, censuses and other official reports on literacy including the last Education
Watch report relied primarily on response given by the respondents in a household. In such a
method the response is bound to be subjective. Secondly these surveys did not use any
universally accepted definition of literacy and any instrument to test literacy. The reports
could not therefore be fully relied up on.

In dealing with this problem the first task was to agree upon a suitable definition of
literacy. I think the members of the Working Group and the Technical Team of Education
Watch handled it successfully. They also made an intensive effort in preparing the test
instrument in the light of the definition adopted. The Education Watch divided those who
partic ated in literacy test into four groups: non-fiterate, semi-literate, literate at initial level
and literate at advanced level on the basis of the test administered to them.

The Research and Evaluation Division of BRAC was primarily responsible for field
survey and data collection. The survey team worked under able leadership of Mr. Samir
Ranjan Nath, Senior Research Fellow of BRAC. Dr. Manzoor Ahmed, a former Director of
UNIC Feffectively guided the Research Team. Both of them deserve our appreciation. I also
thank rofessor Kazi Saleh Ahmed to be a member of the research team.

] . Fazle Hasan Abed. Chairperson, BRAC and Chairman, Board of Directors, CAMPE
and a member of the Advisory Board, Education Watch consistently supported its work since
its inception. I owe him a debt of gratitude. Ms. Rasheda K. Choudhury, Director, CAMPE
and Member-Secretary, Advisory Board and Working Group of Education Watch provided
logistic support and other facilities of CAMPE to the Research Team. She deserves our
commendations.

A number of reviewers including Ms. Jowshan Ara Rahman. Mr. Ahmad Tajul Islam and
Ms. Farzana Ahmad reviewed the draft and gave their valuable comments. They deserve our
thanks for their valuable comments to improve the report.

Education Watch and its reports have been possible due to generous support received
from Royal Netherlands Embassy (RNE), Swiss Agency for Development and Cooperation
(SDC) and NOVIB, Netherlands. We acknowledge their generous support and profusely
thank them.
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Many staff members of CAMPE and BRAC including Mr. Sayed-ul-Alam Kazal, Mr.
Ghiasuddin Ahmed, Mr. Shykhuluzzaman Minar, Mr. Altaf Hossain, Mr. Md. Abul Kalam,
Ms. Shaheen Akter, Mr. Mirja Mohammad Shahjamal. Mr. Shoeb Ahmed. Mr. Shahidul
[slam, Mr. Abdur Razzaque, Md. Akram Hossain, Mr. Swapan Deb Roy. Mr. Abdul Alim. Mr.
Ganesh Halder and Mr. Jashimul Islam were involved in various stages of field work and
preparation of the report, and provided valuable support. Their devotion and hard work is
appreciated. Mr. Mohammed Shafiul Alam and Mr. Saleh Chowdhury extended their hands
in fanguage editing of test questions and Bangla version of this report. They deserve our
thanks. We also thank the staff and workers of BRAC Printers for their work in printing the
report.

Government of Bangladesh. particularly the Ministry of Primary and Mass Education,
Directorate of Primary Education, Directorate of Nonformal Education and the NGO Affairs
Bureau deserve special thanks for their cooperation at different stages of the study.

The draft report was shared with important stakeholders inciuding educators. practitioners,
civil society and NGO representatives and development partners. Many constructive
suggestions were made during the sharing sessions. The unsung participants of this report are
the thousands of respondents who participated in the literacy test, and provided information
about themselves, their household and the community. Without their support and cooperation
such a large literacy survey would not have been possible. We are gratetul to them on behalf
of the Education Wutch.

The stakeholders cagerly accepted and welcomed the previous reports. We will feel our
efforts amply rewarded if this report also meets a similar acceptance.

A.N. M. Eusuf

Chairman

Dhaka Advisory Board, Education Watch
June 2003 and Advisor, CAMPE
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Authors’ Note

Education Watch, having examined various aspects of primary education in its last three
reports, turns its attention in the 2002 report to the state of literacy in the country.

Confusion reigns not only about where we stand in respect of literacy, but also about
how it is defined so that it is relevant to social and individual goals that literacy is expected
to serve, and how it is to be measured. This lack of clarity is not uniquely a Bangladesh
problem. It is an international phenomenon, much discussed for decades, but not quite
resolved satisfactorily for all. Perhaps it is necessary to recognise the different meanings of
literacy in different contexts in a pragmatic definition. We look at the present study as a
contribution to dispelling lack of clarity about the definition of literacy and its assessment.

The study has been a truly collective effort. A large number of people, formally through
A isory Board, Working Group and the Technical Team, and informally through
individual suggestions and comments, has helped the study team and the authors immensely.
¢ field investigation and collection of data with the participation of a hundred field
investigators have been organized and managed by the Education Research Unit of the
Research and Evaluation Division of BRAC with thorough professionalism and the utmost
attention to maintaining quality in the process. The staff of CAMPE led by its Director
Rashe . Choudhury provided the logistical and facilitation support throughout the study with
a sense of commitment that goes beyond the normal call of duty. CAMPE serves as
Secretariat of Education Watch in its role as the promoter of better understanding of basic
education situation and policy dialogue in this respect. CAMPE is not responsible for the
content of the report.

The authors benefited from the comment and counsel of a large number of people
including those listed as members of the various committees and teams in the course of the
study through various sharing sessions and by individual communication. All these have
enriched the study and are gratefully acknowledged. The authors, however, on behalf of
Education Watch, remain responsible for the content, conclusions and occasional opinions
expressed as well as for the shortcomings of the report.
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The Literacy Test and Other Instruments

The columns above are the skill areas tested by the literacy
test. The rows represent three levels of skills: semi-literate,
literate at initial level, and literate at advanced level.

Besides the literacy test instrument, three other
questionnaires were used: (a) a household survey
questionnaire, (b) a questionnaire for education, socio-
economic and other information of the respondents, and
(¢) a questionnaire for information about the community.

The Sample

It was decided to draw samples from the rural population
of six administrative divisions and the urban population of
metropolitan cities and municipalities. Samples for the
eight strata were selected by a four-stage random sampling
of upazila, union. village and household in the rural areas,
and municipality. ward, mahallah and household (the first
stage was skipped in metropolitan cities) in urban areas.
An adequate sample size for drawing valid conclusions for
each stratum with male and female breakdown was taken.
It was calculated that literacy test of 768 individuals is
needed for a valid estimate, totalling 12,288 (768x8x2) for
the eight strata in the national survey.

The study covered all the 64 districts in the country.
A total of 3,840 households from 268 villages/mahallahs
were surveyed where 19,705 individuals lived. Of these
individuals, 14,274 were aged 11 years and above, of
which 13,145 could be brought under literacy test (52.2
percent females and 47.8 percent males). Household size,
proportion of population aged 11 years and above, and
distribution of population by years of schooling calculated
from the household survey data were found comparable
with other recent studies including previous Education
Watch studies.

A strict quality control protocol was applied to
collection and recording of data, assessing responses to the
literacy test, and analysing all data. Reliable as well as
valid estimates of the literacy status of the population
could be generated through this study.

Summary of Findings and Conclusions

Major conclusions from the findings presented in different
chapters are summarized below regarding the literacy
status of the popu. lon, means and methods of acquiring
literacy, and people's perception and expectations about
literacy.

1. Definitive assessinent of literacy. The findings of the
study present definitively the status of literacy of the
population and benchmarks for future efforts in
literacy based on the application of scientific and

objective research methods. For the first time in
Bangladesh, a purposefully designed literacy
assessment instrument was used on a nationwide
sample, adequate to draw conclusions about different
levels of literacy achievement of the population with
breakdowns for gender, age, geographic location, and
a number of other socio-economic attributes.

Literacy status determined by test administered
individuallv to a nationwide sample. The overall
literacy rate of 41.4 percent for population 11 years
and above is considerably lower than the officially
announced statistics regarding literacy rate, but is
consistent with other recent findings, such as, other
recent surveys, the sample survey result of Education
Watch 2001, and the trend of progress between
decennial population censuses. (Results of the most
recent census in 2001 remain unpublished.)

Over half of the population “non-literate” and ten
percent ‘‘semi-literate,” - but still below initial
literacv. In the non-literate category, three quarters
scored between 0 and 10 on a hundred point scale. The
ten percent, who scored between 25 and 50 and
classified as semi-literate, could make use of their
skills in extremely limited ways, if any, in life
situations. All of these people, the majority
adolescents and youth, have passed the primary
education age. The younger among them need
“second chance” nonformal basic education.
equivalent of primary education; the older ones can
benefit from literacy courses that are of high quality
and linked to continuing education opportunities.

A picture of large gender and other disparities. The
literacy status of the population manifests large
disparities in terms of gender, socio-economic
attributes, and geography. Most pervasive is the
disadvantage of girls and women and most
pronounced is the urban- rural gap. If literacy is seen
as a means of overcoming socio-economic divisions,
and promoting social mobility, clearly much remain to
be done. However, gender equality in literacy rate for
the age-group 11-14 years reflects the result of recent
progress in this respect in primary education. For
other groups and strata in the sample population.
perhaps some progress in re: gender equality
could be detected, if compai a from the past
were available.

Only one-in-five with self-sustaining literacy skills.
The advanced level in literacy skills, a level of self-
sufficiency that permits people to apply the skills
effectively in their life situations and use the skills on
their own for further learning, has been achieved by
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only 20.4 percent of the population. The socio-
economic impact of literacy and use of literacy in
improving the quality of life and enhancing the
prospects in livelihood are likely to be seen with
people reaching the advanced level. The population
with only initi: literacy, 21 percent of the 11 years
and above group, is not in a position to take advantage
effectively of the benefits that literacy offers in
personal self-realization and collective social and
economic development. [t should be noted that initial
level of literacy, according to the criterion used in the
survey, is truly "initial," as a review of the items in the
test used in the survey will show. This group requires
further and continuing learning opportunities tfor
improving and using its literacy skills.

The principal means of acquiring literacy, according
to the survey. is primary education and schooling
beyond primary education. However, the survey
shows that only a prolonged exposure to primary and
secondary education assures acquisition of literacy
skills and their sustainability. Of those who had a full
five-year cycle of primary education, 35.6 percent
were not literate even at the initial level. Close to
hundred percent literacy either at the initial or
advanced level requires attendance in school for 10
years, 1.e. cor letion of five years of secondary
education. The conclusion is not that literacy skills
can be acquired only with long vears of schooling.
This situation is rather a very disturhing commentary
on the quality of education in the country. Those who
attended nonformal primary education programmes,
97 percent achieved literacy on completion of five
years, compared to around two-thirds doing so in
government and government assisted primary schools
and ebtedayee madrassas.

Minor impact of non-school means of acquiring
literacy skills. Non-school means of acquiring
literacy, such as, literacy courses and campaigns,
according to the survey, have not been effective. Less
than four percent of the respondents reported that they
used exclusively non-school means of literacy
learning including TLM and learning at home. Only
3.5 percent of this population actually achieved
literacy. Among those who said they attended only
TLM courses as a means of acquiring literacy, only
1.3 percent were found to be literate. The total stock
of literacy in 1  population as well as the literacy
outcome for individuals is usually the result of a
combination of different means and modalities, such
as, attendance in school for some years, participation
in literacy courses, and self-learning. Adult literacy
programmes of the type prevalent in Bangladesh,

TLM being the principal one, as exclusive means of
acquiring literacy, seem to have a minor impact in
improving the literacy status of the population. This is
not necessarily an indictment of adult literacy
programmes in general. But this situation clearly
speaks for caution and need for professionalism in
designing such programmes and the need to look at
complementarity of means and application of quality
criteria in these programmes.

Two main uses of literacy - personal communication
and helping children in their study. Use of literacy
skills is a function of the level of skills acquired and
real and perceived opportunities for their use. Based
on responses to questions about use of literacy, it can
be said that overwhelmingly, people used literacy
skills for personal written communication and to
guide and help their children in education. They also
used literacy for reading for information or pleasure
and found its use in work situations. Most people did
not seem to use their skills to seek information or
knowledge for improving their living condition and
quality of life. More of the people with advanced
skills used literacy in work and occupation-related
situations and to seek knowledge and information for
improving quality of life than those with initial skills.
More women used their skills for personal
communication and helping their children in
schoolwork than men. The low use of literacy for
improving daily life situations and quality of life in
general 1s probably related to availability of relevant
and plainly written reading materials that are found
useful and attractive by readers, especially those with
the initial level of skills.

Perceived needs - livelihood skills, community
learning centres and special women's progranume.
Almost three quarters of the literate population and 80
percent of those with advanced literacy expressed the
need, by way of post literacy and continuing
education programmes, for learning opportunities
related to income-earning skills and improving
livelihood. About half of the respondents, in both the
groups with initial and advanced literacy, saw the
need for multipurpose village or community
learning centres as well as special continuing
education programmes for women. Library/reading
rooms and education about legal and human rights
have not been accorded a high priority by respondents
- possibly due to their negative experience and
judgment in this regard or lack of familiarity with
these. rather than their rejection of the intrinsic value
of these learning opportunities.
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10. Greater priority needed to multipurpose community
centres and women's special programmes. Livelihood
related learning opportunities is clearly a strongly
perceived need, but this begs the question how this
need can be fulfilled effectively, especially when more
of the literates have literacy skills only at the initial
level. Effective models on a large scale for this
purpose do not exist. On the other hand, multipurpose
community learning centres and special programmes
for women designed to sustain and improve literacy
skills and promote their use in life situations exist in
many developing countries. While post-literacy and
continuing education programmes with a focus on
income-earning skills have been initiated with donor
support, the other expressed needs have received

insufficient attention from policy-makers in
Bangladesh.
Policy 1] cations

The findings of the study and the various statistics from the
survey about the state of literacy in the country show the
results of past efforts, but also hold important lessons and
implications for future policy and priorities in this regard.
It is clear that the goals set regarding literacy within the
framework of Education for All to "eradicate" illiteracy by
2004 or 2005 are not realizable and that the rapid progress
reported to have been made toward this target is not real.
In fact the premises underlying the goal of "eradication"
are questionable. The study lends support to the concept --
as has been argued since the 1960s by Paulo Freire and
others and re-asserted by the Education for All objectives
from Jomtien (1990) and Dakar (2000) and the
International Conference on Adult Education in Hamburg
(1997) -- that literacy is a process of developing skills and
knowledge and applying these in life rather than an event
that ends with awarding a certificate after a two hundred
hour course.

Jomtien and Dakar objectives have recognised the
futility of the analogy of eradicating a contagious disease
with a mass vaccination campaign and the complexity of
enabling adult populations on a mass scale to acquire a
level of literacy skills that make a difference in their lives.
The objectives and strategies for Education for All set in
Jomtien and reviewed and renewed in Dakar have - (a)
underscored the importance of a broad concept of basic
education and the need for creating the conditions and
opportunities for life-long learning in which development
and use of literacy skills are embedded, and (b) set
relatively modest goals for adult literacy targets for 2015.
(UNESCO, 2000)

The Dakar Goals adopted in 2000 endorsed the target
for each country « reducing illiteracy by half by 2015,

urging ea  country to begin from where it stands and
undertake a serious and determined effort. At the same
time, the Dakar goals require countries to achieve a much
faster progress towards the target of universal primary
education of acceptable quality for children and to remove
gender disparity in education, thus building the foundation
for self-sustaining and functionally effective literacy in
society.

Policy implications arising form the findings and
conclusions of the present study relate to conceptualisation
of literacy efforts, the need for making literacy activities an
integral part of a comprehensive vision for nonformal and
adult learning, the mutual complementarity between
formal education and life-long nonformal learning, and
programme strategies that reflect the policy premises.

1. A combination of quality primary education,
nonformal basic education for adolescents and youth,
and a network of nonformal and adult education
programmes is essential to combat illiteracy. The
study provides a strong endorsement for an approach
to struggle against illiteracy that combines effective
primary education of acceptable quality, nonformal
basic education equivalent to primary education for
adolescents and youth as a "second chance," and
demand-based literacy courses for youth and adults as
a part of a network of adult and nonformal learning
programmes. An integrated and comprehensive
approach for literacy and continuing education can
lead to sustainable and functional literacy skills that
respond to needs of individual fulfilment and social
and economic development.

2. The state of literacy in the country is a strong
indictment against the poor quality of primary
education and schooling in general; major
improvements in primary education is essential to
make progress in literacy. As the study shows, of
those who have completed five years of primary
education, one-third are without literacy skills; and it
takes ten years of schooling to ensure that a
population group is close to 100 percent literate. The
disturbing situation in primary education revealed in
the present study re-confirms the poor learning
achievement of students in primary schools reported
in Education Watch 2001 and other studies. The
struggle against illiteracy cannot be won and the
personal and social benefits of literacy cannot be
realized until a very substantial improvement is
achieved in the quality of primary education, which is
the principal means of improving the literacy status of
the population. The aim should be to enable a person
to achieve sustainable and functional literacy skills by
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the time one completes three years of primary
education.

Fixed duration campaigns to carrv out literacy
courses on a mass scale are not effective. Campaigns
of fixed duration with a focus on mechanical
acquaintance w  alphabet and targets for declaring
districts as "free from illiteracy” do not reflect an
understanding of literacy and how it can make a
difference in lives of people. The overwhelming
burden of evidence from international experience is
that a broader scope of objectives in terms of
functionality and sustainability of skills and links with
opportunities for use of skills in real-life situations are
essential ingredients of effective programmes. Vision
and plans for the future must take into account this
lesson from accumulated experience. An expanded
view of learning objectives also suggests a more
integrated programme approach combining in a
flexible way basic literacy, consolidation of literacy
skills and their application through involvement of
learners in dev: pment activities, including income-
earning activities and learning specific skills for that

purpose.

A strong demand exists for post-literacy training in
income-earning skills, but no model exists for meeting
this demand successfully on a large scale.
Contribution to poverty alleviation has been a key
rationale of the government for the basic literacy
initiative and its follow-up with a restricted concept of
continuing education focusing on income-related skill
generation. This narrow view of literacy and
continuing education raises two kinds of questions:
(a) Skill training can lead to better earning only with
ancillary support and creation of necessary conditions,
such as access to credit, management advice, market
information, and links with potential employers,
which normally fall beyond the purview of the
educational programmes, and (b) Poverty is not just a
matter of income. Improvement in health and nutrition
and protection from diseases, knowledge and practice
of family planning, priority to children’s education,
status of women in family and community and their
participation in economic activities outside home,
information and knowledge of government services
and people’s  .im to these are only some of the
factors that ‘ect in important ways people’s
economic wel  2ing and quality of life. A network of
broadly conceived and locally adapted literacy and
nonformal education programmes, therefore, is likely
to have the most impact on poverty. This is
corroborated by a high priority accorded by the survey
respondents to multi-purpose community learning

centres and special continuing education programmes
for women.

Besides the literacy objective, a wide spectrum of
learning objectives, complementary to basic literacy
and necessary for sustaining and improving literacy
skills, need to be served by nonformal and continuing
education programmes, which should form a new
vision of literacy and continuing and life-long
learning. The learning objectives not given sufficient
attention in current public sector NFE efforts include:

a) early childhood development and pre-school
education;

b) nonformal alternatives for children not able to
participate in formal schools;

c) second-chance opportunities for basic education
for older adolescents, not enrolled in school, or
drop-out, (except for a small basic education
project for children engaged in child labour);

d) life-long learning opportunities for personal
fulfilment, acquiring new productive skills and
life-skills, enhancing knowledge and skills as a
citizen and community member;

e) nonformal training in vocational, entrepreneurship
and employment-related skills; (some of these are
anticipated in the newly launched post-literacy and
continuing education projects); and

f) enhancement of the informal learning environ-
ment through wider availability of reading
materials, information dissemination and
encouragement of cultural expressions in the form
of reading rooms, multi-media centres, and self-
learning and interest groups in the community.

Management of literacy, continuing education and
nonformal education needs to be based on
government-civil society partnership and decen-
tralized enough to make it responsive to local
conditions and accountable to the community. It is
neither necessary nor very efficient to have all or most
programmes managed by an NFE agency in the public
sector such as DNFE. Many of the activities can be
carried out by private sector, NGOs, and community
organizations with appropriate financial incentive and
technical support from the government and other
sources. There are choices to be exercised regarding
who among potential providers of services should
have what responsibility and how all can contribute to
meeting the critical and diverse learning needs of
people. A larger role for various non-government
actors would mean that the role of a government
agency such as DNFE will be more of a professional
organization working in the areas of developing
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overall policies and priorities, creating supportive and
facilitative mechanisms, providing finances and
helping mobilize resources. It will also set, working
with non-government providers of services, quality
norms and enforce these through overall monitoring
and assessment, and generally help promote and
protect public interest.

It is necessary to follow a policy of affirmative action
and target the disadvantaged and marginalized
sections of the population with strategies that address
their specific needs. Gender disparity in literacy
remains persistent and pervasive. Ethnic and linguistic
minorities, slum dwellers and the ultra-poor who
continue to be outside most education programmes
are difficult to reach. Specialized and more directly
targeted projects would be required for these groups.
Gender issues need to be addressed both in respect of
management structures as well as pedagogical
aspects. Special attention is needed to ensure that a
higher proportion of women than at present are in
management, supervisory roles, and training and
learning materials development. A sensitive approach
is needed to make programmes inclusive and
appropriate in learning content and teaching practices
in respect of people with disabilities. Social
mobilization efforts need to be directed specifically at

overcoming traditional attitudes regarding gender,
disabilities and ethnic and cultural differences.

8. The National Plan of Action (NPA) should reflect a
broad vision of a learning society and life-long
learning and, at the same time, become an active
planning document of the government. The National
Programme of Action for Education for All in line
with the Dakar Framework for Action needs to reflect
a vision of a comprehensive basic, nonformal and
adult education approach with demand-based and
flexible literacy and continuing education
programmes as important components. It should be
based on a credible assessment of progress made in
literacy and results achieved from recent literacy and
nonformal education programmes. The NPA should be
linked to planning and budgeting of development
activities and not remain a statement of noble
intentions.

It is the expectation of the Education Watch team that
the findings and conclusions of the present study, based on
a nation-wide sample survey undertaken specifically to
assess the literacy status of the population, will establish
the benchmarks for literacy rates and end any remaining
confusion on this subject. It is also hoped that the results
of the study will be used to shape a new vision and develop
future plans for literacy, continuing and lifelong learning.



Chapter One

INTRODUCTION

The theme of Education Watch 2002 is literacy. This introductory chapter presents a brief background on
primary education and literacy in Bangladesh and provides an introduction to Education Watch and its
recent activities. The organisation of this report is also described in this chapter.

Aristotle, the Greek hilosopher and educator, said, “The
educated differ from the non-educated as much as the
living from the dead.” The importance of education in
human development is not a new discovery. From classical
economists to recent writers on development, many have
recognised that education is critical for economic and
social development (Smith 1776, Marshall 1890, Becker
1993, Sen et al 1995). Education builds human capabilities
and opens opportunities. It stimulates and empowers
people to participate meaningfully in their own
development.

In today’s world there is still a large number of
people who have never stepped into an educational
institution. In 2000, iore than 880 million adults around
the world were illiterate, and more than 113 million
children were out of school, 60 percent of whom were girls
(UNESCO 2000). Majority of the world’s illiterates live in
the developing countries with almost 400 millions in the
South Asian region (Haq and Haq 1998). The out of school
children in South Asia consists of about two fifths of such
children in the globe. The South Asia Human Development
Report of 1998 noted that the challenge for education in
the region consists of six major tasks (Haq and Haq 1998):

i) enrolling all children in primary schools,
iiy improving the quality and relevance of education,
iii) providing more and better teachers,
iv) removing all gender disparities,
v) building relevant technical skills, and
vi) mobilising ¢ quate financial resources.
All six of these challenges apply to Bangladesh.

Progress in Basic Education

Bangladesh made progress in basic education, especially
primary education, during the decade since the adoption of
international EFA (Education for All) goals in Jomtien,
Thailand in 1990. About 80 percent of the primary school
age children are currently enrolled in schools, of which
three quarters complete the full five-year cycle of primary
education (Chowdhury er al 2002). Gender parity in
enrolment has been achieved. However, the attendance
rate of students has not exceeded 60 percent and the skills
and quality of teachers remain seriously deficient. Most
critically, progress in enrolment has not been matched by
improvement in quality of education. The Education
Watch 2000 investigation on quality of primary education
reported that students did not learn much through the
existing education provisions in the country. Only 1.6
percent of the primary cycle completers achieved all the
cognitive competencies prescribed by the national
curriculum (Nath and Chowdhury 2001). The
investigation about teachers and teaching, as a part of the
2000 report, underscored the conclusion that the teaching
learning process needed to be transformed in order to get
better results (Alam and Haq 2001).

Formidable problems still remained with regard to
access and participation. Taking into account the current
net enrolment rate and the completion rate, it can be said
that over 40 percent of the eligible children do not
complete the five-year cycle of primary education in the
country. Although the State is the main provider of primary
education in Bangladesh, with about three quarters of the
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students enrolled in State-run and State-assisted schools,
there are other service providers too. At least eleven types
of primary schools exist in the country, indicating
considerable pluralism in education provisions!. However,
they exist more by happenstance than by design and there
is not enough coordination and little cross-fertilisation of
learning from each other. The non-governmental
organisations play a significant role in running creative
programmes for children of the poor, not served well by
the public system. However, their total effort is relatively
small and they receive little or no government support.

The primary education system in the country is the
main means of spreading literacy skills among the
population. There are other small and large-scale
initiatives in youth and adult illiteracy. These include local
initiatives by social organisations, literacy centres of the
national NGOs and literacy courses implemented by
community and non-governmental organisations with
assistance form the government Directorate of Non-formal
Education (DNFE). In addition, the government launched
a Total Literacy Movement (TLM) in 1994 with the aim of
removing illiteracy from the country within a decade
(Husain 2000). Under this programme a six-month
campaign to open and run literacy classes are organised in
order to "eradicate” illiteracy in a district. This programme
has been financed entirely by the government, unlike other
nonformal education programmes which receive external
assistance, and is managed by the district administration.
Non-government organisations have not been largely
involved in this programme by government decision.

According to DNFE information, through TLM and
other youth and adult literacy activities, some 17 million
people have participated in literacy programmes during the
period from 1994 to 2000 (Ahmed and Lohani 2002). As a
result of all these activities, the government has claimed
that by 2002, two-thirds of all adults in the country have
become literate (The Daily Star 2002). It has also been
announced that six districts have became "free from
illiteracy" and that several other districts are ready to lay
this claim. However, there has been no independent and
objective evaluation of the outcome of the literacy efforts
or their functionality and sustainability (JBIC 2002). There
is widespread scepticism about the claim about
achievement in literacy rate (Ahmed 2002).

I These are Government primary school, Registered non-government primary school,
Non-registered non-government primary school. Experimental school, Community
school, Satellite school, High school attached primary section, Kindergarten,
Ebtedayee madrassa. high madrassa attached primary section. and Non-formal
primary school ( Primary and Mass Education Division 2002).

* An individual able to read and write a simple letter in any language is considered
literate. Reported literacy is recorded through population censuses by asking an
adult member of a household to report about the literacy skills of all members of
his/her household.

Recent Literacy Findings

In the third Education Watch of 2001, literacy was a
component of the sample survey. The national census
definition of literacy was used and information was
collected in the way it is done in the decennial population
censuses?, It was found that the literacy rate among
population 7 years and above was 37 percent and the adult
literacy rate (15 years and above) was 41.6 percent
(Chowdhury et al 2002). These findings are consistent
with historical progress seen on the basis of population
censuses. The country’s adult literacy rate (according to
census reports) was 23.8 percent in 1981 and 35.3 percent
in 1991 (BBS 1995, BANBEIS 2000). The 2001 census
result on literacy has not been released.

Education Watch 2001 observations regarding

literacy were the following.

¢ Avalid and credible benchmark for literacy status
was absent.

e There was a need for objective and independent
assessment to establish the literacy status of the
population.

e Such an assessment should be the basis for future
strategies and planning for literacy and
continuing education in the country.

The evolution of concepts and practices in measuring
adult literacy shows how it moved from measuring "simple
literacy” to assessing the acquisition of broadbased
"functional literacy" (See Chapter 3). A dichotomous view
of literacy (i.e., designating one as either literate or
illiterate) is a popular one which remains the basis for
much of literacy measurement as in household surveys.
Moreover, "self-rating" (asking an adult of a household to
rate how many in the household are literate) is also another
feature of dichotomous measurement. The view of literacy
as a set of "continuous" skills and assessment on the basis
of a continuous scale necessitates reconsideration of the
criteria for assessing literacy skills and the use of
individually administered testing. Such assessment has
been conducted in a number of countries including US and
Canada, which is carried out through sampling of the
population. Two recent examples of this involving
developing countries include the OECD sponsored
International Adult Literacy Survey and the assessment of
functional literacy levels of the adult population in
Cambodiaz.

The definition of literacy in Bangladesh used in
reporting literacy statistics is very similar to that in

3 The third International Adult Literacy Survey measured literacy in three domains. viz..
prose, document, and quantitative. The results were reported on a scale from 0 to 500
divided into five levels, basic to most advanced. On the other hand, the Cambodian
study considered four areas of assessment, viz.. reading, writing, numeracy and
life skills. The results were reported on a scale from 0 to 100 which was divided into
four levels, illiterate, basic, medium and seif-Jearning.
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common use in many countries, which is dichotomous and
based on self-ratings. Decennial censuses have provided
official statistics on e literacy rate in the past.

Some attempts have been made to assess "basic
competencies” including literacy skills of children by
constructing and administering tests to individuals. In the
aftermath of the Jomtien conference, an initiative was
taken to measure the level of basic educational
competency of the children aged 11-12 years (UNICEF
1992, Chowdhury et al 1994). This instrument called
Assessment of Basic Competencies or ABC allowed
measuring literacy skills of children combining three skill
areas, viz., reading, writing and numeracy. A countrywide
representative sample survey showed that literacy skills of
children in the 11-12 year age range was 39.6 percent in
1993 (Nath et al 1993). A later survey using the same
instrument showed that the rate went up to 42.5 percent in
1998 (Nath and Chowdhury 2002). Another survey-based
attempt was made by the World Bank which measured
literacy combining four assessment areas, viz., reading,
writing, oral mathematics and written mathematics
(Greancy et al 1998). This study took only the rural
population aged 11 years and above. The findings showed
that 29 percent of the respondents failed to acquire a
minimum level of skills in any of the subject areas and 10
percent achieved the minimal level in each subject area -
the remainder falling in the middle.

An assessment of grade five students in a sample of
150 schools undertaken in 1999 as a part of Primary
School Performance Monitoring Project showed that the
average of correct answers in a test of competencies in
Bangla was 41 percent and in Mathematics it was 18
percent (PSPMP 2000). The ‘‘acceptable” score was 50
percent.

Educatic Watch and Its Recent Reports

Education Watch was set up in 1998 by a group of like-
minded organisations and individuals concerned about
education in Bangladesh. Its aim is to conduct periodic
independent review of the state of basic education in
Bangladesh through research, surveys and studies. A
further aim 1s to disseminate its findings, enhance public
awareness about education and promote public
participation in educational policy dialogue. The
Campaign for Popular Education (CAMPE), a forum of
about 400 NGOs involved in education programmes in the

4 Defination of literacy used in various censuses are:

1940's and before: Capability of writing one’s name.

1951 census: Ability to write a sentence in Capital letter in any language (no
emphasis on comprehension).

1961 census: Capability of reading with comprehension.

1974 census: Capability of reading and writing a simple letter in Bangla, English,
Arabic or Urdu.

1981 and onwards: Capability of reading and writing a simple letter in any language.

country, serves as the secretariat of Education Watch. So
far three annual Warch reports have been published on
various aspects of primary education. The first report titled
Hope not complacency, published in 1999, dealt with the
issues of internal efficiency of primary education. The
second report titled A question of quality, published in
2000 in three volumes, explored the quality of education
including students’ learning achievement and teacher
training. The third report, Renewed hope daunting
challenges published in 2002, revisited aspects of internal
efficiency and examined private expenditures for
schooling and school budgets. Questions on the literacy
status of the population also were included in the sample
survey undertaken as a part of the study.

The findings about the literacy rate from Education
Watch 2001 reinforced the prevailing view among
concerned citizens about the need for clarifying the
definition of literacy and establishing benchmark statistics
about literacy. The Advisory Board and the Working
Group of Education Watch discussed the issue several
times and agreed that an in-depth exploration of the state
of literacy in the country should be undertaken.

Organization of the Present Report

The present Education Watch 2002 report attempts to
establish definitively the baseline for the literacy status of
the population in Bangladesh by administering
individually a purposefully designed test instrument for
the first time on a randomly selected national sample. This
report has eight chapters in addition to the overview.
Following the introduction, Chapter 2 briefly presents an
international perspective on literacy. Chapter 3 describes
the methodology of the study, including the sample design
of the national survey and the development of the literacy
test. Chapter 4 presents the literacy status of the population
based on the results of the national literacy survey. The
socio-economic correlates of literacy are presented in
Chapter 5. A socio-economic profile of the respondents
based on the survey is annexed to this chapter. The
relationship between education provisions and literacy are
presented in Chapter 6. The findings of the survey on uses
of literacy skills and expectations about post-literacy
programmes are described in Chapter 7. Chapter 8
presents the summary of findings, conclusions and policy
implications of the findings.






Chapter Two

TERACY - AN INTERNATIONAL PERSPECTIVE*

This chapter provides an international perspective for the literacy effort. The context of EFA and lifelong
learning for literacy is noted. The evolution of the concept of literacy and its different meanings are
discussed. A brief historical sketch of literacy campaigns and programmes are presented. The need to place
the literacy effort within a new common vision for literacy, basic education and lifelong learning, helping

build the learning society, is underscored.

Introduct n

This year marks the beginning of the United Nations
Literacy Decade, 2003-2012, proclaimed by the United
Nations with the motto "Literacy as Freedom." The
freedom to access the world of knowledge and information
and to communicate freely with written words is taken for
granted by those v > possess the empowering tool of
literacy. Almost a £ ion adults and children deprived of
the opportunity to become literate or to attend a school
perhaps know best the freedom they are denied. The aim
of the United Natir s Literacy Decade is to renew the
commitment of nations and the international community to
achieve the ducation for All goals set for the year 2015.

The initiative for a Literacy Decade came from the
Fifth International Conference on Adult Education held in
Hamburg (1997). The idea received strong support from
many countries at the World Education Forum in Dakar in
2000 as a means of adding momentum to the global EFA
effort.

The two global conferences on education held
respectively in Jomtien (1990) and in Dakar (2000)
articulated the international commitment to basic
education for all. The 1990 Jomtien World Conference on
Education for All - sponsored by the organizations most
active in international education cooperation and preceded
by an extensive preparatory process involving countries,
professional bodies, and non-governmental organizations -

* Abu Hamua Laur has contributed to the preparation of this chapter.

represented a summation of experience of past decades
and lessons for future priorities and strategies. Jomtien's
declaration and framework for action advocated an
"expanded vision" of basic education that meets the
learning needs of children, youth and adults. The literacy
effort is viewed as a component of the total basic
education effort encompassing early childhood education,
primary education, literacy for youth and adults, expanded
opportunities for skill training, and increased access to
knowledge and information for the whole population. Set
in this larger context of basic education and learning needs
of people, literacy as the means of "learning to learn”
cannot but be an essential element of basic education for
children and youth and of programmes of basic education
for adults (Ahmed 1999).

The Dakar World Education Forum reviewed the
progress in EFA since Jomtien and considered new goals
and strategies (Annex 2.1). It was noted in Dakar that
some progress had been made during the decade of
the1990's. The adult literacy rate went up from 64 percent
in 1990 to 76 percent in 1997 (UNDP 1999). The net
primary school enrolment rate reached higher than 80
percent in the developing region and gender disparities
declined. However, many countries did not achieve the
targets of the Jomtien conference and Education for All
remained a distant goal for many. The Dakar Goals
adopted in 2000 endorsed the target for each country of
reducing illiteracy by half by 2015, urging each to begin
from where it stands and undertake a serious and



6 Literacy in Bangladesh - Need for a New Vision

determined effort. At the same time, the Dakar goals
require countries to achieve a much faster progress
towards the target of universal primary education of
acceptable quality for children and to remove gender
disparity in education, thus building the foundation for
self-sustaining and functionally effective literacy in
society (UNESCO 2000).

The Fifth International Conference on Adult
Education (CONFINTEA V), echoing the Jomtien goal of
Education for All, described adult education as a right and
a key to the twenty-first century. The agenda for the future
was set out in the 27-point Hamburg Declaration renewing
the commitment to the development of adult learning
opportunities. Literacy was viewed as a part of a lifelong
learning process, which can make a difference in
livelihood of the population and can contribute to creating
the learning society (UNESCO 1997).

The Policy I logue on Adult and Lifelong Learning
with participants from Asian countries held in Hydrabad,
India in April 2002 endorsed the CONFINTEA V and
Dakar World Education Forum commitments (Annex 2.2).
It concluded that lifelong learning, leading to the creation
of the learning society and the learning community,
provides an overarching vision of education for all. It
underscored that literacy forms a critical input and helps
build the foundation of lifelong learning which is the
ultimate aim of Education for All (Singh 2002).

The Contextual Meanings of Literacy

There has been a continuing debate on what constitutes
literacy and how to define it. A UNESCO definition, "to
read and write a simple statement on everyday life,"
(UNESCO 1993) is popular but is not satisfactory to many.
The critics do not see literacy as only a decoding and
encoding skill. They regard the acquisition of literacy
skills as a socialisation process rather than simply learning
certain techniques (Street 1984). Paulo Freire, the
Brazilian educator, viewed literacy as a process of
"conscientization" which involves, in his words "reading
the world" rather than just reading the "word" (Freire and
Macedo 1987). A variety of definitions for literacy have
been formulated and used by different countries at
different times. Most have recognised in varying degree
the functional and instrumental character of literacy in
people's life, going beyond the mechanics of "decoding"
alphabet.

In fact, there is no one UNESCO definition or one
that has gained common acceptance, because a meaningful
and useful definition of literacy has to be specific to its
social and cultural context. As early as in 1965, the World
Conference of Ministers of Education on Eradication of

Illiteracy held in Teheran concluded that:
Rather than an end in itself, literacy should be
regarded as a way of preparing man [and woman]
for a social, civic and economic role that goes far
beyond the limits of rudimentary literacy training
consisting merely in the teaching of reading and
writing. The very process of learning to read and
write should be made an opportunity for acquiring
information that can immediately be used to
improve living standards; reading and writing
should lead not only to elementary general
knowledge but to training for work, increased
productivity, a greater participation in civil life
and a better understanding of the surrounding
world, and should ultimately open the way to
basic human culture (UNESCO and UNDP 1976).

In the 1970s, the concept of “lifelong learning” got
currency and was discussed at different forums. The
UNESCO-appointed Faure Committee Report of 1972
entitled Learning to Be made a passionate appeal to all
nations of the world to reorganise their educational
structures on two basic premises: first, that a learning
society is one in which all agencies within a society
become providers of education, and second, that all
citizens should be engaged in learning, taking full
advantage of the opportunities provided by the learning
society (Faure 1972). Further impetus to the idea was
provided in 1996 with the report by Delors et al, Learning:
The Treasure Within. Pronouncing the four pillars of
education in the 21st century to be learning to know,
learning to do, learning to be, and learning to live together,
the Delors Report laid strong emphasis on renewal of
knowledge, skills and learning abilities of individuals to
adapt to the new environment. The report advocated the
acquisition of a sound general education, learning
throughout life, acting creatively in and on one's own
environment, acquiring occupational skills, and also more
broadly, being able to face rapid social change and work in
teams (Delors et al 1996).

A number of statements from different sources, cited
in the report of the Cambodian literacy assessment, sheds
light on the variations and nuances in the meanings of
literacy and the characteristics of a literate person:
(Ministry of Education, Youth and Sports 2000)

I. Literacy 1is a characteristic acquired by
individuals in varying degrees from just above
none to an indeterminate upper level. Some
individuals are more literate or less literate than
others, but it is really not possible to speak of
literate and illiterate persons as two distinct
categories (UNESCO 1957, cited in Oxenham
1980).

2. A person is functionally literate when [s]/he has
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acquired the essential knowledge and skills which
enable him [or her] to engage in all those
activities in which literacy is required for effective
functioning in his [or her] group and community,
and whose attainments in reading, writing and
arithmetic make it possible for him [or her] to
continue to use these skills towards his [or her] own
and the community's development (UNESCO
1962, cited in Oxenham 1980).

The concepts ‘functional literacy’ and 'functional
illiteracy' were introduced to distinguish the higher-
order level of abilities that separate those who are
barely able to read and write ('functional illiterates')
from those who function effectively in community,
and at home (‘functional literates’) (OECD 1992).

Effective literacy is intrinsically purposeful,
flexible and dynamic and involves the integration
of speaking, listening and critical thinking with
reading and writing (Dawkins 1991).

What we call ‘writing” need not always be defined
by the Gutenberg tradition of script on paper which
has been reproduced by the printing press. In a
broader sense, writing is definable as any sort of
meaningful inscription, and in the case of
Aboriginal Australian (for example) this would
include sand printings and drawings..... body
markings, printings as well as engravings on bark
or stone (Davis et al 1990).

The very notion of literacy has evolved; in addition
to reading and writing and numeracy skills, people
now also require technological and computer
literacy, environmental literacy, and social
competence. Educational institutions have a major
role in preventing the social and economic
exclusion, and cultural alienation, that can result
from a lack of appropriate skills (OECD 1996).

Literacy is part of the process by which illiterate
people become aware of their personal situation -
and learn to do something about improving it.
Learning to read, write and count are steps towards
achieving political, economic, cultural and human
rights. This, in turn, enables people who learn to
read to play a role in making their world a better
place to live. Although literacy may not be the great
panacea that leads to happiness and wealth, it could
lead to change in the way power is distributed in
society (Paolo Freire, cited in UNESCO 1991).

A person is literate who can with understanding
both read ar  write a short simple statement on his
everyday life (UNESCO 1995).

A Historical Sketch

Motivated primarily by the desire to teach people to read
the Bible, concerted efforts in adult literacy began in
Germany, Sweden and Scotland in the 16th century and
spanned over two hundred years, resulting in high levels of
literacy in these countries. In the developing world,
European and North American missionaries were often the
first to translate indigenous languages into written forms
and then teach adults to read them. The aim was the same
- that people be able to read for themselves the “Word.”
Similarly, as Islam spread from the Middle East to West
and North Africa, to Indonesia and to the southern
Philippines, millions of young men and a smaller number
of women were taught to read Arabic in Q’uranic schools
in order to read their Holy Book. Literacy was firmly
linked to a “Religion of the Book” (Jennings 1990).

Although Russia has a long history of attempts to
eradicate illiteracy, the first state-supported national
literacy campaign in the known history of the world took
place in the twentieth century in the Soviet Union in the
wake of the massive political revolution of 1917. As with
Christianity and Islam, there were writings to be read by
the people, the works of Marx and Lenin.

In all these cases, literacy was not an end, but a
means to an end. Literacy, in short, in the context
of all these vigorous religious and political
movements, was not just literacy in the currently
popular sense of mastering the mechanical
rudiments of reading and writing; it was
functional literacy - literacy with an inspired
purpose, a means to what was seen to be a better
life (Coombs 1985, cited in Jennings 1990).

After Second World War, many newly independent
nations, launched mass literacy programmes/campaigns
for eradication of illiteracy. An estimate made in 1982
reported that there were approximately 50 such national
campaigns in the 1950s and the 1960s. Examining case
studies of eight national literacy campaigns, an attempt
was made to differentiate between a campaign and a mere
literacy programme:

To be so called, a campaign must be an organized
large-scale series of activities, focused with some
intensity on a set of objectives to be achieved
within some pre-determined period of time. A
campaign suggests urgency and combativeness; it
is in the nature of an expedition; it is something of
a crusade. Thus a ‘literacy campaign’ is markedly
different from a ‘literacy programme’ which,
though also planned systematically to meet
certain objectives, may lack both urgency and
fervour (Bhola 1984, cited in Jennings 1990).

One of the most widely publicized mass literacy
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campaigns was launched in Cuba in January 1961. It was
a nine month campaign with 95,000 members of youth
brigades who served as volunteer teachers, many of whom
left cities to teach in the countryside. Cuba's campaign was
carried out when primary education enrolment was high,
over 70 percent adult literacy had been already achieved,
and a strong revolutionary fervour mobilised the whole
society. Fidel Castro declared Cuba to be a “Territory Free
from Illiteracy” on 22 December 1961 (Jennings 2000).

The Nicaraguan Literacy Crusade also received world
attention. Following the Sandinista victory, the campaign
was launched in 1980 with the argument, "that the
eradication of 1 teracy was a necessity for the
consolidation of the Revolution and a step toward
establishing a labour force adequate for carrying out the
revolutionary process "As a first step, a census was taken
to record the literacy level of the Nicaraguans. A total of
80,000 literacy teachers were trained for the campaign. As
in Cuba, there was an urgency combined with a strong
political and community will to achieve the goals (Deiner
1981, cited in Jennings 1990).

After the Communist take over of power in China in
1949, a campaign was started to achieve universal literacy.
The campaign has been of a much longer duration than
Cuba's or Nicaragua’s campaigns. It was a gigantic task in
which major strides were made, but it remained a
“fundamental national goal of China” still to be achieved.
Tanzania also started a series of programmes and
campaigns for eradication of illiteracy and succeeded in
raising the literacy rate, but found it difficult to ensure
retention and effective use of literacy skills (Jennings
1990).

Thus five countries including the Soviet Union
reportedly made drastic reductions in the national illiteracy
rate. Among these five, three were in Communist block
and two had strong socialist leanings. All the campaigns
followed major political changes and were seen as a part of
the consolidation of the revolutionary principles. In the
two countries - Cuba and Nicaragua - with relatively small
populations and fairly high initial literacy rates, the
campaign's goals were seemingly accomplished quickly
with a single, massive, frontal attack. In the two countries
with initially high iteracy rates and the world's largest
populations - China and Russia - the illiteracy rates were
significantly reduced over several decades. Comparing
population and initial literacy rates, Tanzania was in
between these two categories, and in a decade achieved
somewhat less remarkable success by bringing the
illiteracy rate down from a little over two thirds to about
one third of the adult population.

The most well-known mass adult literacy programmes
in the developing world was initiated by Dr. Frank

Laubach, an American missionary working in the
Philippines. Following his work in the 1930s in the
Marano language, his method has been applied to over
three hundred languages. He travelled widely promoting
the ideas and promises of literacy. He worked not only
with church groups but also with governments to devise
national strategies for eradicating illiteracy. He devised a
sound-syllable method and advocated a strategy which he
called “Each One Teach One,” whereby volunteer tutors
each taught an illiterate, who in turn would teach someone
else. Perhaps the greatest difference in his and the work of
earlier missionaries was his concern for literacy
acquisition apart from specifically the purpose of reading
the Bible. Thus, literacy became detached from any Great
Book and became an end in itself. Laubach was one of the
earliest advocates and the first promoter of national adult
literacy campaigns in the developing world (Jennings
1990).

The launching of the Experimental World Literacy
Programme (EWLP) in 1967 was the culmination of a long
series of studies and activities devoted by UNESCO, since
its inception, to the problem of literacy, adult education
and what was earlier called fundamental education. It
further testified to a growing awareness in the international
community of the political, intellectual and economic
consequences stemming form the illiteracy of a large
proportion of mankind. The main objective of the
experimental programme was to test and demonstrate the
economic and social returns of literacy and, more
generally, to study the mutual relations and influences
which exist or may be established or strengthened between
literacy training - particularly among the working
population - and development. EWLP comprised five
major types of activities, different in their emphasis on
skill training, management, size and duration. The first
three types included independent and diversified projects
covering one or several experiments or subprojects of four
to five years’ duration. Among these, nine were carried out
with financial assistance from UNDP. Four projects were
launched in 1967 (Algeria, Ecuador, Iran, Mali), four in
1968 (Ethiopia, Guinea, Madagascar and the United
Republic of Tanzania) and one in 1969 (Sudan). The fourth
and fifth groups were pilot activities which integrated
literacy with a development project. In these categories,
UNDP and FAO assisted two countries (India and Syria) in
1970, and in 1971 Sweden assisted two countries
(Afghanistan and Kenya), and a Swiss foundation
supported one (Niger) (UNESCO and UNDP 1976).

The functional orientation of the EWLP has become a
dominant theme. The basic idea originally was to combine
literacy and numeracy with a programme of education in
basic vocational skills directly linked to the occupational
needs of participants. Thus, “functional” literacy was
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essentially “work-orientated” literacy. Over time this
definition was broadened to emphasise "life-orientated"
literacy with programmes focused not only on direct
economic concerns but also on health, nutrition, family
planning, and other concerns related to daily living, but
this shift was late in coming and only affected a few of the
programmes.

The crucial lesson of EWLP, as stated in its evaluation
report, is the need to avoid viewing or designing literacy as
an overwhelmingly technical solution to problems that are
only partly technical. A broad, multidimensional approach
to both development and literacy is required. Indeed, it
would seem that literacy programmes can only be fully
functional - and development contexts can only be fully
conducive to literacy - if they accord importance to social,
cultural and politic change as well as economic growth
(UNESCO and UNDP 1976).

Pav H F

During the time that the EWLP was being conducted, but
separate from it, Paulo Freire, first working in his native
Brazil and later in Chile, developed what has come to be
known as the psycho-social approach to literacy. His
books Pedagogy of the Oppressed (1970) and Education
for Critical Consciousness (1973) as well as numerous
articles describe his philosophy and methodology. Freire
describes literacy acquisition in terms of dealing with the
problems of domin. on and communication:

ire’s Psycho-Social Approach

To acquire literacy is more than to
psychologically and mechanically dominate
reading and writing techniques. It is to dominate
these techniques in terms of consciousness; to
understand what one reads and to write what one
understands: it is to communicate graphically.
Acquiring literacy does not involve memorizing
sentences, words, or syllables - lifeless objects
unconnected to an existential universe - but rather
an attitude of creation and re-creation, a self-
transformation producing a stance of intervention
in one's context (Freire 1973, cited in Jennings
1990).

Using what he calls “generative words,” the learners
are encouraged to create new words with the various
syll es. Freire links this creation of words with the
illiterate's critical consciousness of reality and the
transformation of it what Freire calls ‘“conscientization”.
Traditional relation ips between teachers and students are
no longer possible as they develop a “relationship of
authentic dialogue”. Literacy is seen as a means of
breaking out of the "culture of silence" to which illiterates
have been relegated, and this cannot be accomplished
without “praxis,” that is, reflection and action.

Freire sees literacy work by its very nature as a
distinctively political act. But failure to act is also a
political decision. Likewise, the way in which literacy
programmes are conducted reflects the politics of the
agents. Freire left an indelible mark in the understanding
and practice of literacy work. Even if his approach is not
followed fully, no credible literacy effort can ignore any
longer the social, cultural and political nature of literacy.
One example of the Freirean influence can be seen in the
Action Aid education projects in Bangladesh and other
South Asian and African countries named REFLECT
(Regenerated Freirean Literacy Through Empowering
Community Techniques) (Action Aid 2000).

The Total Literacy Campaign in India

Closer to home, the Total Literacy Campaign (TLC) in
India was launched in 1988, after various experiments and
programs to fight adult illiteracy for four decades since
independence failed to produce a substantial impact. TLC
has been undertaken in over 550 districts with a target of
making 100 million people literate in a decade in the age
group of 15-35 years. There are similarities in essential
aspects between TLM in Bangladesh and India's TLC.

Overall responsibility for planning and implementing
TLC lay with the National Literacy Mission (NLM), a
central government agency. It aimed at teaching basic
literacy skills (reading a simple text related to learners’
experience, copying at the rate of seven words a minute,
counting and writing up to one hundred, adding and
subtracting three digit numbers, and multiplying and
dividing two digit numbers). There is also a general
objective of developing what is called “social and critical
consciousness.” A standard 200-hour course is taught
within a 12-month period. The basic phase is expected to
be followed by a post-literacy phase (24 months) and a
continuing education phase (5 years) (Karlekar 2000}).

The TLC model rested on three premises: a) that
literacy can be achieved through a short time-bound
campaign, b) that the campaign can be carried out by
mobilizing volunteers, and c¢) that the District
Collector/Magistrate, head of the district administration,
can be the lynchpin in organizing the campaign in each
district.  Underlying these assumptions regarding the
operational aspects of the campaign was the fundamental
premise that a modest level of literacy skills (plus raising
the level of “critical consciousness’) that can be achieved
through the campaign, in fact, enabled participants “to
acquire knowledge of a functional kind which led to
power, providing access to a range of skills and
communication competencies which ‘converts a half being
into a full being’ through access to information” (p.3)! .

! Page numbers in the parentheses refer to pages in Karlekar 2000.
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Among various evaluation efforts of TLC, one was
based on six field studies carried out under the auspices of
the Asian South Pacific Bureau of Adult Education
(ASPBAE). Highlights of the report (Karlekar 2000) shed
light on the validity and relevance of the basic premises
that formed the rationale for TLC:

1. Campaigns have often become ‘totally target
oriented and any failure to achieve the target is
dubbed as lack of effort and sincerity.”

2. The concept of literacy per se was reduced to a
“learn to write your name campaign”. And among
those who did go beyond this stage, the relapse into
illiteracy was quite significant (p.12). The high rate
of relapse into illiteracy clearly indicates that much
more [than a time-bound campaign] is required to
impart and sustain literacy. “Those who would be
able to retain sustainable literacy would form at a
rough estimate approximately 12 percent of the
originally targeted non-literates” (p.20).

3. The success of the campaign mode in a highly
literate urban area such as Ernakulam [a district in
the state of Kerala], prompted the TLC and PLC
(post-literacy campaign) to apply the same
approach in other states where the conditions were
different. The attempts to replicate the experience
of Kerala did not work, because a “cultural
movement for literacy requires a vigorous people's
movement and a high literacy rate” both of which
were absent in most other parts of the country.

4. One of the positive impacts of TLC was the spurt in
school enrolment. Despite feedback on overall
positive effects of the campaign, inherent
contradictions of all literacy and educational
campaigns remained: How can the gains from such
initiatives be sustained in the prevailing socio-
economic environment of inequalities and
disparities? (p. 22).

5. The present focus of NLM on a time-bound thrust
should give way to a more durable and sustained
program of adult education that responds to the
needs of adults as individuals and also as members
of disadvantaged groups (p.26).

6. On the whole, disappointment with the mobi-
lization effort of TLC neither transforming
into a sustained social movement nor into a
learning process has been a big let down for the
grass roots level worker (p.28).

Future Directions

Jomtien and Dakar objectives have recognised the futility
of the analogy of eradicating a contagious disease with a
mass vaccination campaign and the complexity of
enabling adult populations on a mass scale to acquire a
level of literacy skills that make a difference in their lives.
The objectives and strategies for Education for All set in
Jomtien and reviewed and renewed in Dakar have - (a)
underscored the importance of a broad concept of basic
education and the need for creating the conditions and
opportunities for lifelong learning in which development
and use of literacy skills are embedded, and (b) set
relatively modest adult literacy targets for 2015,
recognizing its complexity and its context-specific
characteristics. CONFINTEA V also has underscored the
vital importance of developing in each country a new
vision for lifelong learning, and building the learning
society and the learning community, in which functional
and sustainable literacy will be a critical ingredient.

Profound changes are taking place both globally and
locally. They can be seen in globalization of economic
systems, in the rapid development of science and
technology, in the age structure and mobility of
populations, and in the emergence of an information and
knowledge-based society. The world is also experiencing
major changes in patterns of work and employment, a
growing ecological crisis, and tensions between social
groups based on culture, ethnicity, gender roles, religion
and income. These trends are reflected in education, where
those responsible for complex education systems are
struggling to cope with new opportunities and demands,
often with declining resources at their disposal (Ouane
2002).

In facing the challenges of the twenty'—first century,
the concept of lifelong learning with literacy as an
essential component of basic education is more relevant
than ever. Yet, with a few noteworthy exceptions,
developing countries have not undertaken comprehensive
efforts to re-conceive and restructure their education
systems within a framework of lifelong learning.
Bangladesh falls in this category. The key lesson from an
international perspective is that the literacy effort in
Bangladesh be looked at and guided by a new and
comprehensive vision of literacy, basic education and
lifelong learning, contributing to the building of a learning
society.



Chapter Three

M ETHODOLOGY AND RESEARCH DESIGN

The literacy situation of Bangladeslt was assessed by administering a literacy skills test to a nationwide
sample of 13,145 people of age Il vears and above. The stratified sample design allowed estimates at
national and sub-national levels for botl males and females separately and for different age-groups. The
test instruinent developed for this purpose covered four assessment aredas, vic., reading, Wriling, numeracy
and application of 3Rs and provided scores at four fevels of attainment of skills. Assessmment of quality of
data thirough post-enumeration check revealed thar the data quality was good and reliability co-efficient of

the rest data was high ar 0,94

Objectives of the Study

Consultation about 2 theme for Educarion Wareh 2002

led to the decision that an exploration of the state of

literacy in Bangladesh should be undertaken. It was further
decided that the study should recognise that literacy
reflects a continuum of skills: that the level of literacy
should be assessed objectively by administering tests: and
that an understanding should be gained about how literacy
s acquired. what use people make of it and what
expectation people have about it. Some of the prominent
socio-cconomic correlates of people’s literacy status were
also expected to be examined. With these purposes in
view. the study aimed to answer the following questions:
1. What proportions of the population are at
different levels of literacy?
How has  Hiteracy been
population?
3. What use is being made of literacy skills?
What knowledge/ skills do people pereeive as
relevant for post-literacy learning activities?
5. What are the possible socio-economic correlates
of Titeracy?

[R%]

acquired by the

It was evident that to carry out the study and to seek
answers 1o the above guestions, it was necessary first (o:
a.  Formulate an acceptable detinition of literacy that
goes  beyond  the  mechanical
identifying written symbols and reflects the
functionality of literacy in life; and

process  of

b, Develop a valid and reliable test instrument to
assess attainment of literacy  skills based on the
definition of literacy.

The following sections describe the formulation of
the definition of literacy and the considerations and criteria
that fay behind the definition, the development of (est and
other instruments, and determination of the sample design
and size. Also presented here is the process followed in test
administration, data analysis, data quality assessment, and
ascertaining reliability and validity of data. The strengths
and limitations of the study are also noted.

Defining Literacy

As noted earlier. in addition to the mechanies of reading
and writing, numeracy skills and the use of the 3R’s
(reading, writing and arithmetic) in functioning cffectively
in the community was considered important in defining
literacy. The socio-cultural context of the country and its
current development stage were also a consideration. This
is reflected in taking into account the cognitive
competence expected in the existing formal and non-
formal primary education curriculum as well as major
literacy initiatives undertaken in the country. In this
regard, an analysis was made of the primary school
curriculum of the National Curriculum and Tex(book
Board (NCTB), the curriculum of major non-formal
primary education initiatives (BRAC and Proshika) and the
literacy curriculum of the Directorate of Non-formal
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Education (DNFE) of the government. Census definition
and other definitions adopted through various initiatives
were also examined (See Chapters 1 and 2). Two
workshops  with  researchers, experts and literacy
programme practitioners were held, which led to the
adoption of the following definition of literacy for this
study.

Possession of skills in reading, writing and
maneracy related to familiar contents and contexts
and the ability to use these skills in evervday life in
order ro function effectively in society.

A literate person will have necessary skills in the
three areas of reading. writing and numeracy and will be
able to use these skills in evervday life in a way that will
help the person play his/her personal and social roles and
continue to learn. Thus. the test instruments that were
designed included tests in Reading, Writing, Numeracy and
Application of the 3Rs.

Attainment of literacy is a continuous process. A
person acquires literacy skills by participating in formal
and non-tormal education programmes. through self-
tearning, soctal interaction and by applying the acquired
skills tn everyday life situations. The workshop
participants involved in developing the definition of
literacy and the test instruments supported the proposition
that instead of literacy dichotomously
{categorizing people as literate or illiterate). it is important
to recognise the continuum of literacy skills. However, it
was considered necessary to reconcile the principle of the
continuum of literacy skills with a pragmatic approach to
conducting the assessment and communicating the results
in a policy-relevant language. It was thus agreed that the
status of literacy of the population could be categorised
into four levels, viz., non-literate, semi-literate, literate at
the initial level, and literate at an advanced level. Such a
gradation of skills would permit assessment of different
levels of skills achieved by the population. help evaluate
relative successes of literacy eftorts. and identify the need
for further efforts to enable people to reach a functionally
useful and sustainable level of skills. This assessment
would also provide the basis for developing strategies and
planning programmes for literacy and continuing
education. With this background in mind. following
descriptions of different literacy levels were adopted.

assessing

Non-literate: Lack of ability to decode alphabet, recognise
words, write words and count objects; and, therefore,
inabiliry to use literacy skills in life situations.

Semi-literate: Ability to recognise and write some words,
to count objects and use numbers at a very basic level;
extremely limited use of the literacy skills in life situations.

Literate at the initial level: Ability to read and write
simple sentences in a fumiliar context; possessing skills of

Jour basic rules of arithmetic; limited use of these abilities

and skills in a familiar context in life situations.

Literate at the advanced level: Ability to read and ywrite
witlh fluency in varving contexts; competency in four
arithimetic rules and mathematical reasoning; ability to
use these skills in evervday life and independently in

SJurther learning.

Without denying the continuous nature of literacy
skills, it is still necessary and useful, for the purpose of
assessing the aggregate status of a population group or a
nation, to have a cut-off point on the measurement scale
for designating a person as literate. It is evident that of the
four categories (to be determined by scores on the literacy
test as explained below). the first two categories. by
definition, cannot be considered as literate. The cut-off
point for literacy has to be a score that places one above
these two categories. In other words. those falling in the
category of literate at the initial level and literate at the
advanced level can be designated as literate.

Development of the Test Instrument

A table of specifications was prepared taking into account
the four levels of skills. Different types of primary and
literacy curricula and texts were reviewed to form an idea
of the levels and types of skills expected from literacy
courses (Annex 3.1). Tt can be seen that the semi-literate
level is consistent with the competencies expected of a
learner in NCTB curriculum for grade II, initial level
literacy with grade I, and advanced level with grade V
(NCTB and UNICEF 1998).

In line with the above criterion for four levels of
skills related to literacy, a draft test instrument was
prepared by the study team and was presented in a
workshop of 25 people. The participants., who were
involved in literacy work or had knowledge and
understanding of the literacy process, reviewed the dralt
instrument. dividing themselves into four working groups.
The Working,group reviews generated a large number of
comments, suggestions and even proposals for some new
test items.

The issues raised and suggestions made in the
workshop were discussed in several meetings of the study
team. The team prepared four parallel sets of draft
instruments taking into account the suggestions of the
workshop. The four sets were then presented in a meeting
of the Technical Team and finalised for pilot study. A
member of the Technical Team did language editing of the
drafts. Numbers of question items put in different sets were
24 10 26. The next step was to do a pilot study.
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expected. highest deviation was observed in age. Estimation
of age exactly matched for about 6() percent of the cases, the
proportion of matching increased to 84.4 percent if one-year
deviation 1s accepted, and to 93.6 percent if two years of
deviation 1s permitted. Although the field teams were
instructed to try to administer the test to 95 percent of the
cligible persons, the actual proportion missed was 7.7
percent of the eligible individuals. Considering the tight
schedule for fieldwork and nature of the survey, such a
proportion was considered acceptable and did not
significantly affect the adequacy of the sample size.

Validity of Test 1strument

Intrinsic validity of the test instrument is derived from the
purpose of the assessment. the process followed for
defining hiteracy skills including the skill arcas and the
levels of skills, the review of existing definitions, and the
review of expected competencies in the curricula of
primary education and literacy courses.

External validity of the items was ensured through
carcful item selection and analysis of the data from a pilot
trial of the instrument. ltems for which scores showed
significant correlation with completed years of schooling
were retained in the final instrument.

Reliability of Instrument

The reliability of individual items could be ascertained
from Kappa® values caleulated from pilot study data during
instrument development. Only those items having Kappa
value significantly greater than zero were selected. Thus,
the item selection process ensured reliability of each of the
items independently.

In order to determine the reliability of the whole test.
national survey data were used. As the assessment of the
items in the test was continuous in nature, we used split-
halt’ method (Carmines and Zeller 1997, Ferguson and
Takane 1989). Using Spcarman-Brown formula the
reliability coefficient was found to be 0.94 at the national
level. This indicates that the literacy test data were 94
percent reliable. W 2n data were analysed separately by
gender, area of residence and strata, similar levels of
reliability were observed.

Strengths and Weaknesses of the Study

Like any other sample survey-based research, this study
also bears some strengths as well as limitations. The
strengths and limitations of the study are presented below:

Strengths
1. This study is the {irst of its kind in Bangladesh
which departs from the ‘self-rating” method of

20t is @ measure of the degree of non random agreement hetween observations of the

same test,

assessing literacy skills of the population. No other

study attempted to explore literacy situation

through testing on a large sample. supplemented
by questionnaires on socio-economic variables,
covering all parts of the country.

Except a few mitiatives taken internationally,

literacy, in general, is assessed dichotomously.

However, this study recognised the continuum of

literacy skills and attempted to estimate skills of

the population at different levels.

3. The study design permitted valid conclusions
regarding the whole country as well as breakdowns
for gender, urban and rural areas, metropolitan and
municipal citics among urban areas. and six
administrative divisions. Provision of 16 separate
estimates - for males and females of eight strata -
exists in the rescarch design. As the sampling
strategy is similar o previous Education Watch, it

19

allows comparison of  some results on same
variables for different years.

4.  The instrument used in the hteracy survey was
developed by a group of national experts who have
practical experience in the related fields and
includes both researchers and practitioners.

5. Socio-economic dimensions of literacy, use of
literacy skills. and needs assessment for continuing
education are components of the study.

In summary, rchable as well as valid estimates of the
literacy status of the population could be generated
through this study.

Weaknesses

1. Nearly cight percent of the eligible persons could
not be assessed because they were unavailable at
home during the survey period in their village (a
field team spent (wo and half days in a cluster).
Although this ‘non-response’ did not affect the
adequacy of the total sample size, the possibility of
introduction of some errors in the estimates cannot
be ruled out.
Selection of the target population for testing is
dependent on correct reporting of age of
individuals. Age determination was the hardest job
for the interviewers. Although all standard
measures including use of events calendars were
taken to obtain best estimates, some error cannot
be ruled out.

3. Constructing a definition of literacy, dividing skills
on a continuous scale into four ordinal categories.,
applying criteria for determining cut-off points for
cach level of skills. and deciding on the content of
the literacy tests and score values assigned to items

S
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in the tests. although based on careful professional
judgement of experts and extensive review of
fiterature, rcmain  a  matter of judgement.
Differences  of  views regarding judgement
exercised are always possible.

The purposc and design of the study did not
include assessment ot individual and social
outcomes and benefits of literacy skills; nor was

the study intended to examine management and
implementation of literacy activities - (wo 1major
areas of interest in policy making and planning for
literacy efforts. This study is based on the simple
premise that literacy is a question of right of
people and that it is necessary to address the
absence of credible benchmarks for the literacy
status of the population.
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literacy (22.3 percent against 19.5 percent). but are at
less than half the level of males in respect of advanced
literacy (13.3 percent against 28.1 percent). Females
also lagged in all the four skill components of literacy.
especially in numeracy and application of the 3Rs. as
shown in Figure 4.2. They are also behind the males in
both urban and rural areas and in all six divisions of
the country, as described below.

There is a large disparity in literacy between urban and
rural areas. For the population 11 years and above.
rural areas are 26.4 percentage points behind urban
areas (37.2 percent and 63.6 percent respectively). In
respect of adult literacy, rural-urban gap is of the same
order (34.5 percent versus 61.5 percent).
Geographical differences in literacy attainment.
besides the overall urban-rural gap, were manifested
in various pronounced ways. People of the
metropolitan cities, with a literacy rate of 69.5 percent,
have the highest attainment among the eight sample
strata. The average score of this group was 58.3 and
half of them had a score 73.5 or higher - close to the
score of 75 required to be in the category of the
advanced literate. The next best performance was for
the municipal towns with a literacy rate of 59 percent
and average score of 49.5. The rural people of the six
divisions have literacy rates ranging from 32.3 percent
(rural Chittagong) to 47.7 percent (rural Barisal).
Other low performers in this regard are rural Sylhet
(33.6 percent) and rural Dhaka (35.2 percent). Rural
Khulna is relatively a high performer with a rate of
45.8 percent. Rural Rajshahi is in the middle with a
literacy rate of 37.2 percent. About a fifth of the

respondents in the rural areas are literate at the initial
level and another 11 to 15 percent are literate at the
advanced level (Annex 4.1).

Gender analysis of data for the eight strata shows in
respect of population 11 years and above that males
surpassed females in all eight strata -- the gap ranged
from 6 to 18 percentage points. This difference has
been observed to be towards the lower end of the
range in rural Chittagong and rural Barisal and high in
two urban strata as well as rural Rajshahi, Khulna and
Sylhet (Table 4.4). The situation of adult literacy (15
years and over) parallels that of the population 11
years and above. but with a higher overall rate of
male-female disparity in the former group. This
indicates that the gender gap is lower for the younger
age groups (Table 4.13).

A pattern of overall disparity among the strata shows
that males in the younger age-groups in metropolitan
areas surpass by a large margin the older females in
the rural areas. For example, the literacy rate for rural
females in the adult category (15 years and over) in
Sylhet is 23 percent in contrast to the rate of 77.2
percent for males in the 11 years and above population
in the metropolitan areas - a staggering gap of 54.2
percentage points. Going down to villages/mahallahs.
large variations are observed. The literacy rate is
below 20 percent in 12 percent of the clusters of
villages and mahallahs sampled. The rate is below the
national average in 48 percent of the villages. It is
below the national average in 80 percent of the
villages in the Sylhet division and 73 percent of the
villages in the Chittagong division (Annex 5.27).
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1o

Literacy rate  was  highest  for the age
group  15-19  years, at  63.8 percent,  with

decreasing rates for the older age-groups. This
retlects the result of primary education expansion and
literacy efforts during the last decade. In these efforts,
the younger people appear to have participated in
ercater numbers  than the older people. There is a
sharp fall in the literacy rate ot people of age 50
and above. This logic does not apply to the Tt o 14
years group, whose rate of literacy is somewhat lower
at 56.2 percent than for the next higher age-group.

The explanation may lie in the poor quality of
schooling in gencral that requires scveral years of

participation in education before one becomes literate.
Another factor is the late entry into primary
school for many children. A large proportion ot the
11-14 age group, it appears. have not had long enough
exposure to education to acquire literacy.

Gender disparity in literacy persists across the strata
and for all age-groups except for the li-14 years
eroup. Equality in this age-group reflects progress in
closing gender gap in primary school enrolment in the
last decade. Continuation of gender gap among the
older age groups might be the result of past gender
disparity
cffectivencess in adult literacy efforts as a whole.
Parental education is highly correlated with literacy
achievement of people. The results arc more
pronounced in respect of formal education ot both
parents, but especially so for the mothers=literacy rate
went up o 99,1 percent with mothers having 10 or
more vears of schooling. The rate is 87.8 percent
when mothers had secondary level of education
(classes VI to X) and 74.7 percent when they had
primary education. It is a message of hope: successtul
cducational efforts in this generation will have a high
positive impact in the next generation. This also
points to strategic lessons for the struggle against
illiteracy.

As expected. occupations that yield better income and
standard of living are correlated with a high level of
literacy.  Almost three quarters of the people with
income of Taka 3,000 or higher per month are literate:
whereas it is only a quarter for those with monthly
income under Taka [,000. This means that low
productivity and income of farmers and labourers, the
vast majority ol the working poputation in the

country. are both the cause and consequence of

functional illiteracy. Their low level of literacy is a
barrier o better productivity and earning, but their

i primary education and the lack of

low income and occupations that require low levels of
skills are a disincentive to literacy etforts on their part.
This situation suggests the need for an emphasis on
the functionality of literacy skills and linking literacy
activities with specific efforts to improve productivity
and earnings of people.

Access to communication media, proximity to roads
and electricity and market centres are associated with
higher literacy rates. These amenities promote
demand for literacy and also offer wider opportunities
for use, maintenance and enhancement of literacy
skills. This finding reinforces the argument that the
development policy of the country need to implement
a deliberate policy of expanding access to the
amenities of modern life and opportunities for
diversified economic activities for communities and
populations who remain deprived and under-served.
Sixty-two percent of the houscholds in the country
have at least one member in the household literate at
the initial level; in other words, more than one-third of
the households in Bangladesh do not have a single
literate person in the fumily. Fourteen percent of the
households are "fully literate." that is, all members 11
years and above in these households are literate. The
usual urban-rural gap and geographical differences
apply o this variable also. Interestingly. with
approximately 40 percent of the heads of households
qualifying as literate. there was no significant
variation between male and female heads of
houscholds.

The non-Muslim population as a whole (11 years and
over) have a literacy rate of 47.8 percent. more than 7
percentage points higher than of the Muslim majority
rate of 40.2 percent. The male-female gap in the non-
Muslim population, however, with a disadvantage of
I'l percentage points tor females (Annex 5.13) is
comparable to the national gap ol 12 percentage
points. The higher literacy rate for the non-Muslim
population, predominantly Hindus, is probably
related to traditionally higher interest in education
among Hindus, as well as the Christians and the
Buddhists in Bangladesh; and a higher level of
achicvement  orientation  found in  minority
communities in many societies. The sample design
did not permit drawing conclusions aboul various
ethnic and linguistic minority groups in the country,
who are also mostly non-Muslims, and who are
known to be subjected to socio-economic and
cducational disadvantages.



Chapter Six

E DUCATION PROVISIONS AND LITERACY

This chapter presents the relationship benveen education provisions and the literacy status of the

population. Literacy las a strong correlation with schooling experience of individuals.

However, six to

seven vears of schooling, with present quality of instruction, is needed to have a sustainable level of literacy
skills for 8O percent of the population. People who have attended non-formal primary school ave more likely
to he literate than those who have gone 1o other institutions. Exclusive participation in non-school means
of acquiring heracy, including TLM, had an insignificant impact in the literacy status of the population.
The salient findings are summarised at the end of the chapter.

Basic Education and Literacy Initiatives

It 15 expected that education provisions of a country have
something to do with the literacy level of the population.
Along with the formal education system, extending from
pre-schoot to the university. which is run by both the State
and private bodies, there is also non-formal education and
literacy initiatives of various types and sizes, traditional
cducation initiatives like madrassas, and informal and sclf-
learning activities. The primary education system is the
main means of being literate. especially for the younger
age group. There are at least cleven types of primary
schools in the county, which are run by the State, private
bodies and non-governmental organisations!. The non-
government development organisations (NGOs) have been
running literacy centres since the 1960°s. The State also
has spent substantial resources in literacy activities in the
last two decades. The most prominent public sector
literacy programme is known as the Total Literacy
Movement (TLLM) carried out on a large scale in the
second half of the last decade and has been continuing at a
slower pace since then.

This chapter explores the literacy situation of the
respondents according to current enrolment status, school

Plhese are State owned schools, Regisiered schools, Non-registered schools, Primary classes attache
to High Schoal. Expermiental schools, Satellite schools, Community schools, Non formal schools
Ebtedasee nuadrassas, Primsary classes attached o High Madrassa, and Kindergartens (Alam an
Hussain 1999, Directorate of Primary Education 2002),

type of the ever-enrolled respondents, years of schooling
completed, and acquisition of literacy through non-school
means. Besides, sustainability of literacy skills was also
addressed by analysing those enrolled in schools but left
schools at various levels of education.

Enrolment in School and Literacy

Nearly a [ilth of the respondents were currently enrolled in
any type of educational institutions at the ime of survey,
over 43 percent went to school at any time of their life but
were not at school during the survey. and 37.6 percent
never cnrolled in any school. The literacy rate was 78.7
percent among the currently enrolled respondents. 60.4
percent among the dropouts from any educational
mstitutions including primary schools, and 0.3 percent
among the never-carolled respondents (Table 6.1). Over
42 percent of the currently enrolled respondents and 28.2
percent of the dropped out respondents could reach
advanced level hiteracy. None of the never-enrolled
respondents had such a level of literacy skills. The males
were ahead of the females and the urban respondents
surpassed their rural counterparts in both the groups -
currently enrolled and dropped-oul respondents (Table 6.2;
Annexes 6.1 and 6.2). Significant variation was also
observed stratum-wise in the literacy rates of currently
enrolled and dropped out respondents (Annex 6.3).
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the total population 11 years and above. The rate was 47.4
percent in the people 11-45 years in TLM areas and 45.1
percent in the same age-group in non-TLM areas (p<0.05).
Again, the literacy rate was 54.5 percent in the districts
declared “frec from illiteracy™ and 45.5 percent in the other
arcas (p<0.001). This shows that an impact of TLM
activities has emerged, but not at the level it is claimed.

Literacy in Madrassas other than Ebtedayee
Madrassas

There arc some religious educational institutions in the
country providing Islamic education in order to produce
community religious lecaders and imams who lead the
prayer in the mosques. These institutions are called
Forquania, Hafizia and Quami madrassas. First two of
these provide education in non-graded classes and the third
one has a graded system (BANBEIS 1992). Although these
institutions mainly provide Q'uranic education in Arabic,
some teaching on Bangla language is also done. A small
portion of the sample respondents (only 76 in number) had
experience with such education. However, we do not know
how long they studied there. The respondents were divided
into two groups - currently enrolled and dropped out. The
literacy rate was 51.7 percent among those who were still
enrolled in these institutions and 29.7 percent among those
who enrolled in these institutions at some point of their life
but were not there during the survey.

Salient Findings

The above presentation of educational provisions in
communities and their effect on the literacy situation
highlights a relationship of interaction and association
between the two. These highlights are recapitulated below.

. There is a high level of literacy, as expected. in the
population 11 years and above, who are enrolled
currently in educational institutions. However. even in
this population, despite the fact that they are at least 11
years old and are enrolled in school. 21.3 percent were
not literate. This situation is consistent with the
finding (see below) that even after completing the
primary stage of schooling, over one third of the
people remained illiterate. It may also be noted that a
proportion of the people in the age-range 11 years and
over. who are enrolled in school, have not completed
primary education because of the phenomenon of
late entry into primary school and over-age children in
primary school.

Five years of schooling, which is equivalent of
completion of primary schooling, resulted in a
literacy rate of 64.4 percent among this population.
In other words, more than a third (35.6 percent) of

(R

those who have had five years of schooling failed to
acquire literacy even at the initial level. Three years of
primary education, cited in international literature as a
benchmark for acquiring sustainable and functional
literacy and numeracy, led to a literacy rate of only
30.4 percent in Bangladesh. Advance literacy was
achieved by 5 percent of the people after three years of
schooling and by 17 percent after 5 years of schooling.
This situation is  a disturbing commentary on the
quality of primary education in the country. The
Watch survey shows that close to 100 percent literacy
in the population cannot be ensured, at the present
level of educational quality, with less than 10 years of
schooling.

Sustainability of literacy skills is a critical concern in
planning literacy programmes. Sustainability was
attempted to be gauged by ascertaining the proportion
of literate people among those who had a certain
numbers of years of schooling in the past and some
years elapsed since they left school. The Warch survey
reveals that about half of the people with four to five
years of schooling were literate after leaving school 10
or more years earlier. The rate of literacy 10 or more
years after leaving school was 7 percent for those who
had two to three years of schooling (Table 6.4). This
can be compared with 64.3 percent literacy rate
among the total population with five years of
schooling and 30.4 percent literacy rate of those with
three years of schooling (including those enrolled in
school currently or have completed schooling in recent
years) (Figure 6.1). Data are not available for literacy
rate 10 years ago of the population with five or three
years of schooling to have a precise measure of loss of
their literacy skills over these years, but there is no
strong reason to surmise that literacy rate of the
population with a certain level of schooling was
much different 10 years ago. It can thus be seen
that there has been a substantial loss of literacy skills
of the population, but the loss was dramatically higher
for those with 2-3 years of schooling than for those
with  4-5 years of schooling. Interestingly,
sustainability of literacy is consistently higher among
those who completed various levels of schooling 16 or
more years earlier. even though more time has elapsed
since they left school than those who went to school
more recently. Even in the case of those with only 2-3
years of school attendance 16 or more years ago, the
survey showed a two to three times higher literacy rate
than those completing the same years of schooling in
recent years. A plausible explanation is that the quality
of education in schools has deteriorated over the years.

Another factor may be the inflation of value of
schooling over the years: i.e., social and occupational
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roles and responsibilities that a person with primary
education could hold in the past now require at least
secondary education credentials. People with
relatively low level of schooling thus had greater
opportunity to use and further develop their literacy
skills in the past.

The literacy rates among students, 11 years and
above, in primary schools shed light on the
performance of different types of primary education
institutions. (A substantial proportion, 27.2 percent by
some estimates, of students in primary schools are
over the designated age-range of 6-10 years.) The
average literacy rate of students in non-formal primry
schools in grades four and five combined was one-
third higher (96.7 percent) than in government primary
schools (61.8 percent), non-government or
government-assisted  primary  schools  (63.3
percent) and ebtedayee madrassas (65.1 percent).
Primary education is clearly the main means of
acquiring literacy for the population as a whole. Under
four percent of the respondents in the national sample

reported that they used exclusively non-school means
of learning literacy skills — including TLM (1.5
percent) and learning at home (1.8 percent). Only 3.5
percent of this group qualified as literate. Among
exclusive TLM participants, 1.3 percent were found
literate. The literacy outcome for the population as a
whole is the product of a combination of different
instrumentalities, such as, a period of time spent in the
primary school, attendance in literacy courses,
and self-learning efforts. Adult literacy programmes
prevalent in Bangladesh, TLM being the principal one,
as an exclusive means of acquisition of literacy,
appears to have a minor impact on the literacy status
of the population.

Gender gap persists in respect of literacy status of
the population across the board. Females lagged
behind males in literacy rates even when they had the
same numbers of years of schooling. Girls and women
needed to have one more years of schooling than their
male counterparts to have the same average rate of
literacy.















52

Literacy in Bangladesh - Need for a New Vision

information for improving the quality of life was far
from a common use of literacy (15 percent), according
to the respondents. Use of literacy skills in further
formal education was low (10 percent); not
unexpected, since further education opportunities for
the population is limited. :
Gender variation was manifested in the use of literacy
skills. Substantially more women used their literacy
skills to help in their children’s education, personal
communication and reading than men. A much larger
proportion of men used literacy in work-related
situations than women (60 percent vs. 23 percent),
which reflected the male-female gap in respect of
participation in economic activities.

Urban rural differences in use of literacy was
manifested in greater use of literacy by the urban
population in work situations, reading printed material,
and in further study situations. Rural people, on the

other hand wused literacy more in personal
communication and reading documents.

In expressing needs for post-literacy and continuing

learning opportunities, three quarters of the
respondents wished to see programmes for
occupational skill development and improving

livelihood prospects. The females gave this a higher
priority than males (80 percent against 65 percent).
About half of the respondents wanted to have special
continuing education programmes for women, again
women expressing a stronger preference than men (61
percent against 41 percent). Almost half of the
respondents also saw the need for community learning
centres in the village or the urban neighbourhood for
multipurpose learning activities. Interestingly, the
demand for a library or reading room was expressed
only by 7 percent of the respondents; the same was the
demand for education on legal and human rights.



Chapter Eight

C( NCLUSIONS AND POLICY IMPLICATIONS

The main findings of the study on the state of literacy in Bangladesh have been presented in the preceding
chapiers. The highlights of the findings are summarized in a tabular form (Tubles 8.1 to 8.4) in this chapter.
This concluding chapter also attempts to go bevond the statistical findings and draw out the significant
conclusions regarding the literacy status of the population, means and methods of acquiring literacy, and
people's perception and expectations about literacy. The policy imiplications for the national struggle
against illiteracy that the findings and conclusions indicate are also presented in this chapter.

Conclusions

Tables 8.1 to 8.4 summarise

the highlights of the

statistical findings from the nationwide sample survey. The
key conclusions arising from the statistics are as follows:

l.

[

Definitive assessment of literacy. The findings of the
study present definitively the status of literacy of the
population and a baseline for future efforts in literacy
based on the application of scientific and objective
research methods. For the first time in Bangladesh, a
purposefully designed literacy assessment instrument
was used on a nationwide sample, adequate to draw
conclusions about different levels of literacy
achievement of the population with breakdowns for
gender, age, geographic location, and a number of
other socio-economic attributes.

Literacy status determined by test administered
individually to a nationwide sample. The overall
literacy rate of 41.4 percent for population 11 years
and above is considerably lower than the officially
announced statistics regarding literacy rate, but is
consistent with other recent findings, such as, other
recent surveys. the sample survey result of
Educarion Warch 2001, and the trend of progress
between decennial population censuses. (Results of
the most recent census in 2001 remain unpublished.)
It should be noted that all of these surveys including
the population census have used a "self-reporting”

method; whereas the present survey has relied on
face-to-face administration of a test to measure
literacy achievement. Nonetheless, the findings of
these various assessments are close to each other.
The present findings based on a nationwide sample
survey undertaken specifically to assess the literacy
status of the population should end any remaining
confusion on this subject.

Over half of the population "non-literate” and ten
percent "semi-literate,” but still below initial
literacv. In the non-literate category, three quarters
scored between 0 and 10 on a hundred point scale
(Table 4.8). The ten percent, who scored between 25
and 50 and classified as semi-literate, could make
use of their skills in extremely limited ways, if any,
in life situations. All of these people, the majority
adolescents and youth, have passed the primary
education age. The younger among them need
"second chance” nonformal basic education,
equivalent of primary education; the older ones can
benefit from literacy courses that are of high quality
and linked to continuing education opportunities.

A picture of large gender and other disparities. The
literacy status of the population manifests large
disparities in terms of gender, socio-economic
attributes, and geography. Most pervasive is the
disadvantage of girls and women and most
pronounced is the urban-rural gap. If literacy is seen
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The Dakar Goals adopted in 2000 endorsed the target
for each country of reducing illiteracy by half by 2015,
urging each country to begin from where it stands and
undertake a serious and determined effort. At the same time,
the Dakar goals require countries to achieve a much faster
progress towards the target of universal primary education
of acceptable quality for children and to remove gender
disparity in education. thus building the foundation for self-
sustaining and functionally effective literacy in society.

Policy implications arising form the findings and
conclusions of the present study relate to conceptualisation
of literacy efforts, the need for making literacy activities
an integral part of a comprehensive vision for nonformal
and adult learning, the mutual complementarity between
tormal education and life-long nonformal learning, and
programme strategies that reflect the policy premises.

1. A combination of quality primary education,
nonformal basic education for adolescents and youth,
and a network of nonformal and adult education
programumes is essential to combat illiteracy. The
study provides a strong endorsement for an approach
to struggle against illiteracy that combines effective
primary education of acceptable quality. nonformal
basic education equivalent to primary education for
adolescents and youth as a "second chance." and
demand-based literacy courses for youth and adults as
a part of a network of adult and nonformal learning
programmes. An integrated and comprehensive
approach for literacy and continuing education can
lead to sustainable and functional literacy skills that
respond to needs of individual fulfilment and social
and economic development.

2. The state of literacy in the country is a strong
indictment against the poor quality of primary
education and schooling in  general; major
improvements in primary education is essential to
make progress in literacy. As the study shows, of those
who have completed five years of primary education,
one-third are without literacy skills; and it takes ten
years of schooling to ensure that a population group is
close to 100 percent literate. The disturbing situation
in primary education revealed in the present study re-
confirms the poor learning achievement of students in
primary schools reported in Education Watch 2001
and other studies. The struggle against illiteracy
cannot be won and the personal and social benefits of
literacy cannot be realized until a very substantial
improvement is achieved in the quality of primary
education. which is the principal means of improving
the literacy status of the population. The aim should
be to enable a person to achieve sustainable and
functional literacy skills by the time one completes

three years of primary education.

Fixed duration campaigns to carry out literacy
courses on d mass scale are not effective. Campaigns
of fixed duration with a focus on mechanical
acquaintance with alphabet and targets for declaring
districts as "free from illiteracy” do not reflect an
understanding of literacy and how it can make a
difference in lives of people. The overwhelming
burden of evidence from international experience is
that a broader scope of objectives in terms of
functionality and sustainability of skills and links with
opportunities for use of skills in real-life situations are
essential ingredients of effective programmes. Vision
and plans for the future must take into account this
lesson from accumulated experience. An expanded
view of learning objectives also suggests a more
integrated programme approach combining in a
flexible way basic literacy, consolidation of literacy
skills, and their application through involvement of
learners in development activities, including income-
earning activities and learning specific skills for that
purpose.

A strong demand exists for post-literacy training in
income-earning skills, but no model exists for meeting
this demand successfully on a large scale.
Contribution to poverty alleviation has been a key
rationale of the government for the basic literacy
initiative and its follow-up with a restricted concept of
continuing education focusing on income-related skill
generation. This narrow view of literacy and
continuing education raises two kinds of questions: (a)
Skill training can lead to better earning only with
ancillary support and creation of necessary conditions,
such as access to credit, management advice, market
information, and links with potential employers,
which normally fall beyond the purview of the
educational programmes. and (b) Poverty is not just a
matter of income. Improvement in health and nutrition
and protection from diseases. knowledge and practice
of family planning, priority to children's education,
status of women in family and community and their
participation in economic activities outside home,
information and knowledge of government services
and people's claim to these are only some of the
factors that affect in important ways people's
economic well-being and quality of life. A network of
broadly conceived and locally adapted literacy and
nonformal education programmes, therefore, is likely
to have the most impact on poverty. This is
corroborated by a high priority accorded by the survey
respondents to multi-purpose community learning
centres and special continuing education programmes
for women.
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Besides the literacy objective, a wide spectrum of
learning objectives, complementary to basic literacy
and necessary for sustaining and immproving literacy
skills, need to be served by nonformal and continuing
education programme; and this should form a new
vision of literate and lifelong learning. The learning
objectives not given attention in current public sector

NFE efforts include:

a) early childhood development and pre-school education;

b) nonformal alternatives for children not able to
participate in formal schools;

¢) second-chance opportunities for basic education
for older adolescents, not enrolled in school, or
drop-out, (except for a small basic education
project for children engaged in child labour);

d) life-long learning opportunities for personal
fulfilment, acquiring new productive skills and
life-skills, enhancing knowledge and skills as a
citizen and community member;

¢) nonformal training in vocational, entrepreneurship
and employment-related skills; (some of these are
anticipated in the newly launched post-literacy and
continuing education projects); and

f) enhancement of the informal learning environ-
ment through wider availability of reading
materials, information dissemination and
encouragement of cultural expressions in the form
of reading rooms, multi-media centres, and self-
learning and interest groups in the community.

Management of literacy, continuing education and
nonformal education needs to be based on
government-civil society partnership and decentra-
lized enough to muke it responsive to local conditions
and accountable to the community. It is neither
necessary nor very efficient to have all or most
programmes managed by an NFE agency in the public
sector such as [ FE. Many of the activities can be
carried out by private sector, NGOs, and community
organizations with appropriate financial incentive and
technical support from the government and other
sources. There are choices to be exercised regarding
who among potential providers of services should
have what responsibility and how all can contribute to
meeting the critical and diverse learning needs of
people. A larger role for various non-government
actors would mean that the role of a government
agency such as DNFE will be more of a professional

organization working in the areas of developing
overall policies and priorities, creating supportive and
facilitative mechanisms, providing finances and
helping mobilize resources. It will also set. working
with non-government providers of services, quality
norms and enforce these through overall monitoring
and assessment, and generally help promote and
protect public interest.

It is necessary to follow a policy of affirmative action
and target the disadvantaged and marginalized
sections of the population with strategies that address
their specific needs. Gender disparity in literacy
remains persistent and pervasive. Ethnic and linguistic
minorities, slum dwellers and the ultra-poor who
continue to be outside most education programmes are
difficult to reach. Specialized and more directly
targeted projects would be required for these groups.
Gender issues need to be addressed both in respect of
management structures as well as pedagogical aspects.
Special attention is needed to ensure that a higher
proportion of women than at present are in
management, supervisory roles. and training and
learning materials development. A sensitive approach
is needed to make programmes inclusive and
appropriate in learning content and teaching practices
in respect of people with disabilities. Social
mobilization efforts need to be directed specifically at
overcoming traditional attitudes regarding gender.
disabilities and ethnic and cultural differences.

Thie National Plan of Action (NPA) should reflect a
broad vision of a learning society and life-long
learning and, at the same time, become an active
planning document of the government. The National
Programme of Action for Education for All in line
with the Dakar Framework for Action needs to reflect
a vision of a comprehensive basic, nonformal and
adult education approach with demand-based and
flexible literacy and continuing education
programmes as important components. It should be
based on a credible assessment of progress made in
literacy and results achieved from recent literacy and
nonformal education programmes. The NPA should be
linked to planning and budgeting of development
activities and not remain a statement of noble
intentions.
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Annex 2.1.

Goals and Strategies of the Dakar Framework of Action 2000

Goals

[89]

Strategies

[.

[R8]

o~

10.
11.

12.

Expanding and improving comprehensive early childhood care and education, especially for the most vul-
nerable and disadvantaged children.

Ensuring that by 2015 all children particularly girls, children in difficult circumstances and those belonging
to ethnic minorities, have access to and complete frec and compulsory primary education of’ good quality.
Ensuring that the learning needs of all young people and adults are met through equitable access to appro-
priate learning and life skitls programme.

Achieving a 50 per cent improvement in levels of adult literacy by 2015, especially for women, and equitable
access to basic and continuing education for all adults.

Eliminating gender disparities in primary and secondary education by 2005, and achieving gender equality in
education by 2015, with a focus on ensuring girls' full and equal access to and achievement in basic educa-
tion of good quality.

Improving every aspect of the quality of education, and ensuring their excellence so that recognized and mea-
surable learning outcomes are achieved by all, especially in literacy, numeracy and cssential life skills.

Mobilize strong national and international political commitment for Education for All, develop national
action plans and enhance significantly investment in basic education.

Promote EFA policies within a sustainable and well-integrated sector framework clearly linked to poverty
elimination and development strategies.

Ensure the engagement and participation of civil society in the formulation, implementation and monitoring
of str  gies for educational development.

Develop responsive, participatory and accountable systems of educational governance and management.
Meet the nceds of education systems affected by conflict. natural calamities and instability, and conduct edu-
cational programmes in ways that promote mutual understanding, peace and tolerance, and that help to pre-
vent violence and conflict.

Implement integrated strategies for gender equality in education that recognize the need for change in atti-
tudes, values and practices.

Implement education programmes and actions to combat the HIV/AIDS pandemic as a matter of urgency.
Create safe, healthy. inclusive and equitable resourced educational environments conducive to excellence in
learning, with clearly defined levels of achievement for all.

Enhance the status, morale and professionalism of teachers.

Harness new information and communication technologies to help achieve EFA goals.

Systematically monitor progress towards EFA goals and strategies at the national, regional and international
levels.

Build on existing mechanisms to accelerate progress towards Educational for All.

Source

D UNESCO, 2000
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Annex 2.2. The Hyderabad Statement- on Adult and Lifelong Learning

We, the participants at the *“Policy Dialogue on Adult and Lifelong Learning” held in Hyderabad India, from eighteen
countries in the Asian Region, between 8 and 10 April 2002, recognize the priority accorded to adult and lifelong learn-
ing in the Hamburg Declaration of CONFINTEA V. The Dakar World Education Forum made a similar commitment
with a renewed framework that expanded the understanding of basic education as aimed at meeting basic learning needs
of all, both within and outside the school system and throughout life.

Lifelong learning, leading to the creation of the learning society and learning community, offering all the opportunities
to participate in and contribute to learning according to the needs and potential of the learners, provides an overarching
vision of education for all. This comprehensive vision of lifelong learning is necessary to empower people, expand their
capacities and choices in life, and enable individuals and societies to cope with the new challenges of the 21st century.

The context of the changing global economy, the new information revolution. imperatives of human development
including fighting poverty and the importance of promoting values and the practice of democracy, justice and tolerance
define the purpose and content of lifelong learning including formal, non-formal and informal modes of learning.

Learning at all levels should aim to achieve the goals of equity, equality, human dignity and gender justice.

Literacy is a critical input and foundation of lifelong learning. The countries in the Asian region have different long-
term, medium-term and short-term programme priorities of adult learning, relevant to the specific context and needs in
each country. These range from basic life skills and literacy to post literacy and continuing education.

Therefore we jointly agree and recommend:

e To adopt lifelong learning for all countries as a horizon and as an active principle for shaping education and learn-
ing policies and programmes even in the smallest and poorest countries.

e Countries in the region, while planning their educational system, must give utmost priority to co-existence, tolerance,
living together, peace and democratic participation.

e It is necessary to develop a vision for lifelong learning, based on extensive consultation, information sharing, dia-
logue and participation, as the basis of the development of a multi-sectoral policy framework specifying priorities,
strategies and institutional support.

e The existing policies on literacy, non-formal adult education and basic education need to be reviewed and recast in
the context of lifelong learning.

e Lifelong learning perspective should be incorporated in the National EFA action plans as a part of the Dakar
Framework of Action.

° Countries must include both basic, childhood and adult literacy as a priority policy issue in tune with United Nations
Literacy Decade planned for 2003-2012.

e Adequate support structures and institutional capacity building should be given priority for creating nation-wide, life-
long learning networks and arrangements which should be participatory, decentralized and adapted to local condi-
tions and learner circumstances.

e It is necessary to build a culture of quality reflected in the learning outcomes and the impact on peoples’ lives and
will being. This requires periodical outcome and impact assessment with the use of credible and holistic indicators
related to the Dakar goals.

e Since ICTs can play a facilitative role in building learning communities, technology-based community learning cen-
ters could become an important forum for promoting lifelong learning.

® The State has an important role to play in involving civil society and NGOs in adult and lifelong learning, as criti-
cal partners in the development process.

e The international development partners including UNESCO, international financial institutions, bilateral agencies
and non-governmental organizations should reassess and redirect their co-operation in the perspective of building
capacities and institutional support for lifelong learning and creating learning societies.

10 April, 2002

Source: Singh M (2002). Institutionlising lifelong learning. Hamburg: UNESCO Institute for Education
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Reading skills

Annex 3.1. Table of specification for test development
Assessmient Levels of literacy
areas Semi-literate level Literacy at initial level Literacy at advanced level

Can read simple words

Can read simple sentences

Can read printed books and
newspapers with understanding

Writing skills

Can write simple words

Can write simple sentences

Can write essays on known subjects
Or

Can write application, communications
letter and maintain dairy

Numeracy skills

Recognising two digit
numbers up to 50

Can solve everyday life
problems with addition
and subtraction of two steps

Can solve 3-step simple problems
by using any three of the four basic
mathematical operations

Application
of 3Rs

Know the units of time and
coins and can use those in
everyday life

Or

Recognising left and right
sides

Or

Can measure length using
units such as metre and
centimetre

Recognising the map of the
country and identify districts
Or

Ability to use a calendar

Or

Can write own address

Can use check books for bank
transactions

Or

Can write about income and
expenditure of a particular day
or month

Or

Understand simple signs,
advertisements, billboards etc
Or

Can prepare a cash memo
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(Contd. Annex 3.2)
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(Contd. Annex 3.2)
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Annex 3.3. Literacy test intrument : set B
OGLE b 003
ARACHHT At Afafgfs «
AFTEIIA

Ia: (€3 [T fom: @aE =1, c@=2
FEOR TWL: S G - P CIET L A— - S
ZIoT: arMet Hrt 1 AT R 2 afe a3

a3 Y 4 ae A= S &N s 6

TGS *1zg 7 [&IELC) 8

S ARSI FI: SR —— e
AANTSIZRIAR F1: G f N ——

> | 753 == 7S 1w | Srera afSfS =cwra s @ G 7% v e wwew |

genifs

31 foeea ey 95 =% w0 e |

o A ST N €T | (A" = 1, WPF (AR = 2, @ = 3
o ToEd S fom 3fd IR = 1, WF1F (ofrare = 2, ARt = 3

o | fAER @A SrTerT e | SRR Arers A 5% Seaibre B (v) oz e

g wests SrTwa ™o ApR A sifef apet e w9 zest | sfefe apet Afiaeem w433 wewR
I FIFE 00R AEE TR AT (AF O JITF 99 (Al FCACA | @A CIRIA @ (sl Afefes st
FET-TANR L AGCE AT | O FCA FeN-a90F Al e A | oew qeq! sAfars w=i-91fz & @3 | +ffefes st
mfors fies 7 A A W T Wby TSt I AW | AT e oo e @ et 23 - T AR we
Y32 F6F | QA8 FFFIN a4 STy I 3 (T AL 719 GIZF IACRA | WA AR o Afeifas
TN IR FITG, FG, 56 8 AT cof fEfowsiq qragw =41 |

(Contd.)






76 Literacy in Bangladesh - Need for a New Vision

(Contd. Annex 3.3)
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Annex 3.4. Sci :plan
Item Score Description
Reading Skills 25
1 Words 6 (Correct =3, Incorrect = 0) x 2
2 Sentences 9 (Full = 4.5, Partial = 1.5, Can't =0) x 2
3 Comprehension passage 10 (Correct = 5, Incorrect =0) x 2
Writing Skills 25
4 Words 6 (Full = 3, Partial = 1, Can't=0) x 2
5 Sentences 9 (Full =4.5, Partial = 1.5, Can't = 0) x 2
6 Description of a given object 10 A continuous case. Approximately 2 for each
sentence. Construction of sentence,
communication skills, presentation skills,
spelling are major areas in assessment
process.
Numeracy Skills 25
7 Coninting objects 3 For oral correct answer = 1, Written correct = 3
8 Finaing of missing number 3 For oral correct answer =1, Written correct = 3
9 Simple subtraction 4 Correct = 4, Incorrect = 0
10 | Simple multiplication 5 Correct = 5, Incorrect = 0
11 | Problem solving: 5 Oral correct answer = 1
Subtraction and Division Written correct answer = 2
Correct answer with all steps = 4
Correct, all steps, description = 5
12 | Problem solving: 5 Oral correct answer = 1
Multiplication and Division Written correct answer = 2
Correct answer with all steps = 4
Correct, all steps, description = 5
Application of 3R's 25
13 | Recognising time 3 Oral correct answer =1, Written correct = 3
14 | Recognising right and left hand 3 Oral correct answer =1, Written correct = 3
15 Map 4 Oral correct answer =1, Written correct = 4
16 Address 5 1 for each point.
17 | Balance sheet 6 For three sums 4.5 (1.5 x 3)
Description=1.5
18 | Billboard 4 For oral correct answer 1.
Communication of message in writing = 3,
Presentation skills = 1.

Note: Spelling is not important for numeracy and application skills.
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Annex 3.5. Household survey questionnaire
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Annex 3.6. Questionnaire for education, socio-economic and other information
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Annex 3.7. Village profile questionnaire
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Annex 3.8. English version of household survey questionnaire

Education Watch 2002

Literacy Situation in Bangladesh

Household Survey Questionnaire

Division: District: Thana/Upazila:

Union/Ward: Village/mahallah: Cluster number:

Household number:

Stratum:

Rural Dhaka 1 Rural Chittagong 2 Rural Rajshahi 3 Rural Khulna 4

Rural Barisal 5 Rural Sylhet 6 Metropolitan cities 7 Municipalities 8

Whether the household lives in a basti? Yes = 1, No =2

Line Name Sex Age Class Letter Enrolment School Eligibility

No. passed status type for
literacy
survey

1 2 3 4 5 6 7 8 9
Code: Sex : ] =Male, 2 =Female. Letter : 1 = Can read and write, 2 = Can't.
Enrolment status : | = Currently enrolled, 2 = Dropped out, 3 = Never enrolled.

School type : 1 = Government primary, 2 = Non-government primary, 3 = Non-formal primary,
4 = Community/satellite, 5 = Madrassa (Ebtedayee/kamil/Fazil/Alim/Dakhil),
6 = Hafezia/Quami/Kharezi, 7 = Kindergarten, 8 = Secondary school,
9 = College/University, 10 = Others, 88 = Not known.

Name of interviewer: Date:
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Annex 3.9. English version of questionnaire for education, socio-economic and other information
Education Watch 2002
Literacy Situation in Bangladesh
Questionnaire for Education, Socio-economic and other Information
Name: Code: Sex: Male = 1, Female =2

Cluster Number: Household Number:

Line Number:

Stratum:
Rural Dhaka ] Rural Chittagong 2 Rural Rajshahi 3 Rural Khulna 4
Rural Barisal 5 Rural Sylhet 6 Metropolitan cities 7 Municipalities 8
Serial Questions Code
1 Whether your mother went to school? Yes |
No 2
Not known 3
) Years of schooling completed by your mother.
3 Whether your father went to school? Yes l
No 2
Not known 3
4 Years of schooling completed by your father.
5 What is your principal occupation?
6 What is your monthly income (in Taka)?
7 Religion. Code: Muslim = 1, Non-Muslim =2
8 What type of intuitions you were involved with of being literate? School I
TLM 2
CBA/Other literacy centre 3
Home/Self 4
Not attempte 5
9 How log ago you have completed your study (in year)?
10 During last one week have you .................... Heard any radio programme |
Seen any programme on TV 2
Code - Yes=1,No =2 Read newspaper 3
For Literates and advanced literates
11 In what purposes do you use your literacy skills? Rank
Code: 1 — Profession/workplace, 2 = Helping children's education, Ist | 2nd | 3rd
3 = writing letter/reading necessary documents, 4 = Reading newspaper,
magazine, book etc. 5 = Collecting information for well-being, 6 = Participate
in higher study. 7 = Others
12 What type of post literacy programmes do you feel necessary for the society? Rank
Ist | 2nd 3rd
Code: 1 = Training for protession and earnings, 2 = Livelihood programmes,
3 = Special programmes for women, 4 — Village education centre, 5 = Library,
6 = Education on law and human rights, 7 = Others

Name of interviewer:

Date:
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Annex 3.10.

English version of village profile questionnaire

Division:

Union/Ward:

Education Watch 2002
Literacy Situation in Bangladesh

Village/ Mahallah Profile Questionnaire

___ District:

~ Village/mahaliah:

Thana/Upazila:

Cluster number:

Stratum:

Rural Dhaka 1 Rural Chittagong 2 Rural Rajshahi 3 Rural Khulna 4

Rural Barisal 5 Rural Sylhet 6 Metropolitan cities 7 Municipalities 8

Serial Questions Code

! What type of primary level educational institutions are there in the village/ mahallah | Government 1
Non-government 2
Madrassa 3
Non-formal 4
None 5

2 If there is no primary level educational institution in the village, what is the

distance of nearest such institution from the village (in kilometre)?

3 Whether the village was covered under TLM? Yes 1
No 2

4 Whether there is any NGO activity in the village? Yes 1
No 2

S Is there any electricity facility in the village? Yes |
No 2

6 What is the distance between the village and the nearest market place (in kilometre)?

7 What is the distance between the village and the nearest highway (in kilometre)?

8 Whether there is any pakka road in the village? Yes 1
No 2

9 What is the distance between the village and the upazila town

(in kilometre)?

10 Road communication of the village with upizala. Pakka road 1
Kancha road 2
No good road 3

Name of interviewer: Date:
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Annex 3.11. Determination of sample size

In order to determine the size of the sample literacy was considered as principal variable. In this survey, literacy is a cat-
egorical variable with four values. The categories of literacy are non-literate, semi-literate, literate-initial, and literate-
advanced. Such a categorical variable can easily be transformed as dichotomous variable for each of the categories of
literacy. For instance. non-literate and others (semi-literate, literate-initial, and literate-advanced), semi-literate and oth-
ers (non-literate, literate-initial, and literate-advanced), etc. Thus, the following formula was used in determining the
sample size (Cochran 1977, Kalton 1983).

Xpxq

T
o
Where, n is the sample size to be determined

p is the probability of an individual be placed in a certain category of literacy
q (1 - p) is the probability of an individual not to be placed in that category
Z is the value of the standard normal variable that would provide under certain confidence limit. and
o is the desired level of precision

Taking a value 0.5 for both p and q (because such a value maximises the sample size) and considering the confidence
limit as 95% (of which the value of z is 1.96) with 5% error level it was calculated that the required sample size for an
estimate stands at 384. This means that in order to have a valid estimate a sample of size 384 is required if simple ran-
dom sampling procedure is applied. However, a four stage sampling approach was followed in the literacy survey. Thus.
to reduce design effect it was decided to double the size of the sample for each estimate. Meaning that for the given
design 768 individuals are required to have a reasonable estimate on literacy. As the country was divided in to eight stra-
ta and in each stratum two separate estimates (for males and females) are required, a total of 12,288 (768 x 8 x 2) indi-
viduals need to be tested under the survey.

Annex 3.12. Weighting procedure

The problem arose with considering an equal size of sample for each stratum, however population size is not equal.
Thus a weighting factor needs to be used in order to have pooled estimates for rural Bangladesh, urban Bangladesh
and for the national level. Following formula was used for the purpose.

= uSi X Wi
Where, P s the polled estimate
Si's  are the estimates for different strata

Wi's are the weights

Latest available census information (Census 2001 by Bangladesh Bureau of statistics) was used to find the weights for
each of the stratum (BBS 2001). Here the weights are nothing but the proportions of population in different strata
adjusted with number of strata. The following table provides this information in summary.

Stratum Proportion of population Weights

National Rural Urban National Rural Urban
Rural Dhaka Division 0.243 0.288 - 1.944 1.728 -
Rural Chittagong Division 0.164 0.194 - 1.312 1.164 -
Rural Rajshahi Division 0.218 0.257 - 1.744 1.542 -
Rural Khulna Division 0.101 0.120 - 0.808 0.720 -
Rural Barisal Division 0.060 0.071 - 0.480 0.426 -
Rural Sylhet Division 0.059 0.070 - 0.472 0.420 -
Metropolitan cities 0.070 - 0.451 0.560 - 0.902
Municipalities 0.085 - 0.549 0.680 - 1.098
Total 1.000 1.000 1.000 8.000 6.000 2.000
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Annex 4.1.  Percentage distribution of respondents by different levels of literacy skills, stratum and sex

Rural Rural Rural Rural Rural Rural Metro- Munici-
Literacy Dhaka Chittagong Rajshahi Khulna Barisal Sylhet palitan palities
levels Division  Division Division Division Division Division cities
Females
Non-literate 54.5 554 59.3 52.2 445 62.3 31.9 36.9
Semi-literate 10.6 14.8 10.9 11.1 11.3 11.4 5.9 10.0
Literate-initial 21.5 23.1 17.9 23.6 29.6 18.5 22.6 29.2
Literate-advanced 9.4 6.7 11.9 13.1 14.6 7.8 395 239
(799) (944) (783) (827) (831) (949) (808) (901)
Males
Non-literate 54.4 53.9 48.1 39.1 373 47.9 19.8 29.5
Semi-literate 59 10.4 7.4 6.2 11.1 10.8 3.0 4.8
Literate-initial 18.3 17.5 18.7 23.9 20.9 222 18.3 20.5
Literate-advanced 21.4 18.1 25.7 30.8 30.7 19.1 59.0 45.2
(747) (690) (808) (850) (740) (890) (778) (800)

Figures in the parenthesis indicate number of individuals under the survey

Source: Education Watch National Literaey Survey (200)2)

Annex 4.2.  Percentage distribution of respondents by different levels of skills in various areas of assessment and sex

Reading Writing Numeracy Application

Levels
of skills Females Males Females Males Females Males Females Males

(6,842) (6,303) (6,842) (6,303) (6,842) (6,303) (6,842) (6,303)
Non-literate 49 8 43.2 56.9 48.9 60.7 47.0 56.2 46.4
Semi-literate 5.3 4.6 13.5 12.4 11.5 9.5 18.7 11.7
Literate-initial 6.7 5.5 221 26.9 12.3 11.9 14.0 17.1
Literate-advanced 3%.2 46.7 7.5 11.8 15.6 31.6 11.1 24.8

Figures in the parcnuiesis maicate number ot individuals under the survey
Source: Education Watch National Literacy Survey (2002)
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Annex 4.3.  Percentage distribution of respondents by different levels of reading skills, area and sex

Rural Bangladesh Urban Bangladesh

Levels

of skills Females Males Both Females Males Both

(5,133) (4,725) (9,858) (1,709) (1,578) (3,287)

Non-literate 53.1 46.8 50.1 32.6 24.2 28.5
Semi-literate 5.5 49 5.2 4.0 2.9 3.5
Literate- initial 7.1 5.8 6.5 4.5 3.6 4.1
Literate-advanced 343 42.5 38.2 58.9 69.3 63.9

Figures in the parenthesis indicate number of individuals under the survey
Source: Education Watch National Literacy Survey (2002)

Annex 4.4. Percentage distribution of respondents by different levels of writing skills, area and sex

Rural Bangladesh Urban Bangladesh

Levels

of skills Females Males Both Females Males Both

(5,133) (4,725) (9,858) (1,709) (1,578) (3,287)

Non-literate 60.4 52.7 56.7 38.4 28.3 33.6
Semi-literate 13.9 13.0 13.5 11.0 8.8 99
Literate- initial 20.3 24.8 224 31.8 38.5 35.0
Literate-advanced 5.4 9.5 7.4 18.8 24.4 21.5

Figures in the parenthesis indicate number of individuals under the survey
Source: Education Watch National Literacy Survey (2002)

Annex 4.5, Percentage distribution of respondents by different levels of numeracy skills, area and sex

Rural Bangladesh Urban Bangladesh

Levels

of skills Females Males Both Females Males Both

(5,133) 4,725) (9,858) (1,709) (1,578) (3,287)

Non-literate 64.3 51.0 57.9 41.4 258 33.9
Semi-literate 11.7 9.8 10.8 10.4 7.6 9.1
Literate- initial 11.8 11.8 11.8 14.8 12.9 13.9
Literate-advanced 12.2 27.4 19.5 334 53.7 431

Figures in the parenthesis indicate number of individuals under the survey
Source: Education Watch National Literacy Survey (2002)
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Annex 4.6. Percentage distribution of respondents by different levels of skills in application of 3Rs, area and sex

Rural Bangladesh Urban Bangladesh
Levels
of skills Females Males Both Females Males Both
(5,133) (4,725) (9.858) (1,709) (1,578) (3,287)

Non-literate 59.6 50.1 55.1 38.3 26.2 324
Semi-literate 19.2 12.3 15.9 16.2 8.8 12.7
Literate- initial 12.7 16.7 14.6 20.7 19.5 20.1
Literate-advanced 8.5 20.9 14.4 24.8 45.5 348
Figu_res in_ll—1; parenthesis indicate number of individuals under the survey
Source: Education Watch National Literacy Survey (2002)
Annex 4.7. Percentage distribution of respondents by different levels of reading skills and stratum

Rural Rural Rural Rural Rural Rural Metro- Munici-
Literacy Dhaka Chittagong  Rajshahi Khulna Barisal Sylhet palitan palities
levels Division  Division Division Division Division Division cities

(1,546) (1,634) (1,591) (1,677) (1,571) (1,839) (1,586) (1,701)
Non-literate 52.8 51.6 52.0 434 374 52.5 25.0 31.2
Semi-literate 4.7 64 4.8 4.9 5.7 5.2 2.1 4.5
Literate- initial 6.9 7.6 5.0 4.8 8.0 8.4 2.9 5.0
Literate-advanced 35.6 344 38.2 46.9 48.9 33.9 70.0 59.3

Figures in the parenthesis indicate number of individuals under the survey

Source: Education Watch National Literacy Survey (2002)
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Annex 4.8. Percentage distribution of respondents by different levels of reading skills, stratum and sex
Lite Rural Rural Rural Rural Rural Rural Metro- Munici-
| 1tc:z?cy Dhaka Chittagong Rajshahi Khulna Barisal Sylhet palitan palities
cvels Division  Division Division Division Division Division cities
AFemales

Non-literate 54.3 51.6 56.9 49.0 40.4 59.0 30.8 339
Semi-literate 5.3 6.4 5.4 5.7 5.4 4.2 2.2 5.3
Literate- initial 7.4 7.8 5.6 5.9 8.9 8.9 2.8 5.8
Literate-advanced 33.0 342 32.1 394 453 17.9 64.2 55.0

(799) (944) (783) (827) (831) (949) (808) (901)
Males
Non-literate 51.2 51.5 47.1 37.9 34.1 45.5 19.0 28.3
Semi-literate 4.1 6.5 43 4.2 5.9 6.2 2.1 3.6
Literate-initial 6.3 7.4 4.5 3.8 7.0 8.0 3.0 4.1
Literate-advanced 38.4 34.6 441 54.1 53.0 40.3 75.9 64.0

(747) (690) (808) (850) (740) (890) (778) (800)
Figures in the parenthesis indicate number of individuals under the survey
Source: Education Warch National Literacy Survey (2002)
Annex 4.9. Percentage of respondents having minimum level of skills in reading by stratum and sex

Sex
Stratum
Females Males Both Significance

Rural Dhaka Division 40.4 (799) 44.7 (747) 42.5 (1,546) ns
Rural Chittagong Division 42.1 (944) 42.0 (690) 42.0 (1,634) ns
Rural Rajshahi Division 37.7(783) 48.5 (808) 43.2 (1,591) p<0.001
Rural Khulna Division 45.3 (827) 57.9 (850) S1.7(1.677) p<0.001
Rural Barisal Division 54.2 (831) 60.0 (740) 56.9 (1,571) p<0.05
Rural Sylhet Division 36.8 (949) 48.3 (890) 42.4 (1,839) p<0.001
Metropolitan cities 67.0 (808) 78.9 (778) 72.8 (1,586) p<0.001
Municipalities 60.8 (901) 68.1 (800) 64.3 (1,701) p<0.01
ns  Not significant at p — 0.05
Figures in the parenthesis indicate number of individuals under the survey
Source: Education Watch National Literacy Survey (2002)
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lex 4.10. Percentage distribution of respondents by different levels of writing skills and stratum
) Rural Rural Rural Rural Rural Rural Metro- Munici-
Literacy Dhaka Chittagong Rajshahi Khulna Barisal Sylhet alitan palities
level ) p
evels Division Division Division Division Division  Division  cities
(1,546) (1,634) (1,591) (1,677) (1,571) (1,839) (1,586) (1,701)
Non-literate 60.3 595 56.8 49.4 44.7 58.3 28.8 373
Semi-literate 12.4 15.5 14.0 11.6 14.3 135 7.6 11.8
Literate- initial 20.6 20.3 20.9 29.2 30.3 21.6 36.9 335
Literate-advanced 6.7 4.7 83 9.8 10.7 6.6 26.7 17.5
Figures in the parenthesis indicate number of individuals under the survey
Source: Education Waich National Literacy Survey (2002)
Annex 4.11.  Percentage distribution of respondents by different levels of writing skills, stratum and sex
Rural Rural Rural Rural Rural Rural Metro- Munici-
Literacy Dhaka Chittagong  Rajshahi Khulna Barisal Sylhet palitan palities
levels Division  Division Division Division Division  Division cities
Females
Non-literate 62.6 59.8 62.4 56.6 475 64.7 352 41.0
Semi-literate 13.3 17.2 13.8 11.4 13.4 12.0 7.9 13.2
Literate- initial 19.0 18.9 17.9 25.2 314 18.7 33.8 30.3
Literate-advanced 5.1 4.1 5.9 6.8 7.7 4.6 23.1 15.5
(799) (944) (783) (827) (831) (949) (808) (901)
Males
Non-literate 57.8 59.0 51.5 42.4 41.5 51.5 222 33.1
Semi-literate 11.4 13.2 14.1 11.8 153 15.1 7.2 10.1
Literate- initial 22.4 22.3 23.8 33.1 29.1 24.7 40.3 372
Literate-advanced 8.4 5.5 10.6 12.7 14.1 8.7 30.3 19.6
(747) (690) (808) (850) (740) (890) (778) (800)

Figures in the parenthesis indicate number of individuals uuuc: the survey

Source: Education Watch National Literacy Survey (2002)
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Annex 4.12. Percentage of respondents having minimum level of skills in writing by stratum and sex
Sex

Stratum

Females Males Both Significance
Rural Dhaka Division 24.2 (799) 30.8 (747) 27.4 (1,546) p<0.01
Rural Chittagong Division 23.0 (944) 27.8 (690) 25.0 (1,634) p<0.05
Rural Rajshahi Division 23.8 (783) 34.4 (808) 29.2 (1,591) p<0.001
Rural Khulna Division 31.9(827) 45.8 (850) 38.9(1,677) p<0.001
Rural Barisal Division 39.1 (831) 431 (740) 41.0(1,571) ns
Rural Sylhet Division 23.3 (949) 33.4 (890) 28.2 (1,839) p<0.001
Metropolitan cities 56.9 (808) 70.6 (778) 63.6 (1,586) p<0.001
Municipalities 45.8 (901) 56.8(800) 51.0 (1,701) p<0.001

ns = Not significant at p = 0.05
Figures in the parenthesis indicate number of individuals under the survey
Source: Education Watch National Literacy Survey (2002)

Annex 4.13. Percentage distribution of respondents by different levels of numeracy skills and stratum

Rural Rural Rural Rural Rural Rural Metro- Munici-
Literacy Dhaka Chittagong  Rajshahi Khulna Barisal Sylhet palitan palities
levels Division Division Division Division Division  Division cities

(1,546) (1,634) (1,591) (1,677) (1,571) (1,839) (1,586) (1,701)
Non-literate 61.6 61.6 57.0 49.4 471 61.6 30.0 36.9
Semi-literate 9.3 12.7 9.6 11.6 14.1 11.0 6.3 11.2
Literate- initial 11.1 2.2 11.0 13.2 14.2 11.4 13.0 14.6
Literate-advanced 18.0 13.5 224 25.8 24.6 16.0 50.7 37.3

Figures in the parenthesis indicate number of individuals under the survey
Source: Education Watch National Literacv Survev (2002)
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Annex 4.14.  Percentage distribution of respondents by different levels of numeracy skills, stratum and sex

. Rural Rural Rural Rural Rural Rural Metro- Munici-
Literacy - Dhaka Chittagong Rajshahi Khulna Barisal Sylhet palitan  palities
levels Division Division Division Division Division  Division  cities
Females
Non-literate 66.3 65.0 65.4 59.0 53.1 69.4 38.7 43.3
Semi-literate 10.8 14.2 9.1 12.7 15.2 11.1 6.7 13.2
Literate- initial 11.4 12.2 10.7 13.3 15.8 10.1 12.9 16.2
Literate-advanced  11.5 8.6 14.8 15.0 15.9 9.4 41.7 27.3

(799) (944) (783) (827) (831) (949) (808) (901)
Males
Non-literate 56.5 56.9 48.9 40.2 40.3 53.3 21.0 29.6
Semi-literate 7.8 10.7 10.0 10.5 13.0 10.9 5.9 8.9
Literate- initial 10.8 12.3 11.3 13.1 12.4 12.7 13.1 12.8
Literate-advanced  24.9 20.1 29.8 36.2 343 23.1 60.0 48.7
(747) (690) (808) (850) (740) (890) (778) (800)

Figures in the parenthesis indicate number of individuals under the survey
Source: Education Watch National Literacy Survey (2002)

Annex 4.15. Percentage of respondents having minimum level of skills in numeracy by stratum and sex
Sex
Stratum
Females Males Both Significance

Rural Dhaka Division 22.9 (799) 35.7(747) 29.1 (1,546) © p<0.001
Rural Chittagong Division 20.8 (944) 32.5(690) 25.7 (1,634) p<0.001
Rural Rajshahi Division 25.5(783) 41.1 (808) 33.4(1,591) p<0.001
Rural Khulna Division 28.3 (827) 49.3 (850) 38.9(1,677) p<0.001
Rural Barisal Division 31.6 (831) 46.8 (740) 38.8 (1,571) p<0.001
Rural Sylhet Division 19.5 (949) 35.8 (890) 27.4 (1,839) p<0.001
Metropolitan cities 54.6 (808) 73.1(778) 63.7 (1,586) p<0.001
Municipalities 43.5(901) 61.5 (800) 52.0 (1,701) p<0.001

ns = Not signuicant at p = 0.05
Figures in the parenthesis indicate number of individuals under the survey
Source: Education Watch National Literacy Survey (2002)
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Annex 4.16. Percentage distribution of respondents by different vels of skills in application of 3Rs and stratum
. Rural Rural Rural Rural Rural Rural Metro- Munici-
Literacy Dhaka Chittagong  Rajshahi Khulna Barisal Sylhet palitan palities
levels Division Division Division Division Division Division cities
(1,546) (1,634) (1,591) (1,677) (1,571) (1,839) (1,586) (1,701)
Non-literate 58.1 57.9 55.6 47.8 42.7 58.1 28.4 35.6
Semi-literate 13.8 18.2 14.8 17.5 18.6 15.9 9.8 14.8
Literate- initial 14.7 14 .4 12.1 15.9 21.0 15.0 21.2 19.3
Literate-advanced 13.4 9.5 17.5 18.8 17.7 11.0 40.6 30.3
—Egures in the parenthesis indicate number of individuals under the survey
Source: Education Watch National Literacy Survey (2002)
Annex 4.17. Percentage distribution of respondents by different levels of skills in application of 3Rs, stratum and sex
Rural Rural Rural Rural Rural Rural Metro- Munici-
Literacy Dhaka Chittagong Rajshahi Khulna Barisal Sylhet palitan palities
levels Division  Division Division Division Division Division cities
Females
Non-literate 60.4 59.6 62.0 56.4 46.8 65.6 35.9 40.0
Semi-literate 18.6 20.7 17.9 20.3 22.3 16.9 11.8 19.5
Literate- initial 12.1 14.4 10.1 12.8 19.7 11.5 21.0 204
Literate-advanced 8.9 53 10.0 10.5 11.2 6.0 31.3 20.1
(799) (944) (783) (827) (831) (949) (808) (901)
Males
Non-literate 55.7 55.5 493 39.6 38.1 50.0 20.6 30.6
Semi-literate 8.6 14.8 11.9 14.7 14 .5 14.9 7.8 9.5
Literate- initial 17.5 14.5 14.0 18.9 224 18.8 21.3 18.0
Literate-advanced 18.2 152 24.8 26.8 25.0 16.3 50.3 41.9
(747) (690) (808) (850) (740) (890) (778) (800)
Figures in the parenthesis indicate number of individuals under the survey
Source: Education Watch National Literacy Survey (2002)
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Annex 4.18. Percentage of respondents having minimum level of skills in application of 3Rs by stratum and sex
Sex
Stratum
Females Males Both Significance

Rural Dhaka Division 21.0(799) 35.7(747) 28.1 (1,546) p<0.001
Rural Chittagong Division 19.7 (944) 29.7 (690) 23.9(1,634) p<0.001
Rural Rajshahi Division 20.1 (783) 38.7 (808) 29.5 (1,591) p<0.001
Rural Khulna Division 23.3 (827 45.8 (850) 34.7 (1,677) p<0.001
Rural Barisal Division 30.9 (831) 47.4 (740) 38.7 (1,571) p<0.001
Rural Sylhet Division 17.5 (949) 35.1 (890) 26.0 (1,839) p<0.001
Metropolitan cities 52.4 (808) 71.6 (778) 61.8 (1,586) p<0.001
Municipalities 40.5 (901) 59.9 (800) 49.6 (1,701) p<0.001

Figures in the parenthesis indicate number of individuals under the survey
Source: Education Watch National Literacy Survey (2002)

Anney 19. ercentage distribution of total scores by stratum

Rural Rural Rural Rural Rural Rural Metro- Munici-
Scores Dhaka Chittagong Rajshahi Khulna Barisal Sylhet palitan palities

Division Division Division Division Division Division cities

(1,546) (1,634) (1,591) (1,677) (1,571) (1,839) (1,586) (1,701)

0-10 50.7 48.3 49.2 41.2 353 50.8 23.6 29.1

11-20 43 5.0 34 33 3.7 34 2.2 3.1
21-30 2.6 4.0 2.1 2.0 35 2.6 0.9 24
31-40 32 3.6 3.6 3.0 34 3.6 1.6 2.9
41 -50 43 7.5 4.7 5.2 7.3 6.3 2.3 38
51-60 8.1 7.9 7.2 7.3 8.7 8.2 53 7.6
61-70 7.7 9.1 7.7 11.0 10.9 8.3 10.4 11.8
71 - 80 83 7.6 7.4 11.3 11.6 8.0 133 13.5
81 -90 8.7 6.4 11.2 12.6 13.1 7.3 29.4 21.3
91 -100 2.1 0.6 35 3.1 2.5 1.5 11.0 4.5

Figures in the parenthesis muaicate number of individuals under the survey
Source: Education Watch National Literacy Survey (2002)
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Annex 4.20. Some statistics on total scores by stratum
stratum Mean Median Standard Minimum Maximum Coefticient
deviation of variation
Rural Dhaka Division 3.4 10.0 322 0 97.0 102.5
Rural Chittagong Division 30.0 13.5 30.4 0 93.0 101.3
Rural Rajshahi Division 336 12.0 336 0 96.5 100.0
Rural Khulna Division 39.2 41.0 34.0 0 98.0 86.7
Rural Barisal Division 41.4 47.0 329 0 96.0 79.5
Rural Sylhet Division 30.5 9.0 31.5 0 93.0 103.3
Metropolitan cities 58.3 73.5 34.0 0 99.0 58.3
Municipalities 49.5 61.5 341 0 97.0 68.9
mm'c: Edm'alinnﬁ'atc/l National Lilerucm'\'({\‘ (2002) o S
-
Annex 4.21. Percentage distribution of respondents by different levels of literacy considering only reading and
writing skills in the assessment process
Literacy
levels Females Males Rural Urban All
| Non-literate ‘ Cos23 45 S os23 303 490
Semi-literate 6.6 5.4 6.5 3.7 6.0
Literate 41.3 49.5 41.2 66.0 45.0
Initial level 19.7 18.4 19.2 18.5 19.0
Advanced level 214 311 22.0 47.5 26.0
i S'(mr(‘tjflzu'iuliuru'am'ﬁmml Literacy &7‘({\'7)03/ o T
]
Annex 4.22. Changes in literacy levels with the addition of skills components
Literacy Only Reading + Reading + Writing Reading + writing +
levels reading Writing + Numeracy Numeracy + Application
| Non-literate 467 490 R O
Semi-literate 4.9 6.0 8.2 9.3
Literate 48.4 45.0 42.7 41.4
Initial level 6.1 19.0 20.3 21.0
Advanced level 42.3 26.0 224 20.4
Source: Education Watch National l‘ircru(mr\'q\' (2002) - . o
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Annex 4.26. Item-wise analysis

This part presents the analysis for items in the four areas of reading, writing, numeracy and application of 3Rs. It is expect-
ed that this analysis would provide an in-depth look at the literacy performance of the Bangladeshi population.

Reading skills: Reading of words, sentences and comprehension passage were three components in reading assessment.
Two items of similar type on each of these skills. a total of six items were in the reading section of the test instrument. In
Set A the respondents were asked to read out the words "Lily” and ‘Jackfruit’, and in Set B they were asked to read out
‘Hilsha' and "Butterfly'. Among the respondents, 56 percent could read the word ‘Lily’, 55.6 percent ‘Jackfruit’. 54 percent
"Hilsha', and 53.6 percent "Butterfly”. Four sentences were given to read out, two in each set. Following is the performance
of the respondents in reading sentences.

Set Sentence Percentage of respondents
Fully correct Partially correct Incorrect
A The fishermen are catching fish in the river. 49.2 5.1 45.7
Our flag has red and green colours. 48.0 5.7 46.2
B Birds fly in the blue sky. 48.6 4.4 47.0
Nazrul is out favourite poet. 46.5 5.5 48.0

The respondents were asked to read out a passage and there were two questions on the content of the passage. A total of
33.5 percent of the respondents could correctly answer the first question and 41.8 percent the second question in Set A. In
Set B, 42.9 percent of the respondents answered correctly to the first question and 29.3 percent have correct answers to the
second question.

In other words, 54.6 percent of the respondents could read the single words. 58 percent for males and 51.2 percent for
females. Forty six percent of the respondents could read the given sentences. eight percent could do it partially and anoth-
er 46 percent could not read a sentence. Nearly 43 percent of the males and 49 percent of the females were not able to read
a full sentence. Of the two questions given in the comprehension passage. nearly 30 percent could correctly answer both.
14 percent only one and 56 percent none. Sixty percent of the females and 52 percent of the males failed to answer any of
the questions in the comprehension passage.

Following table provides performance of the respondents in different items in reading skills

[tems Females Males Rural Urban All
Reading words
Set A:  Lily 53.7 583 52.9 72.7 56.0
Jackfruit 53.7 58.1 52.8 72.6 559
Set B:  Hilsha 50.2 58.6 50.7 71.6 54.0
Butterfly 49.9 58.0 50.2 71.5 53.6
Reuading sentence*
Set A:  The fishermen are fishing in the river. 46.7 51.7 45.7 68.0 49.2
Our flag has green and red colours. 45.5 50.5 44.5 66.9 48.0
Set B:  Birds fly in the blue sky. 44.7 53.3 45.0 67.6 48.6
Nazrul is our favourite poet. 42.1 51.7 42.8 66.1 46.5
Comprehension passage
Set A:  Question 1 289 38.0 29.6 54 .4 335
Question 2 38.0 455 37.6 64.2 41.8
Set B:  Question 1 38.7 47.9 38.9 64.0 429
Question 2 24.6 34.9 252 51.3 29.3

* More 4-5% of the respondents could read the sentences partially
Source: Education Watch National Literacy Survey (2002)

(Contd.)
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(Contd, Annex 4.26)

Writing skills: Writing words, sentences and a paragraph were three parts of writing assessment. Four words were given
in the test for writing, two in each set. The words were ‘Cat’ and ‘Plough’ in Set A, and *Table’ and ‘Pail” in Set B. Among
all respondents, 37.5 percent of the respondents could correctly write the word ‘Cat’, 21.8 percent ‘Plough’, 39.9 percent
Table™ and 28.9 percent ‘Pail’. In writing words, 22.7 percent of the respondents could correctly write both the words, 26.2
percent any one of those and 51.1 percent none. Four sentences were included in the writing test, two in each set. Following
is the performance of the respondents in writing sentences.

Set Sentence Percentage of respondents
Fully correct Partially correct Incorrect
A Birds are singing. 33.2 17.7 49.1
Jarina is doing home gardening. 22.5 27.3 50.2
B We work together. 33.8 15.2 51.0
I shall do my own work 26.4 21.9 51.7

The score value was 4.5 for each sentence, thus one could get a score between 0 and 9 in writing sentences. On average,
19.6 percent of the respondents received the maximum score, 30.6 percent received partial credit, and 49.8 percent received
a score of zero. Twenty one percent of the males and 18.3 percent of the females received the full score, and 46.3 percent
males and 53.1 percent females received a zero. The respondents were asked to write a paragraph containing five sentences
about ‘the winter season’ or ‘a river’. At the aggregate level, 68.4 percent of the respondents could not write anything, 68.8
percent among the males and 68.1 percent among the females. Overall, this item resulted in the worst performance of the
test.

Following table provides performance of the respondents in different items in reading skills

Items Females Males Rural Urban All

Writing words*

Set A:  Cat 34.9 40.1 33.6 58.5 37.5
Plough 17.1 26.3 18.6 38.7 21.8
Set B:  Table 354 453 36.0 61.0 39.9
Pail 254 33.1 25.0 49.9 28.9

Writing sentence®*

Set A:  Birds are singing. 313 35.1 29.0 55.5 33.2
Jarina is doing home gardening. 21.7 233 19.7 37.5 225
Set B:  We work together. 30.5 37.7 30.4 51.8 33.8
I shall do my own work. 233 30.2 23.0 323 26.4

Writing description
Set A:  Winter 27.9 34.8 27.6 51.6 314
Set B:  River 27.4 37.4 283 51.5 31.9

* More 10% could write cat with some mistakes, such rate is 16% for plough, 7% for table, and 14.7% for pail.
** In addition to this, proportion of respondents could write the sentences with some mistakes is 17.7% for first
sentence, 27.4% for second scntence, 15.2% for third sentence, and 22% for fourth sentence.

Source: Education Watch National Literacy Survey (2002)

(Contd.)
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(Contd. Annex 4.26)

Numeracy skills: Numeracy section of the test had the following parts: counting objects. finding out a missing number,
subtraction, multiplication and two problem solving questions. The first item of the numeracy test required the respondents
to count some objects and write down the number on the answer paper. At the aggregate level, 52.7 percent of the respon-
dents could do it correctly and another 39.8 percent could count the objects correctly but failed to write the number. When
they were asked to find out a missing number from a series, 52 percent could do it correctly and write the number on the
answer paper, 7.8 percent could tind the number but were not able to write down their finding. and the rests were unable
to find the missing number. Forty two percent of the respondents could do the subtraction item correctly (48.5% males and
36% females), and 35.4 percent could do the multiplication correctly (43% males and 28.4% females). There were two
questions on problem solving, one needing skills of subtraction and division, and the other multiplication and division.
Nearly sixty percent of the respondents were not able to do even a single part of the first problem, and 80 percent for the
second problem. Females lagged much behind the males in making correct answers to these two questions.

Following table provides performance of the respondents in different items in numeracy skills

[tems Females Males Rural Urban All

Counting objects
Can express the correct number in writing 48.6 57.5 49.4 70.4 52.
Can express the correct number orally 42.6 36.9 42.6 249 3

Finding out u missing number

Can express the carrect number in writing 47.2 57.2 48.4 70.6 52.0
Can express the correct number orally 17.8 17.4 18.4 13.6 17.6
Subtraction 36.0 48.5 38.4 61.3 42.0
Multiplication 28.4 43.0 31.4 56.5 354
Problem solving: subtraction and division

Know all the steps 16.6 32.0 20.3 433 239
Know only the correct answer 10.4 231 16.8 14.4 16.5
Problem solving: multiplication and division

Know all the steps 11.0 27.5 15.5 36.7 18.9
Know only the correct answer 0.3 1.6 0.8 1.5 0.9

Source: Education Watch National Literacy Survey (2002)

Application of 3Rs: Items of this part were - recognising time, map, direction, writing address, preparing balance sheet and
understanding billboard. Thirty nine percent of the respondents were able to recognise time on a clock and express it in writ-
ing, and 10.6 percent could just recognise time but were not able to write it down. Performance of the males was much high-
er than that of the females. In recognising direction (left and right hand of a girl) nearly 93 percent of the respondents gave
the correct answer and halt of them could express their understanding in writing. Not much gender variation was observed
in this case. In recognising east or west side of the map of Bangladesh, a third of the respondents were able to write the cor-
rect answer and another 19.3 percent were able to say the correct answer only but were unable to write it down. The males
were 13 percentage points ahead of the females in this item.

{Contd.)
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(Contd. Annex 4.26)

The respondents were asked to write their address. It had five points - own name, name of village/ mahallah, post office,
thana/upazila/ward, and district. At the total level, 60.6 percent of the respondents could write his/her name correctly, 43.7
percent could write the name of their own village/ mahallah, and about 40 percent of the respondents could write other three
elements of the address. In all the cases, 4-5 percent of the respondents were able to write with some mistakes. The males
were ahead of the females in all the cases.

The respondents were asked to prepare a balance sheet. Over three quarters of the respondents were unable to do anything
with this; among these 66.7 percent were males and 84.2 percent were females. The respondents were asked to write down
their understanding of the picture of a billboard on the question paper. Only 13.8 percent of the respondents could make the
correct answer in writing, 16.5 percent of whom were males and 11.3 percent females. Fifty seven percent of the respon-
dents did not attempt this item and 29.2 percent gave wrong answers.

Following table provides performance of the respondents in different items in application of 3Rs

Items Females Males Rural Urban All

Recognition of time

Can express the correct answer in writing 31.1 48.1 35.0 61.6 39.2
Can express the correct answer orally 5.9 15.7 10.6 10.8 10.6
Recognition of left and right hand

Can express the correct answer in writing 44.7 52.8 453 66.2 48.6
Can express the correct answer orally 47.2 41.2 473 28.0 44.2
East/West direction of the map of Bangladesh

Can express the correct answer in writing 26.6 399 30.3 47.2 33.0
Can express the correct answer orally 19.0 19.5 20.3 13.6 19.3
Writing address*

Own name 57.4 64 2 57.2 79.3 60.6
Village/ mahallah name 38.5 49.2 40.2 62.0 43.7
Name of post office 343 449 36.1 57.2 394
Name of upazila/thana/word 35.0 45.8 36.5 59.8 40.2
Name of district 357 46.3 37.0 61.0 40.8
Preparation of balance sheet 15.8 333 20.5 43.7 24.1
Understanding billboard 11.3 16.5 11.2 28.0 13.8

* More 5-6% could write these with some mistakes
Source: Education Watch National Literacy Survey (2002)
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Annex 5.1. Socio-economic profile of the respondents

This Annex presents background information of the respondents in the literacy test. It has two parts. The first part presents
a profile of the villages/mahallahs covered under the survey and the second part contains socio-economic characteristics of
the respondents.

The Village Profile

Profile of the surveyed villages/ mahallahs was collected under six headings: existence of primary education institutions,
existence of the state run literacy campaign under the Total Literacy Movement, NGO activity, availability of electricity,
road communication facilities, and distance of the village/mahallah from highway, marketplace and the upazila town. This
information helped to provide an understanding of the community context for learning and using litercay skills.

Atotal of 268 villages/ mahallahs were brought under the literacy survey, 204 in rural areas and 64 in urban areas. Of these
locations, 48 percent had state owned primary schools, 36.4 percent had non-government primary schools, 34.6 percent had
madrassas, and 31.4 percent villages had non-formal primary schools. There was no primary school in one fifth of the vil-
lages/ mahallahs - 21.4 percent in rural and 13.1 percent in urban areas. Of the villages/ mahallahs, nearly a third had one
type of school, 28.2 percent had two types of schools, 14.6 percent had three types of schools, and 4.4 percent had all the
four types of schools. Over 41 percent of the villages/ mahallahs were covered under the Total Literacy Movement (TLM)
of the government. The TLM activities were conducted in 44 percent of the villages in rural areas and nearly a quarter of
the mahallahs in urban areas.

Nearly 86 percent of the villages/ mahallahs had some activities of one or more of the non-governmental organisations. Two
thirds of the villages/mahallahs had access to electricity - 60.9 percent in rural areas and 98.6 percent in urban areas. There
were pakka road in one third of the villages/ mahallahs, 22.4 percent in rural villages and 89.7 percent in urban mahallahs.
On an average, the surveyed villages/mahallahs were 1.7 kilometres away from the nearest market place, 6.3 kilometres
away from the highway and 9.5 kilometres away from the upazila town. Annex 5.1.1 summarises these information.

Annex 5.1.1
Percentage of village/mahallah having different facilities by area

Facilities Rural Bangladesh Urban Bangladesh All Bangladesh
Government primary school 46.1 58.6 48.0
Non-government primary school 33.2 544 36.4
Madrassa 329 44.1 34.6
Non-formal primary school 29.8 40.5 31.4
Covered by total literacy movement 44.2 24.1 41.2
Having NGO activities 85.8 853 85.8
Having electricity in village 60.9 98.6 66.6
Pakka road in village/mahallah 224 89.7 32.5

Source : Education Watch National Literacy Servey (2002)

Socio-economic Information
This section presents information on age and sex distribution of the respondents, and information on their schooling and
education, parental education, religious affiliation, access to communication media, occupation and income.

Gender

Of the 13,145 respondents covered under the literacy survey 52 percent were females. The sex ratio, in terms of number of
males per 100 females was 92.1 (Annex 5.1.2). This ratio is lower than the national census estimate (Bangladesh Bureau of
Statistics 2001). The male-female ratio was mostly equal in both rural and urban areas. The sex ratio was over 100 in two
rural areas only - Rajshahi and Khulna divisions. In others, it was below 100 (Annex 5.1.3).

{Conta.)
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(Contd. Annex 5.1)

Annex 5.1.2
Sex distribution of the respondents by area
Sex Rural Bangladesh Urban Bangladesh All Bangladesh
(9.858) (3.287) (13,145)
Females 52.0 52.1 52.0
Males 48.0 47.9 48.0
Sex ratio 922 92.0 92.1

Figures in the parenthesis indicate number of individuals under the  vey
Source: Education Watch National Literacy Survey (2002)

Annex 5.1.3
Sex distributior. fthe respondents by stratum

Rural Rural Rural Rural Rural Rural Metro- Munici-
Sex Dhaka Chittagong Rajsh i Khulna Barisal Sylhet palitan palities

Division Division Divis: 1 Division Division Division cities

(1,546) (1,634) (1,59 (1,677) (1,571) (1,839) (1,586) (1,701)
Female 51.7 57.8 49.; 49.3 52.9 51.6 50.9 53.0
Male 48.3 42.2 50.¢ 50.7 471 484 49.1 47.0
Sex-ratio 935 73.1 103.2 102.8 89.1 93.8 96.3 88.8

Figures in the parenthesis indicate number of individuals under the  vey
Source: Education Watch National Literacy Survey (2002)

Residence

About a quarter of the respondents came from urban  :as and the rest from the rural areas of the country. This distribution
is similar to that of the national statistics. Two-and-a- f percent of the respondents lived in slums. Area-wise, 2.1 percent
of the rural respondents and 5.2 percent of the urban  spondents came from slums'.

Age structure

Age pyramid of the respondents is presented in Anne  5.1.5. About a half of the respondents were below 30 years. Eighty
five percent of the respondents were adult, i.e., aged 15 years and above. Not much variation was observed in this regard
by area of residence or by sex. Elderly people (60 years and above) accounted for about 9 percent of the total individuals
in the sample, 7.5 percent among females and 10.6 pe >nt among males. Over nine percent of the respondents in rural areas
and 6.6 percent in urban areas were elderly. On an av  age, the mean age of the respondents was 32.2 years, 31.1 years for
females and 33.5 years for males (Annex 5.1.4). Thh nean age was 32.5 years among the respondents of rural areas and
30.9 years among those of urban areas. The median . _2 was found to be 29 years, i.c., a half of the respondents belong to
age limit between 11-29 years. The median age was 27 years among females and 30 years among males; it was 29 years
among rural respondents and 28 years among urban  pondents. Annex 5.1.6 shows the age distribution for each stratum.
The mean age was highest among the respondents o°  iaral Barisal division and lowest among those of metropolitan cities
(33.6 years and 30.4 years respectively). The median age was between 28 and 30 years among the respondents of different
strata.

1 Custers or nouseholds (no less than 25) in poorly constructed temporary dwellings or Jhupries ‘often as squatter settlements on public land. and
without legal proviston for utilities and basic public services.

(Contd.)
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Annex 5.1.6
Age distribution of the respondents by stratum

Rural Rural Rural Rural Rural Rural Metro-  Munici-
Age Dhaka Chittagong Rajshahi Khulna Barisal Sylhet palitan  palities

Division Division Division Division Division Division  cities

(1,546) (1,634) (1,591) (1,677) (1,571) (1,839) (1,586) (1,701)
11-14 14.4 16.5 13.7 13.1 15.8 15.4 13.4 14.1
15-19 14.7 15.5 15.4 14.7 14.5 15.5 14.0 15.8
20-24 10.3 10.6 11.3 12.5 9.9 10.7 12.7 12.0
25-29 10.5 9.1 11.4 9.7 8.3 10.3 12.1 9.5
30-34 8.7 7.1 9.6 8.6 8.4 9.7 12.9 10.5
35-39 9.5 8.3 9.1 8.2 8.8 9.2 9.3 9.3
40-44 6.6 6.7 7.0 7.6 5.9 7.2 8.2 7.8
45- 49 7.2 7.0 7.0 7.2 6.7 5.7 6.7 6.8
50 -54 4.6 4.3 4.5 5.4 5.2 4.1 2.9 3.6
55-59 3.4 3.8 3.6 5.0 5.2 3.1 2.5 3.1
60-64 2.9 38 2.8 2.5 3.4 3.2 2.5 3.1
65-69 2.8 2.8 1.9 2.6 2.8 2.3 1.1 1.6
70-74 2.1 2.0 1.4 1.2 1.8 1.7 0.9 1.1
75+ 2.4 2.6 1.1 1.9 3.2 1.9 0.9 1.7
Mean 32.8 32.9 31.6 32.7 33.6 31.7 30.4 31.4
Median 30.0 29.0 28.0 30.0 30.0 28.0 28.0 28.0

Figures in the parenthesis indicate number of individuals under the survey
Source: Education Watch National Literacy Survey (2002)

Schooling experience

About a fifth of the respondents were currently enrolled in any type of educational institutions - formal, non-formal or reli-
gious. More than double this proportion, 43.1 percent, enrolled in an educational institution at some point of their life and
were not in school during the survey®. Close to this proportion, 37.6 percent of the respondents, never attended a school
(Annex 5.1.7). The proportion of never-enrolled respondents was 41.1 percent among the females and 33.7 percent among
the males. This was 40.4 percent in rural areas and 22.6 percent in urban areas. In both the areas the males were ahead of
the females in enrolment. The proportion of never-enrolled respondents was highest in rural Sylhet division (46.1 percent)
followed by Dhaka (44 percent), Rajshahi (41.9 percent), Chittagong (40.9 percent), and Khulna (33.3 percent) divisions
(Annex 5.1.8). This was much lower, below 25 percent, in two urban strata.

Annex 5.1.7
Current enrolment status of the respondents by area and sex
Rural Bangladesh Urban Bangladesh All Bangladesh

Enrolment

status Females Males Both Females Males Both Females Males Both
Currently enrolled 18.1 18.7 18.4 233 24.7 24.0 19.0 19.6  19.3
Dropped out 38.1 44.6 41.2 49.7 574 53.4 39.9 466 431
Never enrolled 438 36.7 40.4 26.9 17.9 22.6 41.1 337 376

Source. Education Watch National Literacy Survey (2002)

) Respondent enrolled in any educational institution in the past, but not in school during the previous six months from the day of the survey, were put in this cate,qorv.J
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Annex 5.1.8
Current envolment status of the respondents by stratum
Current Rural Rural Rural Rural Rural Rural Metr o-  Nunici
enrolment Dhaka Chittagong ~ Rajshahi Khulna Barisal Sylhet palitan  pality
status Division Division Division Division Division  Division  city
(1,546) (1,634) (1,591) (1,677) (1,571) (1,839) (1,586) (1,701)
Currently enrolled 17.9 19.5 18.3 19.1 21.6 14.2 23.8 24.1
Dropped out 38.1 39.7 39.8 47.6 53.4 39.6 55.2 52.1
Never enrolled 44.0 40.9 41.9 333 25.0 46.1 21.0 23.8

Figures in the parenthesis indicate number of individuals under the survey
Source: Education Watch National Literacy Survey (2002)

Annex 5.1.9 presents that 40.5 percent of all the respondents had not completed a single year of schooling. Comparing this
with the proportion reported to have never-enrolled in a school (37.6 percent), it can be said that some of the respondents
were enrolled in school but dropped out before completing a single grade. Of the respondents 28.2 percent had some prima-
ry level education, 23.8 percent secondary level, and 6.9 percent tertiary level. On average, the mean years of schooling of
all population was 4 years, 3.5 years for the females and 4.5 years for the males. The mean years of schooling was 3.6 for
the rural respondents and 5.9 for the urban respondents. Annexes 5.1.10 provides more analysis of this. Nearly 41 percent
of the respondents had at least five years of schooling, 38 percent females and 43.8 percent males. Proportion of respondents
having at least the full cycle of primary education was 37.1 percent in rural areas and 60.8 percent in urban areas.

Annex 5.1.9
Percentage distribution of the respondents by years of schooling completed, area and sex
Rural Bangladesh Urban Bangladesh All Bangladesh
Years -~
of Females Males Both Females Males Both Females  Males Both
schooling (5,133) (4,725) (9,858) (1,709) (1,578)  (3,287) (6,842) (6,303) (13,145)
Nil 46.4 40.3 43.5 29.2 19.8 24.7 43.7 37.1 40.5
| 2.3 32 2.8 1.5 2.2 1.8 2.2 3.0 2.6
I 4.6 5.0 5.0 4.2 3.6 39 4.8 4.8 4.8
111 4.1 4.7 4.4 32 3.7 34 4.0 4.5 4.2
v 7.4 6.1 6.8 5.6 4.2 4.9 7.1 5.8 6.5
v 11.0 9.3 10.2 10.0 8.2 9.2 10.9 9.1 10.0
v 29.8 28.3 29.1 24.6 21.9 233 28.9 27.3 28.2
VI 4.7 4.1 4.4 4.6 4.1 4.4 4.7 4.1 44
v 4.5 4.1 43 53 37 4.5 4.6 4.0 43
VII 3.9 43 4.1 7.2 5.6 6.4 4.4 4.5 4.5
IX 6.0 7.2 6.6 9.3 9.2 9.2 6.6 7.5 7.0
X 2.0 3.6 2.8 6.8 9.8 8.0 2.7 4.5 3.6
Vi-xX 21.1 23.3 22.2 33.2 318 32.6 23.0 24.7 23.8
XI+ 2.5 7.0 4.7 12.7 25.8 19.0 4.1 10.0 6.9
Others* 0.3 1.0 0.6 0.3 0.7 0.5 0.3 0.9 0.6
Mean 3.1 4.1 3.6 5.2 6.7 5.9 3.5 4.5 4.0
Median 2.0 3.0 2.0 5.0 8.0 6.0 2.0 4.0 3.0

* Respondents studied in non-graded religious educational institutions were put in this category.
Figures in the parenthesis indicate number of individuals under the survey
Source: Education Watch National Literacy Survey (2002)

L
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Annex 5.1.10

Percentage distribution of the respondents by years of schooling completed and stratum

Rural Rural Rural Rural Rural Rural Metro-  Munici-
Years Dhaka Chittagong Rajshahi Khulna Barisal Sylhet palitan  palities
of Division Division Division Division Division Division  cities
schooling (1,546) (1,634) (1,591) (1,677) (1,571) (1,839) (1,586) (1,701)
Nil 47.0 43.5 45.1 37.1 30.1 47.5 222 26.6
I 2.7 2.4 3.1 2.4 3.5 2.6 1.3 23
1i 52 5.5 4.1 4.5 57 5.5 2.9 4.7
11 4.1 4.5 4.1 43 5.7 4.8 2.5 4.2
v 6.0 7.9 6.5 7.2 73 6.6 4.2 5.5
\Y% 10.7 9.1 8.9 10.0 13.2 13.1 7.1 10.8
I-v 28.7 29.4 26. 8 28.4 354 326 17.9 274
Vi 3.9 5.0 3.5 6.7 4.7 4.0 34 5.1
Vil 43 4.8 4.2 4.1 4.2 3.7 4.7 4.4
Vil 4.1 3.6 3.6 55 5.3 34 7.1 5.9
1X 6.0 5.4 7.7 8.1 7.4 4.7 9.7 8.9
X 2.0 2.9 2.7 4.2 4.0 1.9 10.0 6.5
Vi-XxX 20.4 21.7 21.7 28.7 25.6 17.7 34.9 30.8
X1+ 34 4.2 6.0 5.2 8.0 2.0 24.5 14.8
Others* 0.5 1.2 0.3 0.6 1.0 0.2 0.5 0.4
Mean 32 3.8 3.5 4.2 4.7 2.9 6.6 5.4
Median 2.0 2.0 2.0 4.0 4.0 1.0 8.0 5.0

* Respondents studied in non-graded religious educational institutions were put in this category.
Figures in the parenthesis indicate number of individuals under the survey

Source: Education Watch National Literacy Survey (2002)

Among the currently enrolled respondents, 39.4 percent were at any grade in the primary schools, 44 percent at the sec-
ondary level, 14.2 percent at the tertiary level and the rest in the non-graded madrassas (Hafizia or Qawmi). Of the cur-
rently enrolled re  ondents in rural areas, 42.8 percent were at primary level and only 10.8 percent were at the tertiary level.
A more equitable aistribution was seen among urban respondents, 25.7 percent at primary level and 27.6 percent at tertiary
level. On average, more males were found at the tertiary level than females (18 percent vs. 10.4 percent) (Annexes 5.1.11

and 5.1.12).
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Annex 5.1.11
Percentage distribution of the respondents by current enrolment status, years of
schooling completed and area

Rural Bangladesh Urban Bangladesh All Bangladesh

Years

of Currently Dropped Currently Dropped Currently Dropped
schooling enrolled out enrolled out enrolled out

(1,806) (4,238) (7,88) (1,761) (2,594) (5,999)

Nil 1.2 6.9 0.5 3.7 1.1 6.3
I 33 52 1.1 2.9 2.9 4.8
1 7.1 8.9 2.8 6.1 6.2 83
11 8.2 7.0 4.7 43 7.5 6.5
v 13.2 10.6 6.8 6.2 11.9 9.7
\Y% 11.0 19.8 10.2 12.6 10.9 18.4
I-v 42.8 515 25.7 32.1 39.4 47.7
VI 11.1 5.8 9.9 3.8 10.9 5.4
VI 9.1 6.4 7.2 52 8.7 6.2
Vi1l 8.2 6.3 9.8 7.6 8.5 6.5
IX 12.4 10.4 12.3 11.8 12.4 10.7
X 2.8 55 6.4 12.1 3.5 6.8
Vi-X 43.6 34.3 45.6 40.5 44.0 35.6
XI+ 10.8 6.5 27.6 23.1 14.2 9.7
Others* 1.6 0.8 0.6 0.6 1.4 0.7
Mean 6.8 5.7 8.0 7.5 7.1 6.1
Median 6.0 5.0 8.0 8.0 6.0 5.0

* Respondents studied in non-graded religious educational institutions were put in this category.
Figures in the parenthesis indicate number of individuals under the survey
Source: Education Watch National Literacy Survey (2002)
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Annex 5.1.12
Percentage distribution of the respondents by current enrolment status, years of schooling completed and sex
Females Males All

Years

of Currently Dropped Currently Dropped Currently Dropped
schooling enrolled out enrolled out enrolled out

(1,310 (2,882) (1,284) (3,117) (2,594) (5.999)

Nil 0.7 6.0 1.5 6.6 1.1 6.3
I 2.9 4.1 2.8 5.4 2.9 4.8
11 7.0 8.7 54 8.0 6.2 83
111 7.0 6.6 8.1 6.3 7.5 6.5
v 14.1 11.1 9.6 8.4 11.9 9.7
\Y 11.0 22.0 10.7 15.1 10.9 18.4
1-V 42.1 52.5 36.7 43.1 394 47.7
A\ 12.3 5.9 9.4 49 10.9 5.4
VIl 10.0 6.9 7.4 5.5 8.7 6.2
VI 93 6.7 7.7 6.4 8.5 6.5
IX 12.0 10.7 12.8 10.7 ' 12.4 10.7
X 2.9 5.5 42 8.0 35 6.8
Vi-X 46.4 35.7 415 35.4 44.0 35.6
XI+ 10.4 53 18.0 13.9 14.2 9.7
Others* 0.3 0.5 2.5 1.0 1.4 0.7
Mean 6.4 5.7 7.8 6.5 7.1 6.1
Median 6.0 5.0 7.0 6.0 6.0 5.0

* Respondents studied in non-graded religious educational institutions were put in this category.
Figures in the parenthesis indicate number of individuals under the survey
Source: Education Watch National Literacy Survey (2002)

Of the respondents who enrolled in any educational institution at some point of their life but were out of school during the
survey, 6.3 percent dropped out before completing even a single grade and 29.3 percent before completing the full cycle of
primary education (Annex 5.1.11). Over 63 percent of them could complete the primary cycle and 16.5 percent completed
the secondary cycle. The respondents in rural areas dropped out earlier than their counterparts in urban areas. The mean
years of schooling of the dropped out respondents was 7.5 in urban areas and 5.7 in rural areas. A half of these rural respon-
dents dropped out at primary level and only 6.5 percent could reach at tertiary level. On the other hand, among the urban
respondents a third dropped out at primary level, 40 percent at secondary level and 23 percent at tertiary level. The females
lagged behind the males in this case too (Annex 5.1.12).

Among the currently enrolled respondents, about 18 percent were in state owned primary schools, 6 percent in non-gov-
ernment primary schools, nearly 3 percent in non-formal primary schools, 6.6 percent in madrassas, 50 percent in secondary
schools, and about 14 percent in collages or in the universities (Annex 5.1.13). On the other hand, among the dropped out
respondents, 42.9 percent dropped out from government primary schools, 39 percent from secondary schools, 9.5 percent
from colleges or the universities, and rests from other different types of institutions. Annex 5.1.14 provides area-wise analy-
sis of this.
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Annex 5.1.13
Percentage distribution of the ever-schooled respondents by current enrolment status, school type and sex

Females Males All
Type
of Currently Dropped Currently Dropped Currently  Dropped
school enrolled out enrolled out enrolled out
(1,310) (2,882) (1,284) (3,117) (2,594) (5,999)
Government primary 19.2 47.0 16.9 39.1 18.1 429
Non-govt. primary 6.1 4.7 6.0 5.5 6.1 5.1
Non-formal primary 42 0.9 1.5 0.8 2.9 0.8
Graded madrassa 5.0 1.4 8.3 2.2 6.6 1.8
Non-graded madrassa 0.3 0.5 2.5 1.0 1.4 0.7
Secondary school 53.8 40.2 46.2 37.9 50.1 39.0
College/university 10.5 53 17.6 13.4 13.9 9.5
Others 0.8 0.1 1.0 0.1 0.9 0.1

Figures in the parenthesis indicate number of individuals under the survey
Source: Education Watch National Literacy Survey (2002)

Annex 5.1.14
Percentage distribution of the ever-schooled respondents by current enrolment status, school type and area

Rural Bangladesh Urban Bangladesh All Bangladesh
Type
of Currently Dropped Currently Dropped Currently  Dropped
school enrolled out enrolled out enrolled out

(1,806) (4,238) (7,88) (1,761) (2,594) (5,999)

Government primary 19.9 46.5 10.6 28.4 18.1 429
Non-govt. primary 6.8 5.7 3.1 2.9 6.1 5.1
Non-formal primary 32 0.9 1.5 0.7 2.9 0.8
Graded madrassa 7.6 2.1 2.5 1.0 6.6 1.8
Non-graded madrassa 1.6 0.8 0.6 0.6 1.4 0.7
Secondary school 49.7 38.0 51.6 43.0 50.1 39.0
College/university 10.1 6.1 29.7 23.4 13.9 9.5
Others 1.0 0.1 0.5 0.1 0.9 0.1

Figures in the parenthesis indicate number of individuals under the survey
Source: Education Waitch National Literacy Survey (2002)
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Annex 5.1.15
Percentage of respondents by mode of being literate, area and sex
Rural Bangladesh Urban Bangladesh All Bangladesh

Mode

Females Males Both Females Males Both Females Males Both

(5,133) (4,725) (9,858) (1,709) (1,578) (3,287) (6,842)  (6,303) (13,145)
School 56.1 63.0 59.5 72.9 82.0 77.3 58.7 66.1 62.2
TLM 1.6 1.7 1.6 0.6 0.8 0.7 1.5 1.5 1.5
Literacy centre 0.7 04 0.5 1.1 0.1 0.6 0.8 0.3 0.6
At home/ self 2.0 1.6 1.8 1.8 1.8 1.8 2.0 1.6 1.8
None 39.6 333 36.6 23.6 153 19.6 37.0 30.5 339

Figures in the parenthesis indicate number of individuals under the survey
Source: Education Watch National Literacy Survey (2002)

Annex 5.1.16
Percentage of respondents by mode of being literate and stratum

Rural Rural Rural Rural Rural Rural Metro-  Nunici-
Mode Dhaka Chittagong Rajshahi Khulna Barisal Sylhet palitan  pality

Division  Division Division Division Division Division city

(1,546) (1,634) (1,591) (1,677) (1,571) (1,839) (1,586) (1,701)
School 55.9 58.7 58.0 66.6 74.8 53.9 79.0 76.0
TLM 1.0 0.1 4.3 1.6 0.3 0.2 0.1 1.2
Literacy centre 0.2 0.9 0.9 0.4 0.4 02 0.1 1.0
At home/ self 1.1 0.6 35 2.5 2.0 0.9 1.4 2.1
None 41.8 39.8 334 28.9 224 44.8 19.5 19.8

Figures in the parenthesis indicate number of individuals under the survey
Source: Education Watch National Literacy Survey (2002)

It was observed that some of the respondents had the opportunity to have access in education other than the educational
institutions mentioned above. Of the total respondents, 62.3 percent of the respondents had schooling experience, 1.5 per-
cent went only to the centres under total literacy movement (TLM), 0.6 percent joined only the literacy centres of the NGOs,
1.8 percent had some education experience only at home, and 33.9 percent had no experience of education (Annex 5.1.15).
About 0.3 percent of the ever-enrolled respondents were also enrolled in NGO operated literacy centres. Among the never-
enrolled respondents, nearly four percent went to the literacy centres under TLM, one percent in the literacy centres of the
NGOs, 4.8 percent studied at home and about 90 percent had no educational experience. More information on this is avail-

able in Annex 5.1.16.

Parental education
Three quarters of the mothers and 58.6 percent of the fathers of the respondents did not have a single year of schooling.

Mothers of the 78.7 percent of the rural respondents and 56 percent of the urban respondents fall in this category. On the
other hand, fathers of 62.9 percent of the rural respondents and 36.3 percent of the urban respondents had no schooling. No
difference was observed in this regard by gender of the respondents. Details of the analyses are provided in Annexes 5.1.17

to 5.1.20.
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Annex 5.1.17
Percentage distribution of the respondents by level of mothers’ education, area and sex

Level Rural Bangladesh Urban Bangladesh All Bangladesh
cve
of Females Males Both Females Males Both Females Males  Both
education (5.133)  (4,725) (9.858) (1,709)  (1,578)  (3.287) (6,842)  (6,303) (13,145)
Nil 77.7 79.7 78.7 56.5 55.5 56.0 74.3 75.9 75.1
[-V 16.7 15.7 16.2 235 23.5 23.5 17.8 16.9 17.4
VI-X 5.3 4.4 4.9 17.1 18.1 17.6 7.2 6.6 6.9
XI+ 0.3 0.2 0.2 2.9 2.9 2.9 0.7 0.6 0.7
Figures in the parenthesis indicate number of individuals under the survey
Source: Education Watch National Literacy Survey (2002)

Annex 5.1.18

Percentage distribution of the respondents by level of fathers' education, area and sex

Level Rural Bangladesh Urban Bangladesh All Bangladesh
eve
of Females Males Both Females Males Both Females Males  Both
education (5,133) (4,725)  (9,858) (1,709) (1,578)  (3,287) (6,842) (6,303) (13,145)
Nil 61.1 64.7 62.9 37.3 35.2 36.3 57.3 59.9 58.6
-V 18.3 18.4 18.4 15.1 19.2 17.1 17.8 18.5 8.1
VI -X 16.6 13.8 15.2 31.6 31.5 31.5 19.0 16.6 17.8
X1+ 4.0 3.1 3.5 16.1 14.1 15.1 5.9 4.9 5.4
Figures in the parenthesis indicate number of individuals under the survey
Source: Education Watch National Literacy Survey (2002)
Annex 5.1.19
Percentage distribution of the respondents by level of mothers' education and stratum

Rural Rural Rural Rural Rural Rural Metro- Munici-
Level Dhaka Chittagong Rajshahi Khulna Barisal Sylhet palitan palities
of Division Division Division Division Division Division  cities
education (1,546) (1,634) (1,591) (1,677) (1,571) (1,839) (1,586)  (1,701)
Nil 81.1 78.2 80.7 76.1 60.7 83.8 50.5 60.3
-V 14.4 17.6 14.3 16.7 30.0 12.9 22.6 24.2
VI-X 42 3.9 4.8 7.0 9.0 34 23.5 13.0
X1+ 0.3 0.3 0.2 0.2 0.3 0.0 33 2.6

Figures in the parenthesis indicate number of individuals under the survey

Source: Education Watch National Literacy Survey (2002)
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Annex 5.1.20
Percentage distribution of the respondents by level of fathers' education and stratum

Rural Rural Rural Rural Rural Rural Metro- Munici-
Level Dhaka Chittagong Rajshahi Khulna Barisal Sylhet palitan palities
of Division Division Division Division Division Division cities
education (1.546) (1,634) (1,591) (1,677) (1,571) (1,83%9) (1,586)  (1,701)
Nil 70.0 62.1 64.5 55.6 40.1 65.3 29.8 41.2
IRY 14.9 19.5 17.0 19.9 28.4 21.2 17.0 17.2
V1-X 12.2 15.0 14.0 22.0 25.3 11.3 334 30.1
XI+ 2.9 3.5 4.4 2.6 6.2 2.3 19.8 11.6

Figures in the parenthesis indicate number of individuals under the survey
Source: Education Watch National Literacy Survey (2002)

Religious affiliation

Of the respondents 84.8 percent were Muslims and 15.2 percent were non-Muslims (Annex 5.1.21). The proportion of non-
Muslims in the survey was higher than the reported 2001 national census estimate of 10.4 percent. Gender and urban-rural
segregation of data in the survey parallel the overall ratio for Muslims and non-Muslims. However, Division-wise analysis
shows that the proportion of non-Muslims were considerably higher in some Divisions-Chittagong (20.4 percent), Khulna
(23.2 percent) and Sylhet (21.5 percent), and lower in Dhaka (8.7 percent) (Annex 5.1.22).

Annex 5.1.21
Percentage distribution of the respondents by religious affiliation, area and sex
Rural Bangladesh Urban Bangladesh All Bangladesh
Religion Females Males  Both Females Males Both Females Males Both
(5.133) (4,725)  (9.858) (1,709) (1,578)  (3,287) (6,842)  (6,303) (13,145)
Muslim 85.0 84.4 84.7 85.2 85.0 85.1 85.1 84.5 84.8
Non-Muslim  15.0 15.6 153 14.8 15.0 14.9 14.9 15.5 15.2

Figures in the parenthesis indicate number ot individuals under the survey
Source: Education Watch National Literacy Survey (2002)

Annex 3.1.22
Percentage distribution of the respondents by religious affiliation and stratum

Rural Rural Rural Rural Rural Rural Metro- Munici-
Religion Dhaka Chittagong Rajshahi Khulna Barisal Sylhet palitan palities

Division Division Division Division Division Division cities

(1.546) (1,634) (1,591) (1,677) (1,571) (1,839) (1,586) (1,701)
Muslim 90.3 79.6 87.6 76.8 84.2 78.5 85.2 ¥5.1
Non-Muslim 8.7 20.4 12.4 23.2 15.8 21.5 14.8 14.9

Figures in the parenthesis indicate number ot individuals under the survey
Source: Education Wateh National Literacy Survey (2002)
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Access to communications media

Respondents™ access to three types of communication media was assessed - radio. television and newspaper. The reference
period was the week prior to participation in the literacy test. At the national level, 29.2 percent of the respondents heard
any radio programme, 36.5 percent saw any programme on television and 13.3 percent read newspaper at least once during
the week prior to the test (Annex 5.1.23). Although there was not much variation among the respondents of rural and urban
areas regarding access to radio, but access to television and newspaper of urban respondents were considerably higher than
their rural counterpart (Annex 5.1.24). The females had less access to each of the communication media than the males. On
average, 49.1 percent of the respondents had no access to any of these three media, 28.5 percent had access to any one, 16.8
percent to any two, and 5.6 percent to all the three (Annex 5.1.25). Annex 5.1.26 provides more information on this. Access
to communication media was very poor in rural Dhaka and Sylhet divisions, where over 60 percent had no access to any of
the three media. The situation was much better in the urban areas especially in the metropolitan cities.

Annex 5.1.23
Percentage of respondents by access to different communications media, area and sex
Rural Bangladesh Urban Bangladesh All Bangladesh

Conimuni-

cations Females Males  Both Females Males Both Females  Male Both
media (5,133) (4.725) (9.858) (1,709) (1,578)  (3.287) (6,842)  (6,303) (13.145)
Radio 23.1 35.0 28.8 249 37.8 31.1 234 354 29.2
Television 24.5 359 30.0 69.4 73.4 71.3 31.6 41.8 36.5
Newspaper 3.4 15.1 9.0 23.2 50.3 36.2 6.5 20.6 13.3

Figures in the parenthesis indicate number of individuals under the survey
Source: Education Watch National Literacy Survey (2002)

Annex 5.1.24

Percentuge of the respondents having access to different communications media by stratum

Rural Rural Rural Rural Rural Rural Metro- Munici-
Communi- Dhaka Chittagong Rajshahi Khulna Barisal Sylhet palitan palities
cations Division Division Division Division Division Division cities
media (1.546) (1,634) (1.591) (1,677) (1,571) (1,839 ) (1.586) (1,701)
Radio 22.8 289 33.1 383 32.1 18.6 299 32.0
Television 28.5 31.2 253 41.4 31.4 27.8 78.7 65.7
Newspaper 5.7 8.5 10.9 12.2 11.7 8.2 47.2 27.8

Figures in the parenthesis indicate number of individuals under the survey
Source: Education Watch National Literacy Survey (2002)
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Annex 5.1.25
Percentage distribution of the respondents by number of communications media they have access to, area and sex
Rural Bangladesh Urban Bangladesh All Bangladesh

Number

of Females Males Both Females Males Both Females Males Both
media (5,133) (4,725)  (9,858) (1,709) (1,578)  (3,287) (6,842)  (6,303) (13,145)
Nil 62.5 455 544 25.1 15.9 20.7 56.6 40.9 49.1
One 253 30.0 27.6 40.0 26.6 33.6 27.6 295 28.5
Two 10.8 17.4 13.9 26.9 373 31.9 13.3 20.5 16.8
Three 1.4 7.1 4.1 7.9 20.1 13.7 2.4 9.1 5.6

Figures in the parenthesis indicate number of individuals under the survey
Source: Education Watch National Literacy Survey (2002)

Annex 5.1.26
Percentage distribution of the respondents by number of communications media they have access to and stratum

Rural Rural Rural Rural Rural Rural Metro- Munici-
Number Dhaka Chittagong Rajshahi Khulna Barisal Sylhet palitan palities
of Division Division Division Division Division Division cities
media (1,546) (1,634) (1,591) (1,677) (1,571) (1,839) (1,586) (1,701)
Nil 60.5 52.9 53.2 40.7 52.3 63.9 14.1 25.8
One 245 29.9 28.9 324 259 22.1 33.0 34.1
Two 12.7 13.0 13.4 21.0 16.0 9.5 359 28.9
Three 2.4 4.2 45 5.8 5.8 4.5 17.0 11.2

Figures in the parenthesis indicate number of individuals under the survey
Source: Education Watch National Literacy Survey (2002)

Occupation and income

Occupational information of the respondents was collected under 19 different headings, which were then pooled and pre-
sented under eight different categories (Annex 5.1.27). At the national level, occupation of the highest proportion of the
respondents was homemaking (36.6 percent), followed by student (18.9 percent), labourer (17.3 percent), salaried worker
(8 percent), and agricultural worker (7.3 percent). Nearly 70 percent of the female respondents were homemakers and 18.7
percent were students. Among the males, a third were labourers, 19.2 percent were students, 14.2 percent were salaried
workers and 14.8 percent were agricultural workers. Occupational pattern varied between rural and urban respondents.
Separate analysis for each stratum is provided in Annex 5.1.28.

Occupation of the respondents was reflected in their monthly income. As more than a half of the respondents were home-
makers or students, monthly income data show that 57 percent of the total respondents had no income. This was 83 percent
among the females and 28.8 percent among the males. No variation was observed between rural and urban respondents in
this regard. Proportion of respondents with no income was higher in Dhaka, Chittagong, and Sylhet divisions, and lower in
Rajshahi division. On average, monthly income of the earners was Tk. 2,016, Tk. 2,377 for males and only Tk. 621 for
females. Average income of the urban respondents was about double of the rural respondents (Tk. 3,470 vs. Tk. 1,743). The
average monthly income was below Tk. 2,000 in each rural stratum, this was Tk. 4,485 among the respondents of metro-
politan cities and Tk. 2,724 among the respondents of municipalities. Annexes 5.1.29 and 5.1.30 provide this information
in tabular form.

(Contd.)
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(Contd Annex 3.1)

Annex 5.1.27

Percentage distribution of the respondents by occupation, area and sex

Rural Bangladesh Urban Bangladesh All Bangladesh
Occupa- Females Males Both Females Males Both Females Males Both
tion (5,133) (4.725)  (9.858) (1,709) (1.578)  (3.287) (6.842) (6,303) (13,145
Agriculture 0.4 17.1 8.4 0.0 2.7 1.3 0.3 14.8 7.3
Business 0.1 4.9 2.4 0.2 15.5 7.5 0.1 6.6 3.2
Officer 0.0 0.3 0.2 0.4 5.0 2.6 0.1 1.1 0.6
Service 1.6 12.2 6.7 6.0 24.4 14.8 2.3 14.2 8.0
Labour 2.6 35.5 18.4 38 19.8 11.5 2.8 33.0 17.3
Home-making 70.8 1.1 37.4 61.2 1.4 32.6 69.3 I.1 36.6
Student 17.9 18.3 18.1 23.1 23.6 233 18.7 19.2 18.9
Others 6.7 10.5 8.5 5.3 7.7 6.4 6.5 10.0 8.2
Figures in the parenthesis indicate number of individuals under the survey -
Source: Education Watch National Literacy Survey (2002)
Annex 5.1.28
Percentage distribution of the respondents by occupation and stratum

Rural Rural Rural Rural Rural Rural Metro- Munici-
Occupa- Dhaka Chittagong Rajshahi Khulna Barisal Sylhet palitan palities
tion Division Division Division Division Division Division cities

(1.546) (1,634) (1,591) (1.677) (1,571) (1,839) (1,586) (1,701)
Agriculture 8.2 9.1 8.4 9.1 6.7 7.8 0.2 2.1
Business 2.8 1.3 2.6 2.4 3.0 2.4 8.2 6.9
Officer 0.2 0.0 0.3 0.2 0.2 0.1 4.0 1.5
Service 7.6 5.6 6.0 7.2 7.5 6.6 17.6 12.7
Labour 18.1 14.4 21.8 19.1 15.9 19.5 8.3 3.9
Home-making 37.0 39.9 56.2 37.3 37.8 354 31.0 33.8
Student 17.3 19.3 18.0 19.0 21.1 13.9 232 235
Others 8.7 10.2 6.6 5.7 7.8 144 7.6 5.6

Figures in the parenthesis indicate number of individuals under the survey
Source: Education Watch National Literacy Survey (2002)

(Contd. )




116 Literacy in Bangladesh - Need for a New Vision

(Contd Annex 5.1)

Annex 5.1.29
Percentage distribution of the respondents by monthly income, area and sex

Rural Bangladesh Urban Bangladesh All Bangladesh
Income Females Males Both Females Males_ botn_ Femaies Males Both
(in Taka.) (5,133) (4,725) (9,858) (1,709) (1,578) (3,287) (6,842) (6,303) (13,145)
Nil 83.1 28.8 57.0 82.6 28.9 56.8 83.0 28.8 57.0
1-1000 15.5 17.2 16.3 11.5 10.6 11.1 14.9 16.1 15.5
1001 - 2000 0.9 334 16.5 2.9 18.8 10.6 1.2 31.1 15.5
2001 -3000 0.3 12.7 6.3 1.0 14.4 7.4 0.5 13.0 6.5
3001+ 0.2 7.9 3.9 2.0 27.3 14.1 0.4 11.0 5.5
Mean* 479 2,068 1,743 1,355 4,031 3,470 621 2,377 2,016
* Estimation of mean excludes the non-earners
Figures in the parenthesis indicate number of individuals under the survey
Source: Education Watch National Literacy Survey (2002)

Annex 5.1.30
Percentage distribution of the respondents by monthly income and stratum

Rural Rural Rural Rural Rural Rural Metro-  Munici-
Income Dhaka Chittagong Rajshahi Khulna Barisal Sylhet palitan  palities
(in Taka) Division Division Division Division Division Division  cities

(1,546) (1,634) (1,591) (1,677) (L,571) (1,839) (1,586) (1,701)
Nil 60.3 62.6 49.7 53.1 58.1 61.0 57.7 56.2
1 - 1000 10.6 16.2 21.3 19.3 17.3 15.0 7.2 14.0
1001 - 2000 18.3 12.2 18.9 16.8 13.2 15.1 8.6 12.1
2001 - 3000 7.5 52 6.1 6.4 6.9 4.8 7.8 7.1
3001+ 3.4 3.7 4.0 4.5 4.6 42 18.7 10.7
Mean* 1906 1687 1614 1703 1740 1903 4485 2724

* Estimation of mean excludes the non-earners
Figures in the parenthesis indicate number of individuals under the survey
Source: Education Watch National Literacy Survey (2002)
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Annex 5.2. Literacy rate by age, area and sex

Rural Bangladesh

Urban Bangladesh

Age Females Males Both Females Males Both J
11-14 53.6 S51.6 52.6 76.0 77.2 76.6
15-19 579 64.8 61.0 76.0 82.6 78.9
20-24 39.0 58.9 47.5 66.6 78.3 71.4
25-29 259 423 33.1 59.6 69.5 64.0
30-34 26.1 36.4 31.0 50.3 67.1 57.7
35-39 22.5 299 26.1 539 64.5 59.2
40 - 44 159 32.1 243 46.2 67.7 58.0
45-49 14.2 35.1 23.8 28.2 70.6 53.2
50-54 6.3 37.7 24.0 36.7 66.7 52.1
55-59 5.4 28.8 17.5 223 61.9 44.0
60 - 64 42 36.9 21.2 222 53.0 39.2
65 -69 1.6 29.4 17.4 12.4 55.9 39.2
70 - 74 4.7 19.0 13.2 4.5 51.9 234
75 and above 0.9 23.6 14.7 9.0 44.8 273
Figures in the parenthesis indicate number of individuals under literacy test

Source: Education Watch National Literacy Survey (2002)

Annex 5.3. Percentage distribution of respondents by different levels of literacy skills and age

Literacy levels

Age
n Non-literate Semi-literate Literate-initial Literate-advanced
11-14 1,911 26.3 17.5 354 20.4
15-19 1,975 25.1 11.1 33.1 30.7
20 -24 1,479 384 9.9 23.9 27.7
25-29 1,329 53.7 8.1 18. 4 19.8
30-34 1,241 56.1 7.6 17.2 19.1
35-39 1.179 61.3 7.1 15.6 16.0
40 - 44 936 63.6 6.1 13.6 16.7
45 -49 888 65.2 6.5 11.9 16.5
50-54 570 65.9 6.7 1.2 16.2
55-59 486 72.6 6.7 6.0 14.7
60 - 64 398 72.5 3.7 12.2 11.7
65 - 69 294 74.3 6.3 10.2 9.2
70 - 74 200 80.1 5.6 49 9.4
75 and above 259 793 4.6 8.3 7.8

Source: Education Watch National Literacy Swurvey (2002)
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Annex 5.4. Percentage distribution of respondents by different levels of literacy skills, age and sex
Females Males

Age

Non- Semi- Literate- Literate- Non- Semi- Literate- Literate-

literate literate basic advanced literate literate initial advanced
11-14 226 20.5 40.2 16.7 304 14.1 30.0 254
15-19 26.7 12.6 36.0 24.7 23.1 93 29.7 37.9
20 -24 43,5 12.5 253 18.7 314 6.4 22.0 40.1
25-29 58.4 10.3 18.6 12.8 47.9 5.3 18.1 28.7
30-34 58.5 10.4 18.3 12.8 533 4.4 15.9 26.4
35-39 65.1 7.3 17.6 10.0 574 6.9 13.5 22.2
40 - 44 70.4 8.6 13.5 7.5 57.5 38 13.8 25.0
45 -49 75.5 8.7 1.1 4.8 54.1 4.1 12.8 29.0
50 - 54 81.7 8.0 6.3 4.0 533 5.8 15.1 25.8
55-59 88.3 4.4 4.4 29 58.1 8.8 7.5 25.6
60 - 64 90.8 2.5 5.3 1.4 55.9 4.7 18.4 21.0
65 - 69 89.6 7.9 1.6 0.9 62.9 5.1 16.6 15.4
70 - 74 91.3 4.1 4.1 0.5 72.0 6.8 54 15.8
74+ 93.5 4.5 2.0 0.0 69.7 4.7 12.6 13.0
Source: Education Warch National Literacy Survey (2002)
Annex 5.5. Literacy rate by mothers' and fathers' education

Fathers' education level

Mothers'

education level Nil Classes 1 -V Classes VI - X Classes X+ Significance
Nil 223 51.8 57.8 66.7 p<0.001
Classes 1 -V 55.7 72.7 85.8 92.8 p<0.001
Classes VI - X 55.8 80.3 88.7 94.9 p<0.001
Classes X+ - 100.0 100.0 98.9 ns
Significance p<0.001 p<0.001 p<0.001 p<0.001

ns  Notsignificant at p 0.05
Source: Education Watch National Literacy Survey (2002)
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Annex 5.6. Literacy rate by mothers' education, area and sex

Sex
Education level

Females Males Both Significance

Rural Bangladesn
No education 21.3 (3.664) 349 (3.,430) 27.9 (7,094) p<0.001
Classes 1 -V 67.1 (838) 749  (763) 70.7 (1,601) p<0.001
Classes VI - X 78.8  (276) 884 (214) 83.0  (490) p<0.01
Classes X+ 100.0 (12) 100.0 (7) 100.0 (19) na
Significance p<0.001 p<0.001 p<0.001
Urban Bangladesh
No education 33.1  (893) 52.5  (819) 424 (1,712) p<0.001
Classes [ -V 87.2  (373) 91.8  (349) 89.4 (722) p<0.05
Classes VI - X 922 (279) 97.7  (278) 94.9 (557) p<0.01
Classes X+ 97.6 (46) 100.0 (44) 98.8 (90) ns
Significance p<0.001 p<0.001 p<0.001
ns  Not significant at p—0.05, na= not applicable
Figures in the parenthesis indicate number of individuals under literacy test
Source: Education Watclh National Literacy Survey (2002)

Annex 5.7. Literacy rate by fathers' education, area and sex
Sex
Education level
Females Males Both Significance
Rural Bangladesh
No education 18.4 (2,623) 28.7 (2,585) 23.6 (5,208) p<0.001
Classes -V 49.1 (871 65.9 (882) 57.3 (1,753) p<0.001
Classes VI - X 63.5  (795) 78.1 (642) 70.0 (1,437) p<0.001
Classes X+ 81.3  (178) 93.2 (135) 86.4 (313) p<0.01
Signiticance p<0.001 p<0.001 p<0.001
Urban Bangladesh
No education 253 (562) 39.5  (50%5) 32.0 (1,067) p<0.001
Classes [ -V 58.7  (230) 81.0 (280) 71.0  (510) p<0.001
Classes VI - X 82.2  (480) 89.9  (465) 86.0  (947) p<0.001
Classes X+ 95.6  (250) 97.1  (214) 96.3  (464) ns
Significance p<0.001 p<0.001 p<0.001
s Not significant at p 0.05
Figures in the parenthesis indicate number of individuals under literacy test
Source: Foueesting Woteh National Literacy Survey (2002) ]
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Annex 5.8. Literacy rate by mothers' education and stratum

Mothers' education level

Stratum
Nil Classes I-V Classes VI-X Classes X+ Significance

Rural Dhaka Division 27.1 71.0 77.0 100.0 p<0.001
Rural Chittagong Division 21.3 67.4 86.4 100.0 p<0.001
Rural Rajshahi Division 29.2 70.8 77.8 100.0 p<0.001
Rural Khulna Division 36.4 75.6 89.3 100.0 p<0.001
Rural Barisal Division 32.6 69.4 92.1 100.0 p<0.001
Rural Sylhet Division 26.4 73.2 81.4 - p<0.001
Metropolitan cities 46.1 91.7 96.9 100.0 p<0.0601
Municipalities 40.0 87.8 923 97.6 p<0.001
Significance p<0.001 p<0.001 p<0.001 ns

ns = Not significant at p=0.05
Source: Education Watch National Literacy Survey (2002)

Annex 5.9. Literacy rate by fathers' education and stratum
Fathers' education level

Stratum

Nil Classes I-V Classes VI-X Classes X+ Significance
Rural Dhaka Division 24.7 60.6 70.0 82.9 p<0.001
Rural Chittagong ivision 17.3 53.6 62.7 92.0 p<0.001
Rural Rajshahi Division 253 52.7 68.0 85.7 p<0.001
Rural Khulna Di'  ion 28.3 64.9 77.4 89.5 p<0.001
Rural Barisal Division 26.2 579 73.9 86.9 p<0.001
Rural Sylhet Division 20.9 58.0 70.5 78.4 p<0.001
Metropolitan cities 32.2 75.8 88.1 98.6 p<0.001
Municipalities 32.0 67.3 84.1 933 p<0.001
Significance p<0.001 p<0.001 p<0.001 p<0.001
Source: Education Watch National Literacy Survey (2002)
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Annex 5.10. Percentage distribution of respondents by different levels of literacy skills and parental education

Literacy levels

Parental
education n Non-literate Semi-literate Literate-initial Literate-advanced

ithers' education

No education 8,806 60.9 9.5 17.4 12.2
Classes [ - V 2,323 15.1 10.1 352 39.5
Classes VI - X 1,047 7.6 4.6 27.4 60.4
Classes X+ 109 0.9 0.0 12.9 86.2

Fathers' education

No education 6,275 66.8 8.8 15.2 9.2
Classes [ - V 2,263 28.9 11.7 31.9 27.5
Classes VI - X 2,384 17.2 8.3 30.5 44.0
Classes X+ 777 4.6 4.6 27.5 633

Source: Education Watch National Literacy Survey (2002)

Annex 5.11. Percentage distribution of respondents by different levels of literacy skills, parental education and sex
Females Males
Parental
education Non- Semi- Literate- Literate- Non- Semi- Literate- Literate-
literate literate  initial advanced literate literate initial advanced

M iers' educatic

No education 659 11.4 17.1 5.6 55.7 7.4 17.7 19.2
Classes 1 -V 16.1 12.6 42.2 29.0 14.0 7.4 27.2 514
Classes VI - X 10.7 5.5 31.8 52.0 39 3.6 22.3 70.2
Classes X+ 1.5 0.0 15.7 82.7 0.0 0.0 9.3 90.7

Fa ers' education

No education 71.0 9.8 14.9 43 62.6 7.7 15.6 14.1
Classes [ - V 33.8 15.8 35.2 15.2 24.1 7.5 28.7 39.8
Classes VI - X 21.1 10.4 35.6 32.9 12.5 5.8 24.4 57.3
Classes X+ 5.6 6.9 352 52.4 33 1.7 17.7 77.4

Source: Education Watch National Literacy Survey (2002)
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Annex 5.12. Literacy rate by religious affiliation of the respondents and sex
Sex

Religious
affiliation Females Males All Significance
Muslim 35.3(5,726) 45.5(5,233) 40.2 (10,959) p<0.001
Non-Muslim 37.4 (1,116) 58.6 (1,070) 47.8 (2,186) p<0.001
Significance ns p<0.001 p<0.001
ns = o sigmcant at p—0.05
Source: Education Warch National Literacy Survey (2002)
Annex 5.13. Literacy rate by religious affiliation of the respondents and area

Area
Religious
affiliation Rural Urban All Significance
Muslim 36.1 (8,161) 62.2 (2,798) 40.2 (10,959) p<0.001
Non-Muslim 43.5(1,697) 71.4 (489) 47.8 (2,186) p<0.001
Significance p<0.001 p<0.001 p<0.001

Source: Education Warch National Literacy Survey (2002)

Annex 5.14. Percentage distribution of respondents by different levels of literacy skills and religious affiliation
Literacy levels

Religious

affiliation n Non-literate Semi-literate Literate-initial Literate-advanced

Muslim 10,959 50.3 9.5 20.7 19.5

Non-Muslim 2,186 44.0 8.3 223 25.5

Source: Education Watch National Literacy Survey (2002)

Annex 5.15.

Percentage distribution of respondents by different levels of literacy skills, religious affiliation and sex

Females Males
Religious
affiliation Non- Semi- Literate- Literate - Non- Semi- Literate- Literate-
literate literate  initial advanced literate literate initial advanced
Muslim 53.2 11.5 22.6 12./ 47.1 7.4 18.8 26.8
Non-Muslim 52.8 9.8 21.0 16.5 34.7 6.7 23.7 35.0

Source: Educarion waich National Literacy Survey (2002)
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Annex 5.16. L ‘:racy rate by eccupation and sex
. Sex
Occupation
Females Males All
Agriculture 11.8(17) 41.3 (832) 40.6 (849)
Business 81.1(8) 68.7 (478) 68.9 (486)
Service 57.2(192) 61.3 (1071) 60.7 (1263)
Labour 11.0(194) 22.0(1961) 21.0 (2155)
Home-making 27.1 (4657) 43.8 (77) 27.3 (4734)
Student 75.0 (1287) 82.2 (1253) 78.5 (2540)
Others 17.0 (484) 40.1 (622) 30.6 (1106)
Significance p<0.001 p<0.001 p<0.001
Figures in the parenthesis indicate number of individuals under the survey
Source: Education Watch National Literacy Survey (2002)
Annex 5.17. Literacy rate by occupation and area
Area
Occupation
Rural Urban All
Agriculture 40.1 (810) 58.4(39) 40.6 (849)
Business 61.3 (238) 81.8 (248) 68.9 (486)
Service 54.8 (680) 73.1(583) 60.7 (1263)
Labour 20.6 (1787) 24.7 (368) 21.0(215%)
Home-making 23.7 (3669} 49.8 (1065) 27.3 (4734)
Student 74.8 (1774) 93.6 (766) 78.5 (2540)
Others 28.1(891) 48.2(215) 30.6 (1106)
Significance p<0.001 p<0.001 p<0.001

Figures in the parenthesis indicate number of individuals under the survey
Source: Education Watch National Literacy Survey (2002)

Annex 5.18.

Percentage distribution of the respondents by occupation and literacy level

Occupation

Levels of literacy

Non-literate

Semi-literate

Literate-initial

Literate-advanced

Agriculture
Business
Service
Labour
Home-making
Student
Others

51.5
25.0
33.0
72.5
62.1

8.9
61.6

7.9
6.1
6.3
6.5
10.6
12.6
7.8

20.9
213
19.9
13.3
18.1
36.5
15.0

19.7
47.6
40.8

7.7

9.2
41.9
15.6

Figures in the parenthesis indicate number of individuals under the survey
Source: Education Watch National Literacy Survey (2002)
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Annex 5.19. 1 eracy rate by income and sex
Sex
Income (in Taka)
Females Males All
Nil 26.7 (4467) 39.9 (650) 28.4 (5117)
1-1000 22.3 (908) 28.8 (990) 25.5 (1898)
1001 -2000 42.7(91) 30.4 (1775) 30.9 (1866)
2001 - 3000 42.8 (36) 44.4 (802) 44.3 (838)
3000+ 83.8 (40) 72.8(829) 73.3 (869)
Significance p<0.001 p<0.001 p<0.001
Note: Students were excluded from the analysis
Figures in the parenthesis indicate number of individuals under the survey
Source: Education Waitch National Literacy Survey (2002)
Annex 5.20. Literacy rate by income and area
Area
Income (in Taka)
' Rural Urban All
Nil 24.9 (3956) 49.8 (1161) 28.4 (5117)
I - 1000 24.6 (1584) 33.5(314) 25.5 (1898)
1001 - 2000 29.1 (1539) 46.9 (327) 30.9 (1866)
2001 - 3000 41.6 (598) 56.8 (240) 44.3 (838)
3000+ 65.4 (400) 85.0 (469) 73.3 (869)
Significance p<0.001 p<0.001 p<0.001
Note: Studems were excluded from the analysis
Figures in the parenthesis indicate number of individuals under the survey
Source: Education Watch National Literacy Survey (2002)
Annex 5.21. Percentage distribution of the respondents by income and literacy level

Income (in Taka)

Levels of literacy

Note: Students were excluded from the analysis
Figures in the parenthesis indicate number of individuals under the survey
Source: Education Watch National Literacy Survey (2002)

Non-literate Semi-literate Literate-initial Literate-advanced
Nil 61.4 10.1 18.0 10.4
1-1000 65.8 8.7 15.5 10.0
1001 - 2000 61.7 73 17.5 13.4
2001 - 3000 50.3 5.3 17.0 27.3
3000+ 22.3 44 17.5 55.8
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Annex 5.22. Literacy rate by access to different communications media and sex
Sex

Access to different
communications media Females Males All
Radio
Have access 53.9(1,559) 63.0 (2,258) 59.2 (9,288)
Donit have 30 .0(5,243) 39.1 (4,045) 34.0 (3,857)
Significance p<0.001 p<0.001 p<0.001
Television
Have access 61.3(2,482) 68.1 (2,936) 65.0 (5,418)
Donit have 23.7 (4,360) 32.9(3,367) 27.7(7,727)
Significance p<0.001 p<0.001 p<0.001
Newspaper
Have access 96.0 (596) 98.3 (1,565) 97.7 (2.161)
Donit have 31.4 (6,246) 34.4 (4,738) 32.7 (10,984)
Significance p<0.001 p<0.001 p<0.001
Figures in the parenthesis indicate number of individuals under the survey
Source: Education Watch National Literacy Survey (2002) B
Annex 5.23. Literacy rate by access to different communications media and area

Area
Access to different
communications media Rural Urban All
Radio
Have access 56.4 (2,838) 73.1(1,019) 59.2 (3,857)
Don't have 29.4 (7,020) 59.3 (2,268) 34.0 (9,288)
Significance p<0.001 p<0.001 p<0.001
Television
Have access 60.4 (3,052) 75.2 (2,366) 65.0 (5,418)
Don't have 27.2 (6,806) 34.6 (921) 27.7(7.,727)
Significance p<0.001 p<0.001 p<0.001
Newspaper
Have access 97.3 (940) 98.3 (1,221) 97.7 (2.161)
Don't have 31.2(8,918) 43.9 (2,066) 32.7(10,984)
Significance p<0.001 p<0.001 p<0.001

Figures in the parenthesis indicate number of individuals under the survey
Source: Education Watch National Literacy Survey (2002)
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Annex 5.24.

Literacy rate of the respondents by number of communications media they have access to and sex

Sex

Number of media

Females Males All
Nil 19.9 (3,622) 24.1 (2,366) 21.6 (5,98%)
One 46.4 (1,982) 45.2 (1,806) 45.8 (3,788)
Two 69.0 (1.019) 75.1(1,440) 72.5(2.459)
Three 97.0(219) 98.5(691) 98.2(910)
Significance p<0.001 p<0.001 p<0.001

Figures in the parenthesis indicate number of individuals under the survey
Source: Education Watch National 1iteracy Survey (2002)

Annex 5.25.

Literacy rate of the respondents by number of communications media they have access to and area

. . Area

Number of media
Rural Urban All

Nil 21.3(5,325) 25.5 (663) 21.6 (5,988)
One 43.9 (2,685) 54.0 (1,103) 45.8 (3.788)
Two 67.9 (1,399) 83.4 (1,060) 72.5(2,459)
Three 98.0 (449) 98.6 (461) 98.2 (910)
Significance p<0.001 p<0.001 p<0.001

Figures in the parenthesis indicate number of individuals under the survey
Source: Education Watch National Literacy Survey (2002)

Annex 5.26. Percentage distribution of the respondents by number of communications media they have access

to and literacy level

Levels of literacy

Number

of media n Non-literate Semi-literate literate-initial Literate-advanced
Nil 5.988 68.3 10.1 15.2 6.3

One 3,788 43.5 10.7 26.8 19.0

Two 2,459 20.2 7.3 27.5 45.1
Three 910 02 1.7 22.4 75.8

Source: Education Watch National Literacy Survey (2002
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Annex 5.29. Percentage distribution of elderly population by different levels of literacy skills and sex

Literacy levels

Sex/Area n Non-literate Semi-literate Literate-initial Literate-advanced
Sex

Female 514 91.1 4.5 35 0.8

Male 637 64.0 5.2 14.2 16.7

Area

Rural 937 78.0 4.7 9.0 8.3

Urban 214 59.3 6.4 13.4 20.9

All 1,151 75.8 4.9 9.5 9.8

Source: Education Watch National Literacy Survey (200)2)

mnnex 5.30. Literacy rate by sex of household head and sex of respondents

Sex of respondents

Sex of

household head Female Male Both Significance
Female headed 35.6 (702) 48.9 (328) 39.7 (1,030) p<0.001
Male headed 35.6 (6,140) 47.5(5,975) 41.5(12,115) p<0.001
Significance na ns ns

ns  Not significant at p=0.05; na = not applicable
Figures in the parenthesis indicate number of individuals under literacy test
Source: Education Watch National Literacy Survey (200)2)

Annex 5.31. Percentage distribution of respondents by literacy levels and sex of household head

Literacy levels

Household

type n Non-literate Semi-literate Literate-initial Literate-advanced
Female headed 1,030 49.4 5.1 20.7 20.8

Male headed 12,115 48.2 12.1 24.8 14.9

Source: Education Watch National Literacy Survey (20002)
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Annex 5.32. Percentage distribution of respondents by Literacy levels, sex of household head and sex of respondent
B Females Males
Household
type Non- Semi- Literate- Literate- Non- Semi- Literate- Literate-
literate literate  initial advanced literate literate initial advanced
Female headed  53.3 11.1 22.0 13.6 45.5 7.0 193 28.2
Male headed 52.1 12.3 25.0 10.6 395 11.6 24.4 24.5

Source: Education Watch National Literacy Survey (2002)

ns = Not significant at p=0.05
Source: Education Watch National Literacy Survey (2002)

Annex 5.33. Percentage distribution of respondents by literacy levels, sex of household head and area
Females Males

Household
type Non- Semi- Literate- Literate- Non- Semi- Literate- Literate-

literate  literate  initial advanced literate literate initial advanced
Rural Bangladesh
Female headed 56.9 11.7 21.2 10.2 49.2 7.6 19.3 239
Male headed 54.4 12.7 24.5 8.5 42.4 12.9 24.4 20.3
Urban Bangladesh
Female headed 344 8.1 26.3 313 253 4.0 19.2 51.5
Male headed 393 10.1 27.8 22.8 22.6 4.0 249 48.5
Source: Education Watch National Literacy Survey (2002)
Annex 5.34. Literacy rate by distance of upazila town from village/mahallah
Distance of upazila town (in Km.) Females Males Rural Urban All
0-5.0 46.7 59.3 431 64.0 52.7
5.1-10.0 334 428 374 66.0 37.8
10.1-15.0 28.6 459 372 - 37.2
15.0+ 25.0 37.6 31.2 - 31.2
Significance p<0.001 p<0.001 p<0.001 ns p<0.001
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Annex 5.35. L ‘racy rate by distance of market place from village/mahallah

Distance of market place (in Km.) Females Males Rural Urban All
Nil 40.3 51.7 37.6 63.4 45.6
0.5-4.0 33.8 46.8 379 63.1 40.1
4.0+ . 25.8 32.1 272 66.7 28.9
Significance p<0.001 p<0.001 p<0.01 ns p<0.001
~ns Not significant at p 0.05
Source: Education Wateh National Literacy Survey (2002)
—
Annex 5.36. Literacy rate by road communication system in the village/mahallah and sex
Sex
Road communication
system Females Males All Significance
Pakka 46.4 (2,796) 59.4 (2.552) 52.5(5,348) p<0.001
Kancha 29.9 (3,996) 41.4(3,692) 35.5(7.688) p<0.001
Significance p<0.001 p<0.001 p<0.001
Figures in the parenthesis indicate number of individuals under literacy test
Source: Education Watch National Literacy Survey (2002)
Annex 5.37. Literacy rate by presence of NGO in the village/mahallah and sex
Sex
Presence '
of NGO Females Males All Significance
Present 35.0(5,812) 47.7(5,319) 41.1 (11,131 p<0.001
Absent 38.9 (980) 45.9 (925) 42.2 (1,905) p<0.01
Significance p<0.05 ns ns

ns  Not significant at p—0.05
Figures in the parenthesis indicate number of individuals under literacy test
Source: Education Watch Nationdl Literacy Swvey (2002)
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Annex 6.1. Percentage distribution of respondents By levels of literacy skills, current enrolment status and sex
Females Males
Literacy levels Currently Dropped Never Currently Dropped Never
enrolled out enrolled enrolled out enrolled
(1,310) (2,882) (2,650) (1,284) (3,117) (1,902)
Non-literate 9.4 26.5 99.2 8.3 22.1 98.5
Semi-literate 15.2 20.1 0.7 9.4 11.0 0.9
Literate 75.4 53.4 0.1 82.3 66.9 0.5
Initial 429 355 0.1 292 29.1 0.5
Advanced 32.5 17.9 0.0 53.1 37.8 0.0

Figures in the parenthesis indicate number of individuals under the survey
Source: Education Watch National Literacy Survey (2002)

Annex 6.2. Percentage distribution of respondents by levels of literacy skills, current enrolment status and area
Rural Bangladesh Urban Bangladesh
Literacy levels Currently Dropped Never Currently Dropped Never
enrolled out enrolled enrolled out enrolled
(1,806) (4,238) (3,814) (788) (1,761) (738)
Non-literate 10.6 26.7 98.9 1.8 14.0 98.7
Semi-literate 14.2 16.9 0.8 4.6 9.1 1.0
Literate 75.1 56.4 0.3 93.6 76.9 0.3
Initial 38.7 324 0.3 259 31.5 03
Advanced 36.4 24.0 0.0 67.7 454 0.0

Figures in the parenthesis indicate number of individuals under the survey
Source: Education Watch National Literacy Survey (2002)
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Annex 6.3. Literacy rate by current enrolment status and stratum

Current enrolment status

Stratum Currently enrolled Dropped out Never enrolled
Rural Dhaka Division 75.4 (276) 57.0 (589) 0.0 (681)
Rural Chittagong Division 61.6 (318) 50.9 (648) 0.1 (668)
Rural Rajshahi Division 82.1(291) 55.3 (633) 0.4 (667)
Rural Khulna Division 81.3 (320) 63.1(799) 0.7 (558)
Rural Barisal Division 80.6 (340) 56.5 (839) 0.3 (392)
Rura] Sylhet Division 70.9 (261) 58.5(730) 0.7 (848)
Metropolitan cities 97.1 (378) 84.0 (875) 0.3 (333)
Municipalities 91.0 (410) 71.1 (886) 0.2 (405)
Significance p<0.001 p<0.001 ns
Rural Bangladesh 75.1 (1,806) 56.4 (4,238) 0.3 (3,814)
Urban Bangladesh 93.6 (788) 76.9 (1,761) 0.3 (738)
Significance p<0.001 p<0.001 ns

ns= Not significat at p=0.05
Figures in the parenthesis indicate number of individuals under the survey
Source: Education Watch National Literacy Survey (2002)

Annex 6.4. Literacy rate of currently enrolled respondents by years of schooling completed

Sex Area
Years of
schooling Females Males Diff (F-M) Rural Urban Diff. (R-U) All
Nil 0.0 0.0 - 0.0 0.0 - 0.0
I 11.1 12.1 -1.0 10.0 29.7 -19.7 11.6
II 24.3 31.2 -6.9 25.0 49.6 -14.6 27.2
11 38.2 53.4 -15.2 41.9 77.3 -354 46.2
v 61.8 72.4 -10.6 63.2 88.1 -24.9 66.0
A% 80.9 . 848 -39 80.4 93.2 -12.8 82.8
VI 87.9 96.0 -8.1 89.7 98.6 - 8.9 91.3
A 94.0 100.0 -6.0 96.2 98.1 -1.9 96.5
VIII 86.2 96.6 -10.4 88.9 97.2 -83 90.8
IX 96.4 97.6 -1.2 96.6 98.9 -2.3 97.0
X+ 100.0 99.6 04 100.0 99.7 0.3 99.8
rigures w the parenthesis indicate number of individuals under the survey
Source: Education Watch National Literacy Survey (2002)




Annexes 133

Annex 6.5. Literacy rate of dropped out respondents by years of schooling completed

Sex Area
Years of
schooling Females Males Diff (F-M) Rural Urban Diff. (R-U) All
Nil 2.0 2.8 -0.8 2.1 4.7 -2.6 2.4
1 33 9.8 -6.5 7.3 5.6 1.7 7.1
11 6.4 14.8 -8.2 10.4 11.4 -1.0 10.6
111 15.1 29.0 -13.9 20.6 325 -11.9 22.2
v 30.1 53.6 -235 38.6 54 .9 -16.3 40.6
Vv 51.2 70.9 -29.7 57.0 76.4 -19.4 59.6
VI 75.5 89.2 -13.7 81.9 82.2 -0.3 82.0
VII 83.6 92.5 -89 86.8 92.0 ~52 87.7
VIII 91.8 96.0 -42 93.9 94.3 -04 94.0
IX 92.1 96.9 -4.8 93.9 97.2 -33 94.6
X+ 99.0 99.2 -0.2 99.5 98.7 0.8 99.2

Figures in the parenthesis indicate number of individuals under the survey

Source: Education Watch National Literacy Survey (2002)

Annex 6.6. Percentage distribution of the currently enrolled respondents by years of schooling completed and
levels of literacy skills
Literacy levels
Years of
schooling Non-literate Semi-literate Literate-initial Literate-advanced
Nil 76.1 239 0.0 0.0
I 57.7 30.7 11.6 0.0
11 34.6 38.2 26.5 0.7
111 24.6 299 39.1 7.1
4% 10.0 239 48.9 17.]
\Y% 42 13.0 51.9 30.9
VI 1.7 7.0 51.9 394
Vil 0.4 3.1 52.8 43.7
VIII 0.2 9.0 294 61.3
IX 0.4 2.6 33.7 63.4
X+ 0.0 0.1 13.1 86.8

Source: Education Watch National Literacy Survey (2002)
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Annex 6.7. Percentage distribution of the dropped out respondents by years of schooling completed and
levels of literacy skills

Literacy levels

Years of -
schooling Non-titerate Semi-literate Literate-initial Literate-advanced
Nil 92.4 52 24 0.0
I 80.2 12.8 52 1.9
Il 68.6 20.9 10.0 0.6
1] 45.2 327 18.3 3.9
v 273 32.0 355 5.1
Vv 13.1 273 46.6 13.0
V1 2.6 15.4 63.3 18.7
VII 1.7 10.6 55.1 32.6
Viil 1.2 4.8 54.4 39.5
IX I.1 43 41.3 53.3
X+ 0.4 0.4 17.1 82.1

Source: Education Watch National Literacy Survey (2002)

Annex 6.8. Advanced literacy rate of the dropped out respondents by years of schooling completed and

years elapsed after leaving school

Years elapsed after leaving school

Years of
schooling 0-5 6-10 11-15 16 - 20 21-25 26+ All  Significance.
Nil - 1 4.0 0.0 0.0 0.0 0.0 1.2 0.8 ns
IT- 111 1.5 0.0 0.0 0.4 1.4 4.4 2.0 p<0.01
V-V 6.6 7.5 6.8 9.1 8.2 17.4 10.2 p<0.001
VI - VII 22.6 21.8 25.4 26.2 37.6 33.7 26.4 ns
VI - IX 35.1 499 48.4 49.0 69.1 59.1 48.8 p<0.001
X+ 80.6 80.4 83.2 83.4 78.2 85.8 82.1 ns
All 30.2 28.1 27.3 26.6 29.2 27.6 28.2 ns
Significance p<0.001 p<0.001 p<0.001 p<0.001 p<0.001 p<0.001  p<0.001
ns— Not significant at p—0.05
Source: Education Watch National Literacy Survey (2002)
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Annex 6.9. Advanced literacy rate of the currently enrolled students of primary level educational institutions
by school type and grade of enrolment

Grade of enrolment

School type

1 II- 111 v-v All Significance
Government primary 0.0 (41) 5.4 (215) 17.2(207) 10.3 (463) p<0.001
Non-government primary 0.0 (19) 3.4 (65) 23.6 (52) 9.1 (136) p<0.001
Non-formal primary 0.0 (19) 0.0 (17) 34921 12.8 (57) p<0.001
Ebtedayee madrassa 0.0 (6) 0.0 (26) 4.2 (43) 2.4(75) ns
All 0.0 (85) 4.1(323) 17.8 (323) 9.5(731) p<0.001
Significance ns ns p<0.01 ns

ns= Not significant at p=0.05
Figures in the parenthesis indicate number of individuals under the survey
Source: Education Watch National Literacy Survey (2002)

Annex 6.10. Advanced literacy rate of the respondents dropped out from the primary level educational
institutions by school type and grade passed

Grade passed

School type

Nil -1 T - 111 wv-v All Significance
Government primary 0.6 (517) 2.2(723) 9.8 (1,224) 5.6 (2,464) p<0.001
Non-government primary 0.0 (76) 0.0 (92) 9.8 (134) 4.2 (302) p<0.001
Non-formal primary 0.0 (8) 0.0 (24) 0.0(17) 0.0 (49) na
Ebtedayee madrassa 0.0 (8) 7.8 (19) 11.7 (24) 7.9 (51) ns
All 0.5 (609) 2.0 (858) 9.7 (1,399) 5.4 (2,866) p<0.001
Significance ns ns ns ns

ns= Not significant at p=0.05
Figures in the parenthesis indicate number of individuals under the survey
Source: Education Watch National Literacy Survey (2002)

Annex 6.11. Advanced literacy rate of the respondents who dropped out from government primary schools after
completing different levels of education by grade and years elapsed after leaving school

Years elapsed after leaving school

Grade
0-5 6-10 11-15 16 -20 21-25 26+ All  Significance
Nil -1 0.0 0.0 0.0 0.0 0.0 1.4 0.6 ns
11 -1I1 2.0 0.0 0.0 0.0 1.7 5.0 2.2 p<0.0]
IvV-v 6.0 7.5 5.5 8.2 9.6 16.7 9.9 p<0.001
All 4.4 4.0 3.1 3.3 5.5 8.9 5.6 p<0.001
(365) 377 (302) (309) (250) (849) (2,452)
Significance ns p<0.01 p<0.05 p<0.001 p<0.05 p<0.001 p<0.001

ns= Not significant at p= 0.0>
Figures in the parenthesis indicate number of individuals under the survey
Source: Education Watch National Literacy Survey (2002)
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