
Campaign for Popular Educa�on (CAMPE)
Published by

Overview

www.campebd.org

Education Watch 2023

School Education in Bangladesh

Post-P
andemic R

esilie
nce and Susta

inability



Overview 1Education Watch 2023

School Education in Bangladesh
 Post-Pandemic Resilience and Sustainability

Overview 

Research Team
Manzoor Ahmed

Syed Shahadat Hossain
Mostafizur Rahaman

Md. Ahsan Habib
Ghiasuddin Ahmed

Mohammad Nure Alam 
Abdul Quddus

Reviewers
A. Mushtaque R. Chowdhury

Rasheda K. Choudhury

March 2024

Published by

Campaign for Popular Education (CAMPE)
www.campebd.org

Supported by



Overview2

First Edition 
March 2024

Copyright © Campaign for Popular Education (CAMPE)

Cover design 
Nitto Chandro

ISBN: 978-984-35-6001-8

Photograph 
CAMPE

Published by
Campaign for Popular Education (CAMPE)
2/4, Block - C, Shahjahan Road, Mohammadpur
Dhaka – 1207, Bangladesh
Phone: + 88-02-41022752-6
E-mail: info@campebd.org
Website: www.campebd.org
Facebook: facebook.com/campebd
Twitter: twitter.com/campebd

Printing
Agami printing & Publishing Co.
27, Babupura, Nilkhet, Dhaka-1205



Overview 3

 

Dedication

This 21st research report (Education Watch 2023) 
is dedicated to our valiant freedom fighters of 
1971, whose bravery and sacrifice continue to 
inspire us in our mission of generating knowledge 
and advancing education for our people.
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Background and objectives
The fallout stemming from the 2020-21 pandemic have been 
multifaceted, exacerbating pre-existing vulnerabilities, further 
amplifying the challenges faced in Bangladesh’s education 
sector. The confluence of low resilience to shocks, coupled with 
already subpar learning outcomes and heightened dropout 
rates, has created a complex scenario. Particularly at risk are 
the most vulnerable children, especially those deprived of 
access to remote and virtual learning opportunities. This 
brings the looming threat of permanent disengagement from 
formal education, with some at risk of being coerced into child 
marriages or child labor.

The closure of schools in Bangladesh from March 2020 to 
September 2021, followed by another closure in February 
2022, disrupted the education of 37 million schoolchildren. 
Moreover, this cessation of schooling has further widened 
existing disparities in basic literacy and numeracy skills, as 
documented by credible studies.

Estimates from the World Bank, UNICEF, and UNESCO suggest 
that the fallout from the pandemic may have inflated the 
learning poverty rate, defined as the proportion of 10-14-year-
olds lacking functional reading and counting skills, to around 
70% in low- and middle-income countries. A study conducted 
by the Bangladesh Examination Development Unit (BEDU) of 
the Dhaka Education Board revealed significant learning gaps 
among Class VIII students, with 80% exhibiting deficiencies in 
Bangla, the primary language of instruction, alongside 76% 
in English and 69% in Mathematics. Another study carried 
out by the National Curriculum and Textbook Board (NCTB) 
documented similar findings for students in lower grades.
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Analysis from the Education Watch 2022 study highlighted 
alarming statistics, with nearly 28.9% of sampled Class VIII 
students and 26.2% of Class IX students failing to achieve the 
passing mark of 33 out of 100 in assessments aligned with the 
Class VIII syllabus. When factoring in those receiving D grades 
(scoring between 33 and 39 marks), the cumulative percentage 
of students performing below 40 amounted to 36.1% for Class 
VIII and 33.5% for Class IX. Additionally, the study underscored 
a prevalent dependence on private tutors or coaching, with 85% 
of Class VIII and IX students seeking supplemental instruction.

The digital schism in Bangladesh has emerged as a critical 
concern, exacerbating existing socio-economic disparities. 
Studies have underscored how the absence of digital devices, 
reliable internet connectivity, and adequate digital literacy skills 
has further marginalized certain communities, perpetuating 
educational inequalities.

Thus, a comprehensive examination of these issues is imperative, 
encompassing inequality, student attendance, dropout rates, 
and the underlying determinants, including heightened out-of-
pocket expenditures for education. Moreover, it is crucial to 
delve into the ramifications of the pandemic and subsequent 
challenges for educators, exploring their efforts in navigating 
the educational crisis alongside their personal struggles in 
coping with the prolonged disruptions and learning setbacks.

Under the umbrella of the Campaign for Popular Education 
(CAMPE), a national coalition comprising NGOs, researchers, 
educators, and other civil society organizations in Bangladesh, 
the Education Watch has been monitoring the progress of 
basic education in Bangladesh. Since 1999, this coalition has 
published a series of 20 research-based Education Watch 
reports, with recent editions focusing on the immediate 
response to the pandemic and the ensuing short- and 
medium-term recovery endeavors. This is the 21st report of 
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the Education Watch, which documents the fallout of the 
pandemic on specific learning issues as described above.

Research Objectives and Layout of the Report
The study was conducted to ascertain the dropout rates among 
selected cohorts during the period spanning 2020 to 2022. The 
aim was to track these cohorts’ current educational status, 
analyze family-level expenditure on education, and assess the 
measures employed to address learning gaps. The specific 
objectives of the study are given below:

1. Review the status of learning loss and initiatives taken 
in primary and secondary education using available 
secondary data; 

2. Trace a sample of cohorts of students enrolled in 2020 
at Class II, III and VI to 2022 and examine students’ 
transition to the next level;

3. Explore out-of-pocket family expenditure burden for 
primary and secondary education and

4.  Examine post-pandemic plans and activities for recovery 
and remedial measures, including progress towards 
a ‘blended’ approach while coping with teaching and 
learning challenges. 

The main report is structured into ten chapters. Beginning with 
the introduction and background, which incorporate a concise 
literature review, chapter 2 delineates the methodology 
utilized in the study. Subsequent chapters (three through 
nine) expound upon the findings pertaining to various facets 
investigated in the study, encompassing dropout rates, out-of-
pocket expenditure, recovery and remedial learning status, the 
blended learning approach, as well as issues of inequality and 
learning gaps. The final chapter presents conclusions derived 
from the findings and offers recommendations concerning 
policy and action priorities.
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Data Sources and Methodology
The Study Respondents

Data for the study were gathered from households and schools, 
encompassing both primary and secondary educational 
institutions. The respondents included primary and secondary-
level students, teachers, parents, government officials, and 
members of civil society. More details on the study samples 
are given in Table-1.

Table-1: Study respondents and their numbers

Method Respondents Number of 
Respondents

Survey (Student 
Household)

Students (Primary level) 995
Students (Secondary level) 1,082
Teachers (Primary) 195
Teachers (Secondary) 320
Parents (Primary) 1,194
Parents (Secondary) 1,935
Education officials 96

Structured 
Questionnaire 
Interview

TVET Instructors, ADC 
( G e n e ra l / Ed u cat i o n ) , 
UNO, and Head Teachers

51

KII (Key Informant 
Interview)

Senior-level education 
Officials, NGOs, SMCs 109

FGD and Small Group 
Meetings/Divisional 
Workshops   

Teachers, SMC member, 
NGOs, Gov’t education 
officials, local government 
and NGOs representatives

1,248

Total respondents 
interviewed

7,225

In addition, 128 schools in 16 districts were visited for classroom 
observation.
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The secondary sources for the study were the existing literature, 
such as research reports, program reports and studies, and 
reports of national academic and advocacy organizations and 
international organizations, especially NCTB, UNICEF, BRAC, 
the World Bank, and ADB. The secondary data also included 
the previous studies done by CAMPE, especially the Education 
Watch reports of 2020, 2021 and 2022. 

Study Locations 

The research spanned eight districts, each representing one 
of the eight divisions, spanned over 32 Upazilas. Furthermore, 
the study included five city corporations and 57 clusters, 
encompassing both urban and rural areas. Table-2 gives the 
names of districts and Upazilas and other study locations. This 
meticulous selection process was informed by considerations of 

geographical and 
d eve l o p m e nta l 
diversity, thereby 
contributing to 
a representative 
coverage across 
the study’s scope. 
Figure-1 shows 
the location of the 
sample spots.

Figure-1: Map of 
Bangladesh showing 
study  locations 



Overview10

Table-2: Details of Survey Locations

SL No Division District Upazila/City 
Corporation Cluster types 

1 Dhaka
Dhaka

Dhaka North City 
Corporation

City 
Corporation

Dhaka South City 
Corporation

Narayanganj Narayanganj City 
Corporation

2 Chattogram
Chattogram

Chattogram City 
Corporation City 

Corporation 
Urban and 
rural

Rangunia

Laxmipur
Laxmipur Sadar
Ramganj

3 Khulna

Jashore
Jashore Sadar

Urban and 
rural

Jikorgachha

Meherpur
Meherpur Sadar

Mujibnagar

4 Barishal
Barisal

Barisal Sadar
Urban and 
ruralBakergonj

Bhola
Bhola Sadar
Char Fashon

5 Rajshahi
Rajshahi

Rajshahi City 
Corporation City 

Corporation 
Urban and 
rural

Tanore

Naogaon
Niamotpur
Badalgachhi
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SL No Division District Upazila/City 
Corporation Cluster types 

6 Rangpur
Gaibandha

Gaibandha Sadar Urban and 
ruralSaghata

Kurigram
Kurigram Sadar
Rajibpur

7 Mymensingh
Mymensingh

Mymensingh 
Sadar Urban and 

ruralHaluaghat

Netrokona
Netrokona Sadar
Khaliajuri

8 Sylhet

Habiganj
Habiganj Sadar

Urban and 
rural

Chunarughat

Moulvibazar
Moulvibazar 
Sadar
Sreemangol 

Major Findings and Key Conclusions
Drawing upon the analysis of data and findings, the 
principal conclusions are outlined below. Subsequently, 
recommendations are provided concerning policy and action 
priorities aimed at addressing the challenges in basic post-
pandemic education.

Where the students are
The findings at the primary level reveal that, on average, 95.5% 
of the cohort of students who were in school in 2020 were 
enrolled in the 2023 academic year (as reported by parents), 
with girls outperforming boys. The percentage of boys out of 
school was higher (7%) compared to girls (1.9%), resulting in a 
total average of 4.5%. At the secondary level, 6% of both boys 
and girls who were in school at the onset of the pandemic in 
2020 were no longer enrolled in any type of school by 2023.
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Dropout – The dropout rate for the particular cohort we 
examined was low. It is important to note that the dropout 
estimates of 4.5% and 6% for primary and secondary levels 
pertain to the student cohort of 2020 for Classes II and VI who 
were not in school in 2023 rather than the total dropout rate 
for primary II and VI over three school years, as reported in 
this study, is likely influenced by the effects of the pandemic. 
Reasons cited by parents for dropout include low-income level 
of families, exacerbated by the pandemic, out-of-pocket costs 
for schooling, prolonged school closures, and poor instruction 
in schools.

Transition – Of those who were in Class V of primary education 
(excluding the 4.5% dropout), 70% transitioned to regular 
government-assisted and government secondary schools. 
Approximately 21% were enrolled in private schools known 
as English-medium kindergartens or schools run by NGOs. 
Notably, non-government and private school enrollment was 
significantly high at 35% in city corporation areas compared 
to rural and other urban areas. Approximately 3% of parents 
chose to send their children to madrasahs (both Quaumi or 
non-government religious schools and Aliya or government-
assisted madrasas), while just over 3% transitioned to technical 
and vocational schools (Figure-2).

Figure-2: Cohort of 2020 Class VI secondary students’ enrolment status in 2022
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1. Previous school
2. Government/MPO affiliated 

secondary school

3. Aliya madrasa/Dakhil madrasa
4. Others (Technical school, vocational 

school, etc.)

A small but noticeable trend of shifting to madrasahs was 
observed out of both primary and secondary school 2020 
cohorts. Notably, the move from the primary level (6.4%) to 
madrasas was significantly higher than that from the secondary 
level. Normally, students enrolled in mainstream secular 
schools continued in these schools. Asked about reasons 
for choosing madrasas for their children, almost two-thirds 
parents mentioned religious reason as a major consideration, 
while a fifth said proximity to home was the reason or 
because madrasas remained open during the pandemic while 
mainstream schools were closed.  

Bringing the dropouts back – Regarding efforts to bring dropout 
students back to school, the majority of respondents, 57% at 
the primary level and 79% at the secondary level, expressed 
disinterest in returning. However, some indicated they would 
consider replacing if financial support were available and if 
their families’ awareness and willingness to support increased. 
A smaller proportion suggested mid-day meals and educational 
materials as incentives (Figure-3).

Figure-3: Suggested initiatives that may bring dropout students back to school
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Furthermore, data regarding the activities of out-of-school 
children revealed that 41% of primary-age children and 49% 
at the secondary level were engaged in work or child labor. 
Additionally, over half of the out-of-school children at both 
levels were forced into child marriage, while a small proportion 
reported engagement in household activities and idleness.

Key Conclusions: Where the students are
• 4.5% of the Class II student cohort in 2020 and 6% of the 

Class VI student cohort were no longer enrolled in school 
by 2023. Contributing factors, at least in part, included the 
effects of the pandemic on schooling and the livelihood 
constraints of children’s families.

• Of the primary completers, 70% transitioned to mainstream 
government-assisted secondary schools, 21% enrolled in 
private English-medium kindergartens or other private 
schools, approximately 3% pursued vocational-technical 
education, another 3% transferred to madrasas, and 
3% repeated the primary grade. The observed trend of 
choosing madrasas may have been influenced by the 
pandemic-induced socio-economic impacts on families.

• The dropout students expressed reluctance to return to 
school unless they received financial support and their 
families became more responsive to their needs, thereby 
addressing the underlying conditions that led to dropout. 
The prevalence of child labor among dropout students, as 
well as the high incidence of forced child marriages among 
girls, underscores the challenges faced by these children in 
re-engaging with education.

How students coped with the learning challenges
The findings indicate that more than half of the students at both 
primary and secondary levels expressed positive sentiments 
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regarding their post-pandemic classroom experiences. 
However, nearly half of the students also reported encountering 
difficulties in understanding their lessons, with a smaller 
percentage indicating a complete lack of comprehension. It 
is noteworthy that students often hesitate to voice negative 
opinions about teaching or their own absorbing abilities, 
making the admission of difficulties in lesson comprehension 
particularly concerning.

A significant majority of students expressed a desire for 
increased classroom time and more detailed explanations 
of lessons. They also emphasized the need for interactive 
teaching methods, the integration of ICT-based learning, and 
opportunities for peer-to-peer learning. Furthermore, over 
three-quarters of students at both primary and secondary 
levels were found to engage private tutors, as reported by 
both parents and students, indicating a widespread reliance 
on supplementary educational support. Additionally, there 
was almost universal dependence on commercial guidebooks 
among students.

Key Conclusions: Coping with learning challenges
•	 Just over half of the students, 56.5% at the primary level 

and 52.6% at the secondary level, expressed a positive view 
of their new classroom experiences after the pandemic. 
However, close to half of them experienced difficulty in 
following and keeping up with lessons.

•	 A significant majority of students, comprising 69% at the 
primary level and 63% at the secondary level, expressed a 
desire for more classroom time and detailed explanations 
of lessons. More than half of the students also indicated 
a need for additional time to ask questions, opportunities 
for group work and peer learning, and the incorporation of 
ICT-assisted learning methods.
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•	 Over three-quarters of students at both primary and 
secondary levels relied on private tutors or attended coaching 
centres, as reported by both parents and students.

•	 Just over half of the students received study assistance 
from family members, including parents, highlighting the 
disadvantage faced by students with non-educated parents.

•	 There was a notable reliance on guidebooks as 
compensation for inadequate classroom instruction. The 
majority of students, comprising 92% at the primary level 
and 93% at the secondary level, reported dependence on 
commercial guidebooks. Additionally, approximately 41% 
of primary students and over 58% of secondary students 
reported having internet access, primarily through 
smartphones. However, this access does not necessarily 
reflect the quality of connectivity or the actual level of 
usage. Furthermore, only a small proportion, comprising 
8% of primary students and 17% of secondary students, 
mentioned using the Internet for school-related work or 
learning purposes.

Technology, ICT and Teachers’ skills
A significant majority of schools, both at the primary and 
secondary levels, are equipped with internet connections 
and multimedia facilities, according to reports from teachers. 
However, teachers also noted insufficient maintenance 
provisions and budgetary constraints, hindering the effective 
utilization of these facilities for teaching and learning purposes. 
Notably, there exists a disparity in the provision of multimedia 
facilities and internet connectivity between urban and rural 
areas, as well as between primary and secondary schools, 
with rural areas and primary schools being disproportionately 
affected.
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Furthermore, a large majority of teachers, encompassing 
around two-thirds at both primary and secondary levels, 
expressed uncertainty regarding the concept of the “blended 
approach.” They highlighted the need for a wide range of 
support, particularly in-person training, and emphasized the 
importance of better equipping classrooms with amenities 
such as electricity, adequate space, and ventilation (Table-3).

Table-3: Teachers’ understanding of the ‘blended approach’

School type & Region
Teachers’ opinion (% of mention)

1 2 3 4

Primary 7.2 24.1 68.7 -

Secondary 4.7 36.3 58.1 0.9

Urban 5.1 30.4 63.3 0.6

Rural 3.8 27.3 68.1 0.8

City Cor. 10.3 45.4 44.3 -

1. It is an online learning method
2. It is a combination of lecture and 

online

3. No answer

4. Others 

Teachers also identified various negative impacts of the 
COVID-19 pandemic on schools, which created new challenges 
for them. These challenges included technology issues, resource 
constraints, and personal factors affecting their teaching 
responsibilities. While teachers acknowledged guidance and 
initiatives from central authorities and schools, they expressed 
uncertainty regarding the effectiveness of these measures and 
called for additional support.

It is noteworthy that the support needs expressed by teachers 
pertain to activities and resources that are partially provided 
by education authorities or through schools’ own initiatives. 
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However, the demands for support in these areas suggest that 
the assistance provided thus far has been insufficient, and the 
quality and consistency of such support may have been lacking. 
This underscores the necessity for substantial improvements 
in the current support mechanisms. Furthermore, it is 
pertinent to highlight that innovative ideas, such as forging 
closer partnerships with NGOs, community organizations, 
professional teacher bodies, or the private sector, have not 
been mentioned by teachers.

In conclusion, the COVID-19 pandemic has posed significant 
challenges to the teaching and learning process. The negative 
impacts reported by teachers underscore the need for 
comprehensive strategies to address these challenges and 
facilitate the success of both students and teachers.

Key Conclusions: Teachers, Technology, ICT, and 
Teachers’ ICT Skills

•	 Around 77% of primary schools reported having internet 
access, close to what was reported in the APSC 2022. 
Similarly, 82% of primary schools have access to multimedia 
facilities, compared to the APSC’s higher figure of 91% with 
computer access (Annual Primary Sector Census (APSC) 
2022 report).

•	 Further investigation into the availability and utilization of 
facilities revealed that three-quarters of primary schools 
and 87% of secondary schools reported having multimedia 
classrooms (one or two in a school).

•	 A minority of primary and secondary teachers (33% 
and 47% respectively) expressed satisfaction with the 
maintenance and operation of multimedia facilities. 
Concerning the connectivity budget, two-thirds of primary 
teachers and 43% of secondary teachers considered it to 
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be “inadequate” (Figure-4).

Figure-4: Status of multimedia maintenance and internet budget 
allocation in school
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•	 Inadequate budget allocation for internet connectivity 
may impede schools’ ability to provide online resources, 
access educational content, and support digital learning 
initiatives. The data suggests that schools in rural areas 
face challenges with internet budget allocation, indicating 
a lack of allocation for this purpose.

•	 A significant majority of teachers at both primary and 
secondary levels, approximately two-thirds, admitted to not 
having a clear understanding of the “blended approach” (Table 
3). This persisted despite teachers reporting having received 
training on basic computer operation, content creation, use 
of multimedia devices, and conducting online lessons.

•	 The majority of teachers (over 95% at both primary and 
secondary levels and across geographical regions) expressed 
a desire for more in-person training. Approximately 90% 
emphasized the need for adequate ICT-based learning 
content, while around three-quarters of teachers stressed 
the importance of properly preparing and equipping the 
classroom. Moreover, more than half (ranging from 41% to 
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62% across levels of education and geographical regions) 
sought regular online updates on methods and materials.

Teachers’ perception of post-pandemic effects on schools 
and students 

The most frequently cited negative impacts of the pandemic 
disruption and its aftermath have been noted and recorded. 
The main conclusions in this respect are mentioned below. 

Key Conclusions: Teachers’ perception of post-pandemic 
effects on schools and challenges

•	 Learning deficits and knowledge gaps emerged as 
significant issues resulting from the transition to remote 
learning, leading to disparities in learning outcomes among 
students. Many students struggled to keep pace with the 
curriculum, while reduced engagement and motivation in 
the classroom were commonly reported.

•	 Additionally, concerns were raised about digital distractions 
and mobile phone addiction among students, alongside 
behavioral changes and emotional well-being issues. 
Low attendance rates suggested challenges in ensuring 
consistent student participation in in-person classes, with 
some teachers expressing apprehension about a potential 
increase in dropout rates.

•	 Teachers themselves encountered a myriad of challenges, 
including managing technology issues, navigating resource 
limitations, and contending with personal factors, such as 
the restrictive routine of 35 to 40 minutes of lessons for 
all subjects and classes throughout the year, as prescribed 
by the central authorities in the school curriculum restricts 
the possibilities of the group as mandated by central 
authorities in the school curriculum, posed constraints on 
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implementing group work, projects, and optimizing both 
teachers’ and students’ learning time. Roughly half of the 
teachers at primary and secondary levels identified the 
inflexible rules as problematic, while others, accustomed to 
the fixed routine and centralized management, perceived 
little or no issue with it (Table-4).

Table-4: Teachers’ views on the fixed and rigid class routine

School type & Region
Teachers’ opinion 

1 2 3

Primary 37.4 10.8 51.8

Secondary 56.3 12.2 31.6

Urban 53.3 18.4 28.5

Rural 47.3 8.8 43.8

City Corporation 47.4 8.2 44.3

1. Time allotted is not enough
2. Time allotted is a major obstacle to effective teaching
3. Allocated timing is not a problem

Family costs for children’s education
Overall, out of approximately 44 million students (excluding 
the Qawmi Madrasah stream) in 2021, 42% attended 
institutions fully supported by the state, 38% were enrolled 
in non-government institutions assisted by the state, and 20% 
were served by private institutions without state support. 
However, even in state institutions, there is a significant 
contribution from families, primarily in the form of household 
expenditures for children’s education (as cited in BRAC 
Institute of Educational Development’s report on Non-State 
Actors in Education: Exploring State/Non-state Collaboration 
in Bangladesh, commissioned for the 2022 Global Education 
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Monitoring Report, South Asia - Non-state actors in education).

The current trend of escalating inflation has further exacerbated 
the costs associated with education, encompassing formal and 
informal fees, private tutoring, transportation, educational 
materials, and stationery.

Key Conclusions: Family costs for child’s education and 
what families can afford

•	 The average annual family cost of education for a primary 
school student in Bangladesh during the period of January-
December 2022 was BDT 13,882, with some variation 
observed between rural and urban areas. For a secondary-
level child in 2022, the out-of-pocket family cost amounted 
to BDT 27,340. The primary cost components at both levels 
included expenses related to private tutoring and the 
purchase of commercial guidebooks and notebooks.

•	 Family expenditures for the first six months of 2023 showed 
a significant increase compared to 2022, rising by 25% 
for primary-level education and 51% for secondary-level 
education on an annual basis.

•	 Approximately 41% of parents at the primary level and 17% 
of parents at the secondary level reported that the most 
they could afford to spend per child was no more than BDT 
2000 per month, significantly lower than the average costs 
incurred in both 2022 and 2023.

•	 Poverty emerges as a leading cause of dropout, 
underscoring the fact that children engaged in child labour 
often contribute to their families’ income. Addressing the 
root causes of dropout and fostering effective participation 
in schooling necessitates making education of acceptable 
quality financially accessible for parents. 
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Education Officers’ perceptions of challenges and 
actions taken
In a highly centralized management structure for the school 
system, the role of education officers at the district and Upazila 
levels is crucial. These officers play a key role in disseminating 
policies and decisions to schools and teachers and providing 
assistance and supervision for implementing policies and 
regulations.

The span of responsibility varies significantly among education 
officers. The number of schools under the purview of Upazila 
Education Officers (UEOs) ranged from a minimum of 38 to 
a maximum of 285 primary schools (beyond city corporation 
areas), and from a minimum of 9 to a maximum of 104 
secondary schools. This wide range of responsibilities highlights 
the challenges faced by UEOs/AUEOs in managing tasks related 
to assisting teachers and schools effectively.

District and Upazila primary education officers echoed 
many of the challenges identified by teachers, particularly 
in implementing ICT-based blended methods and bridging 
learning gaps. They also highlighted concerns about the nature 
of central guidelines in this regard and how these guidelines 
were being implemented in schools. However, it is noteworthy 
that a significant proportion of district officers, more so than 
Upazila officers, either declined to respond to queries from the 
study team or had no opinion on these matters.

The district and Upazila education officials saw the following 
problems:
•	 Training insufficiency: Inadequate training of teachers in 

utilizing blended learning methods.

•	 Materials insufficiency: Shortage of materials necessary for 
implementing blended learning.
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•	 Classroom space constraints: Lack of appropriate classroom 
space hindering the effective implementation of blended 
learning initiatives.

•	 Power shortage: Electricity-related issues were pointed out 
by 9% of officials.

•	 Understanding challenges: More than a quarter admitted 
to not properly understanding the challenges associated 
with using ICT-based blended education.

Key Conclusions: Official’s views about actions to bridge 
learning gaps

•	 The most frequently mentioned action deemed important 
as a remedial step was to involve parents through parents’ 
meetings. Approximately a third (31.3%) of officials 
highlighted the provision of additional classes as an 
initiative aiding students in catching up on missed content 
and receiving additional support. However, 12% of primary-
level officials and nearly double that proportion at the 
secondary level were unable to recall the major guideline 
points and action priorities. 

•	 Officials, particularly at the Upazila level, observed 
various negative changes among students, including lack 
of concentration in class, poor study habits, and strained 
interactions with peers. They attributed these changes 
to the mental health effects of COVID-19 isolation and 
disruption of social life.

•	 Analyzing the perceptions of Upazila Education Officers 
(UEOs) at both primary and secondary levels regarding the 
implementation of key guideline points to bridge learning 
gaps, about half of the officers believed that implementation 
was carried out properly. This situation reflects a judgment 
of whether the glass is half-full or half-empty.
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•	 When questioned about general instructions from the 
central level regarding bridging learning gaps and recovery 
measures, previously mentioned actions were cited. 
Interestingly, 25% of district primary education officers 
could not specifically recall the points considered as 
general central guidelines. At the secondary level, 40% of 
district secondary education officers either refrained from 
commenting or could not recall specific points (Table-5).

Table-5: Instruction/guideline for bridging the learning gap

Educational level
 Key contents of instruction 

1 2 3 4 5 6
District Primary Education 
Officer 12.5 25 12.5 12.5 0 25

District Secondary 
Education  Officer 13.3 13.3 13.3 13.3 13.3 40

1. Home visit
2. Extra-class
3. Use of assignment /worksheet

4. Parents’ engagement
5. Review of previous lesson

6. Could not remember/ No comment

Empirical evidence from school and classroom visits
Classroom physical condition
•	 Around half of the primary school classrooms observed 

were rated as ‘good’ in terms of their condition, while 
the percentage rose to 57% in secondary schools based 
on selected criteria. The criteria for adequacy and safety 
included factors such as ventilation, natural light, overall 
cleanliness, seating capacity for enrolled students, and 
safety considerations.

•	 The adequacy of classroom furniture, defined primarily by 
the seating capacity to accommodate enrolled students, 
was evaluated. Observers noted that approximately 90% of 
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primary and secondary schools provided long benches and 
desks capable of seating four or five students in a row, all 
facing in one direction.

Classroom learning management
•	 The majority of primary schools (69%) were observed to 

have a good level of communication between teachers and 
students, with 26% falling into the fairly good category. 
Similarly, more than two-thirds (67%) of secondary schools 
demonstrated good communication between teachers 
and students, while one-fifth (21%) fell into the fairly good 
category. Approximately half of the primary and secondary 
school classes observed (46% and 51% respectively) were 
noted for practicing what teachers may describe as ‘good 
lesson management’ (Figure-5).

Figure-5: Assessment of lesson management by teachers
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•	 Around 28% of primary and 33% of secondary school classes 
were observed to utilize various supplementary learning 
materials, while a quarter of primary and 30% of secondary 
schools did not utilize any supplementary learning aids in 
the classroom (Figure-6).
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Figure-6: Use of supplementary materials
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•	 The presence of an ICT system (including a multimedia 
projector, internet access, and projection screen) was 
observed in the classrooms of only 11% of primary schools 
visited, whereas one-fourth (25.4%) of secondary schools 
had ICT and related materials available. Notably, these 
resources were more prevalent in urban areas (22.2%) and 
City Corporation areas (20.8%), while rural schools (13.6%) 
were observed to lag behind (Figure-7).

Figure-7: ICT system availability 
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School buildings
•	 Just under three-quarters (73%) of primary schools possess 

a building. Among the remaining schools, some have a 
building along with a tin-roofed shed to accommodate 
all students, while others solely rely on sheds for all 
classrooms.

•	 Approximately 58% of secondary schools have a dedicated 
building, while the remaining schools generally consist of a 
combination of buildings and sheds.

•	 Boundary walls were found to be present in 58% of primary 
schools and 73% of secondary schools. Urban areas and 
cities exhibited higher rates of boundary wall existence.

•	 Less than half of primary schools (45%) and two-thirds 
(67%) of secondary schools provide accessible facilities for 
individuals with physical disabilities. Among those schools 
with such facilities, only a minority (28% of primary and 
45% of secondary schools) have made arrangements to 
assist people with disabilities in participating in school 
activities. 

Water, Sanitation and Hygiene in Schools 

Wash blocks were observed in at least three-quarters of 
schools at both primary and secondary levels. Urban areas and 
cities exhibited a higher prevalence of wash-blocks compared 
to rural areas. 

Playgrounds and open space
•	 Overall, a large majority of schools at the primary level 

(nearly 72%) and secondary level (nearly 88%) are 
equipped with a playground or open space. However, in 
City Corporations, only 58% had this facility compared to 
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89% in rural areas. Even in rural areas, more than 10% of 
schools did not have an open space or playground within 
their premises. Additionally, in some cases where open 
spaces or grounds existed, they were not suitable for 
children to play.

•	 It was observed that approximately 58% of primary schools 
and 69% of secondary schools provided sports materials 
for their students. Urban schools exhibited a higher 
prevalence of sports materials provision compared to the 
other two clusters. 

Laboratory and Library
•	 Separate science laboratories are not typically expected to 

exist in primary schools, but they are considered essential 
in secondary schools. Among the schools visited, just over 
two-thirds (67.2%) of secondary schools were found to have 
a laboratory. However, only 28% of rural high schools have a 
laboratory facility, which usually consists of one room equipped 
with a science experiment and study materials (Table-6).

Table-6: Availability of science laboratory in school

School type & 
Region Yes No

If yes, present condition

Functional Out of order

Primary 0 100 0 0

Secondary 67.2 32.8 95.3 4.7

Urban 32.5 67.5 92.3 7.7

Rural 28.1 71.9 94.4 5.6

City Corporation 50 50 100 0



Overview30

•	 Only a third of primary schools had a library, which typically 
comprises one or two shelves or cabinets where books 
are stored for student borrowing. In contrast, over 80% of 
secondary schools have a library, mostly consisting of a few 
cabinets or shelves rather than a separate room with reading 
and browsing facilities. Cities tend to offer more library 
facilities compared to rural and other urban areas (Table-7).

Table-7: Availability of library in school

School type & 
Region Yes No

If yes, do students use it 

Yes No

Primary 32.8 67.2 81 19

Secondary 81.3 18.8 98.1 1.9
Urban 60 40 95.8 4.2

Rural 50 50 93.8 6.3

City Corporation 70.8 29.2 88.2 11.8

Other observations

School Uniform: Primary schools typically require students 
to wear a school uniform. However, observations show that 
all students adhere to this requirement in two-thirds of the 
primary schools visited. In 30% of schools, the majority of 
students wear uniforms, while in the remaining schools, 
the rule is not enforced, and most children do not wear the 
uniform. At the secondary level, almost 60% of schools have all 
students wearing uniforms, while in a third of the schools, the 
majority do, and in the rest, the use of uniforms by students 
appears to be optional.

School Meal: School meals have been provided as part of a 
development project in a small proportion of government 
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primary schools. While the government has agreed in principle 
to expand this provision to all primary schools, implementation 
has not yet begun. Among the schools visited, only 5% of 
primary schools and 8% of secondary schools have a mid-day 
meal program initiated by the schools themselves.

Sticks in Classroom Teachers’ Hands: Although physical 
punishment of students by teachers is prohibited by law, 
observations reveal that in 9% of primary schools and 16% 
of secondary schools, some teachers carry sticks into the 
classroom. While no actual use of the stick for punishing 
students was observed, these instances suggest that old 
attitudes and habits regarding discipline in the classroom 
persist.

Assembly to Begin the School Day: The school day typically 
begins with students and teachers gathering in an assembly, 
where various activities take place, such as a brief physical 
training routine, singing the national anthem, delivering a short 
inspirational speech, or making important announcements. It 
was noted that around 97% of primary and secondary schools 
regularly conduct such assemblies, a practice observed across 
geographical regions.

Key conclusions from empirical observations of schools 
and classrooms

•	 Less than 10% of schools provided face-to-face seating 
arrangements with movable chairs and desks, allowing 
flexibility for group work. While some attention is given to 
classroom décor in primary schools, such as educational 
charts and pictures on the wall, this aspect receives little 
focus in secondary schools.

•	 Among primary schools equipped with multimedia 
equipment, a negligible proportion (1.5%) was observed 
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using ICT in the classroom. Similarly, only 11% of secondary 
schools were seen using ICT equipment to some extent. 
This indicates a significant gap between the reported 
availability of facilities and their actual use on the ground.

•	 Applying modest criteria, it was found that a quarter of 
primary schools and just over half of secondary schools 
had inadequate buildings. Additionally, less than half of 
primary schools and over a quarter of secondary schools 
lacked boundary walls. Access facilities for people with 
physical disabilities were provided in less than half of 
primary schools and two-thirds of secondary schools.

•	 The functionality of WASH (Water, Sanitation and Hygiene) 
blocks was generally high, with over 95% of blocks 
functioning properly. However, issues were observed 
regarding separate toilets for girls in about a quarter of 
primary schools.

•	 A quarter of primary schools and 12% of secondary schools 
did not have a playground. Even in schools with playgrounds 
or open spaces, many lacked usable facilities and sports 
materials.

•	 The majority of primary schools lacked a library or provision 
for storing and distributing reading materials, with a 
similar situation observed in 20% of secondary schools. 
Additionally, almost three-quarters of rural high schools 
lacked a science laboratory.

•	 There is a noticeable geographical disparity in school 
facilities, with urban and city corporation areas generally 
faring better. However, about one in eight schools in 
rural areas require significant improvement to ensure 
they provide safe and conducive learning environments. 
Improving facilities to make them accessible to children 
with physical disabilities remains a significant challenge.
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Recommendations
Recommendations regarding policies and strategies to overcome 
the post-pandemic consequences on children’s learning and to 
move forward with recovery and renewal are provided below. 
These are based on the findings and conclusions from the 
analysis of the multiple learning challenges presented above.  

Recommendation 1: Addressing Dropout and Exclusion
The global pandemic and its aftermath have starkly highlighted 
existing educational disparities, leading to the exclusion of a 
significant number of underprivileged children from accessing 
schooling. To confront this challenge and foster inclusivity in 
basic education, it is imperative to implement comprehensive 
policy and strategic interventions. The primary objective should 
be to identify and mitigate the specific circumstances and root 
causes of dropout among these vulnerable populations. This 
endeavour should encompass the following key elements:

•	 Financial Support: Extend stipends and targeted financial 
assistance to mitigate the economic barriers preventing 
children from re-engaging with education.

•	 Eliminate Discrimination: Eradicate provisions that 
discriminate against married girls from accessing stipends, 
thereby ensuring equitable access to educational support 
for all.

•	 Academic Assistance: Offer additional academic support 
to returning students, leveraging the assistance of local 
volunteer teachers to complement regular teaching staff 
and address learning gaps.

•	 Parental Engagement: Establish effective communication 
channels with parents to cultivate their involvement and 
support in their children’s educational journey, fostering a 
conducive home-learning environment.
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•	 NGO Partnerships: Forge strategic partnerships with 
local education-focused non-governmental organizations 
(NGOs) to mobilize resources and support for diverse 
educational initiatives aimed at addressing dropout rates.

•	 Local Planning: Develop comprehensive plans at the 
Upazila and school levels, fostering collaboration with 
education NGOs, local government entities, school 
committees, and teachers’ organizations. This collaborative 
approach will enable the assessment of the situation and 
design of intervention strategies aligned with local needs 
and contexts.

•	 Resource Allocation: Ensure the allocation of adequate 
budgets and resources to schools and Upazila levels, 
including provisions for partnering with education 
NGOs. This will facilitate the effective implementation of 
intervention programs aimed at addressing dropout and 
exclusion, ensuring equitable access to quality education 
for all children.

Recommendation 2: Meeting Post-pandemic Learning 
Challenges

The persistent repercussions of the pandemic and subsequent 
disruptions to life, the economy, and education continue to 
loom large and must not be underestimated. It is crucial that 
policies and actions are devised and executed at the central, 
local, and school levels to address learning gaps and implement 
recovery measures effectively. Key elements of this strategy 
should encompass:

• Assessment of Learning Gaps: A thorough evaluation of 
students’ learning lags should be conducted, comparing 
their current proficiency levels against established 
benchmarks for grade-level competence in core subjects 
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such as Bangla and Math at the primary level, including 
Science and English at the secondary level.

• Tailored Support for Students: Students should be 
provided with appropriate support based on the severity of 
their learning gaps, with interventions including additional 
classes and targeted assistance.

• Development of Assessment Tools: A user-friendly tool for 
assessing grade-level learning gaps in core competencies 
should be developed. Selected teachers from schools 
should receive training on utilizing this tool effectively and 
organizing remedial learning sessions.

• Engagement of Volunteer Teachers: To bolster the teaching-
learning capacity of schools, local volunteer teachers should 
be enlisted in collaboration with education-focused NGOs.

• Allocation of Budgets and Resources: Adequate budgets 
and resources must be allocated to schools, with additional 
provisions to support initiatives aimed at reintegrating 
dropout students into the educational system.

• Integration of ICT-Based Learning: ICT-based learning 
methodologies should be leveraged to enhance teachers’ 
skills and facilitate the learning process for students as part 
of the broader learning recovery and renewal efforts.

Recommendation 3: Providing Support and Incentives 
for Teachers

Workload and adequacy of the number of teachers should be 
assessed, and the policy adopted for compensating teacher 
shortages, providing incentives for extra work and assisting 
teachers with the employment of volunteer teachers as 
required. The specific steps may include:
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•	 Evaluation of Teacher Roles and Workload: The 
responsibilities and workload of teachers should be 
evaluated in light of various recovery and remedial 
activities, such as reintegration of dropouts, addressing 
learning gaps, and engaging with parents.

•	 Financial Incentives: Teachers should be offered financial 
incentives for undertaking additional tasks such as 
conducting extra classes, maintaining communication with 
parents, making home visits, and participating in additional 
training and orientation programs.

•	 Engagement of Local Volunteers: Local volunteers can 
be enlisted to support teachers in their supplementary 
activities. This could involve selecting, orienting, and 
supervising volunteers in collaboration with local NGOs, 
thereby enhancing teachers’ capacity to fulfil their roles 
effectively.

Recommendation 4: Enhancing Classroom Learning 
Management and Teacher Autonomy

Effective classroom learning management and empowering 
teachers with autonomy are crucial factors in addressing 
dropout rates and overcoming ongoing learning challenges. 
Attention must be directed towards addressing longstanding 
pedagogical issues within the school system, including teacher 
skills, motivation, professional development, and classroom 
conditions conducive to effective teaching. An example of the 
top-down, highly centralized school management approach 
is the inflexible class routine of 35-40 minute lessons, which 
restricts variation and hampers effective teaching and 
learning, particularly in activities such as group learning and 
project work, essential components of experiential learning 
emphasized in the new curriculum.
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•	 Flexible Time and Lesson Management: A shift towards 
flexible time management and lesson planning in 
classrooms is necessary to promote effective teaching and 
active student engagement. Departing from rigid, centrally 
prescribed time slots will allow for more dynamic and 
interactive teaching-learning experiences.

•	 Teacher Autonomy: Teachers must be provided with 
orientation and support to exercise autonomy in the 
classroom, facilitating effective learning and student 
engagement. Empowering teachers to make instructional 
decisions tailored to their student’s needs will enhance the 
overall quality of education delivery.

Recommendation 5: Supporting Families and Alleviating 
Economic Burdens

The escalating costs associated with private tutoring, coaching 
services, commercial guidebooks, and various school fees have 
placed a significant strain on families, exacerbating disparities 
and exclusion in educational opportunities. To address these 
challenges and alleviate the economic burden on families while 
promoting equitable access to education, targeted measures 
must be implemented. These steps include:

•	 Monitoring and Guidance: Implementing monitoring 
mechanisms to ensure classroom activities effectively 
reduce the need for private tutoring and guidebook 
reliance. Collaborating with parents and teachers to steer 
students away from memorization-based learning towards 
more comprehensive understanding.

•	 Additional Support for Lagging Students: Providing extra 
lessons and personalized assistance for students who are 
falling behind in their studies, ensuring they receive the 
necessary support to succeed.
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•	 Fee Regulation: Enforcing regulations to control and 
eliminate both formal and informal fees charged by 
schools, thereby easing the financial burden on families 
and fostering greater accessibility to education.

•	 Expansion of School Meal Programs: Introducing and 
expanding school meal programs in primary schools and 
offering subsidized, nutritious meals at the secondary level 
with support from public budgets. This initiative aims to 
address food insecurity among students and promote their 
physical and cognitive well-being.

Recommendation 6: Advancing ICT-Based Learning and 
Implementing the Blended Approach

Significant investments have been made in ICT-based learning 
and multimedia devices, with distance learning emerging as 
a vital tool for maintaining student engagement during the 
pandemic-induced school closures. Experience has shown 
that the blended approach, which seamlessly integrates both 
distance and in-person modes of learning with teachers serving 
as mediators between learners and technology, yields superior 
outcomes and helps bridge the digital divide. However, the 
anticipated results from these investments in technology and 
training have yet to materialize fully. To effectively expand the 
blended approach, the following measures are imperative:

•	 Increased Investment: There is a need for larger investments 
in expanding the blended learning approach, encompassing 
connectivity, hardware, digital learning content, 
maintenance, technical support, and comprehensive 
teacher preparation and support as facilitators between 
technology and learners.

•	 Coordinated Planning and Implementation: Rather 
than the current disjointed and fragmented approach 
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to integrating digital technology in education, there is 
a necessity for cohesive planning and implementation 
strategies. This involves integrating hands-on teacher 
preparation with digital content aligned with the curriculum, 
alongside provisions for connectivity, appropriate 
hardware, and technical support for system maintenance. 
This coordinated approach is crucial for achieving improved 
learning outcomes.

Recommendation 7: Facilitating National-Level Policies 
and Actions

The recommendations outlined above for actions at the school, 
community, and local levels involving various stakeholders can 
be effectively implemented within a supportive framework 
of national-level policies and conducive conditions set by 
decisions at the highest level of governance. These policies 
and actions must receive political endorsement at the highest 
echelons of leadership. Key measures include:

•	 Increased Public Budgetary Support: It is imperative to 
allocate larger public budgetary support to enable schools 
to cover the costs of additional activities and alleviate the 
economic burden on disadvantaged families. Reversing 
the declining trend in real terms of available public 
education resources is essential, ensuring that resources 
are distributed to schools based on their enrolment size.

•	 Promoting Teacher Autonomy: National-level policy 
decisions should promote greater teacher autonomy 
and flexibility within the classroom, allowing educators 
to manage lessons and learning time effectively while 
adhering to the curriculum framework. Schools and 
teachers demonstrating superior outcomes should be 
empowered with increased authority and responsibility.
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•	 Fostering Partnerships: National policies and the mindset of 
policymakers and decision-makers must evolve to facilitate 
and encourage partnerships between the government 
and non-state actors, particularly education-focused 
NGOs. Collaboration between these entities can drive the 
implementation of collaborative activities outlined in these 
recommendations.

•	 Prioritizing Digital Initiatives: Within the overarching 
policy framework of “Digital Bangladesh” and “Smart 
Bangladesh,” priority should be given to expanding 
connectivity, hardware accessibility, digital content, ICT-
based learning, and the blended approach, with a focus on 
efficacy and outcomes. Measures may include establishing 
free Wi-Fi hotspots in educational institutions, providing 
subsidized devices and Internet connections for students, 
and fostering collaboration with private sector technology 
and digital service providers to promote widespread 
adoption of ICT-based learning.

In conclusion, enabling national-level policies and actions 
is essential for the successful implementation of the 
recommended strategies at various levels of the education 
system. By allocating adequate resources, promoting teacher 
autonomy, fostering partnerships, and prioritizing digital 
initiatives, we can create an enabling environment conducive 
to achieving educational equity, excellence, and innovation.
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ÿwZMÖ¯Í  n‡q‡Q mgv‡R wcwQ‡qcov ev cÖvwšÍK Rb‡Mvôxi wkï| we‡kl K‡i 
hviv miKvwi D‡`¨v‡M cwiPvwjZ `~iwkÿY ev AbjvBb wkÿ‡Yi my‡hvM †_‡K 
ewÂZ n‡q‡Q Zv‡`i GKwU eo Ask †kÖwYK‡¶ bv †div, evj¨weevn Ges 
wkïkÖ‡g hy³ nIqvi SzuwK‡Z Av‡Q| evsjv‡`‡k 2020 mv‡ji gvP© †_‡K 
†m‡Þ¤^i 2021 ch©šÍ Ges Avevi 2022 mv‡ji †deªæqvwi‡Z ¯‹zj eÜ _vKvq 
cÖvq 37 wgwjqb wkÿv_©xi cov‡jLv e¨vnZ nq| `xN©w`b ¯‹zj eÜ _vKvq 
wkÿv_©x‡`i †gŠwjK mv¶iZv Ges MvwYwZK `¶Zvi NvUwZ D‡jøL‡hvM¨fv‡e 
e„w× †c‡q‡Q, hv gnvgvixi Av‡MI we`¨gvb wQj (BDwb‡md, 2021)|

wek¦e¨vsK, BDwb‡md Ges BD‡b‡¯‹v-i Abygvb gnvgvixi d‡j wbgœ I ga¨g-
Av‡qi †`k¸‡jv‡Z e¨vcK wkLbNvUwZ †`Lv w`‡e| †`k¸‡jvi 10-14 eQi 
eqmx Rb‡Mvôxi cÖvq 70 kZvsk Kvh©Ki mvÿiZv I MvwYwZK `ÿZv AR©b 
Ki‡Z cvi‡e bv| XvKv wk¶v †evW©-Gi AvIZvq evsjv‡`k G·vwg‡bkb 
†W‡fjc‡g›U BDwbU (weBwWBD)-Gi GKwU mgx¶vq †`Lv hvq †h, Aóg 
†kÖwYi 80 kZvsk wk¶v_©x gvZ…fvlv evsjv wel‡q †MÖW Abyhvqx cÖZ¨vwkZ ̄ Í‡ii 
`¶Zvi Zzjbvq A‡bKUv wcwQ‡q Av‡Q, hv Bs‡iwR wel‡q 76 kZvsk Ges 
MwY‡Z 69 kZvsk| GQvov RvZxq wkÿvµg I cvV¨cy¯ÍK †evW© (GbwmwUwe) 
KZ©„K Z…Zxq, PZz_© I cÂg †kÖwYi wk¶v_©x‡`i Ici cwiPvwjZ GK mgx¶vq 
GKB iKg wkLb`ÿZvi NvUwZ jÿ¨ Kiv †M‡Q|  

GWz‡Kkb IqvP 2022 mgx¶vq Aóg †kÖwYi wm‡jevm Abymv‡i ga¨g gv‡bi 
g~j¨vqb Uzjm (evsjv, MwYZ I Bs‡iwR wel‡q) e¨envi K‡i †`Lv †M‡Q, 
bgybvK…Z wkÿv_©x‡`i g‡a¨ 100 b¤^‡ii g‡a¨ Aóg †kÖwYi 28.9 kZvsk 
I beg †kÖwYi 26.2 kZvsk wkÿv_©x b~¨bZg cvk b¤^i 33 AR©b Ki‡Z 
cv‡iwb| Gi m‡½ wW †MÖW (33 - 39 b¤^i) cÖvß‡`i msL¨v †hvM Ki‡j 
†mB msL¨v `uvovq 40 kZvsk| D‡jøL¨, M‡elYvq Aóg †kÖwYi wm‡jev‡mi 
Ici wfwË K‡i g~j¨vqb Uzjm& ˆZwi Kiv n‡qwQj, hv beg †kÖwYi †ÿ‡ÎI 
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e¨envi Kiv n‡qwQj| GKB M‡elYvq cÖvB‡fU wUDUi ev †KvwPs-Gi Ici 
wkÿv_©x‡`i AwZ wbf©iZv (85 kZvsk) jÿ¨ Kiv Kiv †M‡Q|   

gnvgvix PjvKv‡j evsjv‡`‡k wWwRUvj wefvRb GKwU RwUj mgm¨vi gy‡LvgywL 
`uvo Kwi‡q‡Q, hv c~e© †_‡K we`¨gvb Av_©-mvgvwRK ˆelg¨‡K AviI evwo‡q 
w`‡q‡Q| wewfbœ M‡elYvq †`Lv hvq, cÖvwšÍK Rb‡Mvôxi wkÿv_©x‡`i wWwRUvj 
wWfvBm AcÖvcÖ¨Zv, e¨env‡ii my‡hv‡Mi Afve, B›Uvi‡bU ms‡hvM bv _vKv, 
cÖhyw³MZ aviYvi Afve I ˆelg¨‡K AviI evwo‡q Zz‡j‡Q| 

wkïi wk¶vi Rb¨ AwffveK‡`i c‡KU †_‡K evowZ e¨q, AmgZv, 
wk¶v_©x‡`i Dcw¯’wZ, S‡icovi KviY¸‡jv AviI Mfxifv‡e LwZ‡q †`Lv 
`iKvi| wkÿK I wkÿv_©x‡`i Ici gnvgvixi cÖfv‡ei cvkvcvwk gnvgvix 
cieZ©x P¨v‡jÄ¸‡jvi cÖfveI LwZ‡q †`Lv cÖ‡qvRb| Gm‡ei g‡a¨ Ab¨Zg 
n‡jv †Kvwf‡Wi cÖfve‡K Kxfv‡e Zviv wk¶v msK‡Ui cvkvcvwk Zv‡`i 
e¨w³MZ bvbv mgm¨vi m‡½ gvwb‡q wb‡q‡Q Ges `xN© weiwZi c‡i wk¶Y-
wkL‡bi evowZ Pvc I wkLbNvUwZ Kxfv‡e †gvKv‡ejv K‡i‡Q| 

MYmvÿiZv Awfhvb evsjv‡`‡k wk¶v Kvh©µ‡g Kg©iZ GbwRI, M‡elK, 
wk¶vwe` Ges Ab¨vb¨ bvMwiK msMV‡bi GKwU RvZxq HK¨‡RvU| MYmvÿiZv 
Awfhvb ÔGWz‡Kkb IqvPÕ D‡`¨v‡Mi mwPevjq wn‡m‡e KvR K‡i| ÔGWz‡Kkb 
IqvPÕ wkÿv‡ÿ‡Î M‡elK, wkÿv_©x, wkÿvwe‡klÁ I bvMwiK mgv‡Ri GKwU 
cøvUdg©| ÔGWz‡Kkb IqvPÕ-Gi AvIZvq 1999 mvj †_‡K avivevwnKfv‡e 
20wU M‡elYv cÖwZ‡e`b cÖKvwkZ n‡q‡Q| 2020, 2021 Ges 2022-Gi 
mv¤cÖwZK cÖwZ‡e`b¸‡jv‡Z wkÿv‡ÿ‡Î gnvgvixi ZvrÿwYK cÖwZwµqv 
Ges ¯^í I ga¨‡gqvw` wkLbNvUwZ cybiæ×vi cÖ‡Póv I D‡`¨vM¸‡jv m¤ú‡K© 
Av‡jvKcvZ Kivmn cÖvgvwYK Z_¨ Dc¯’vcb Kiv n‡q‡Q|  

M‡elYvi D‡Ïk¨
eZ©gvb mgx¶vwU 2020 Ges 2023 mv‡ji wbe©vwPZ bgybv `‡ji wkÿv_©x‡`i 
we`¨vjq †_‡K S‡icovi Ae¯’v wba©vi‡Yi Rb¨ cwiPvwjZ n‡qwQj| Zv‡`i 
eZ©gvb Ae¯’v kbv³ Kiv, wk¶vi Rb¨ cvwievwiK e¨q Ges wewfbœ Drm 
†_‡K wkÿv_©x‡`i wkLbNvUwZ m¤ú‡K© aviYv †`Iqv n‡q‡Q| mgxÿvi mywbw`©ó 
D‡Ïk¨ n‡jv: 
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1. wewfbœ Drm †_‡K cÖv_wgK I gva¨wgK wk¶v ch©v‡q wkLbNvUwZ hvPvB‡qi 
D‡`¨vM¸‡jv ch©v‡jvPbv Kiv;

2. †hme wkÿv_©x 2020 mv‡j wØZxq, Z…Zxq I lô †kÖwY‡Z cov‡jLv KiZ 
2023 mv‡j G‡m Zv‡`i Ae¯’vb wPwýZ Kiv I wkÿv_©x‡`i wkÿvi 
cieZ©x av‡c DËi‡Yi Ae¯’v hvPvB Kiv;

3. cÖv_wgK Ges gva¨wgK wk¶vq AwffveK‡`i c‡KU †_‡K evowZ e¨q 
cwiev‡ii Ici KZUv †evSv n‡q `uvovq Zv Rvbvi †Póv Kiv;

4 gnvgvix cieZ©x wkLbNvUwZ cybiæ×vi cwiKíbvq cÖhyw³wbf©i Ô†eø‡ÛWÕ 
ev wgkÖ c×wZ wk¶Y-wkLb P¨v‡jÄ †gvKv‡ejvq Kxfv‡e mnvqK n‡Z 
cv‡i Zv LwZ‡q †`Lv| 

cÖwZ‡e`‡bi web¨vm
cÖwZ‡e`bwU‡Z `kwU Aa¨vq i‡q‡Q| cÖ_g Aa¨v‡q mswkøó bw_cÎ I 
cÖwZ‡e`‡bi mswÿß ch©v‡jvPbvmn f‚wgKv I cUf‚wg i‡q‡Q, wØZxq Aa¨v‡q 
M‡elYv c×wZ Dc¯’vcb Kiv n‡q‡Q| cieZ©x Z…Zxq †_‡K beg Aa¨v‡q 
M‡elYvq cÖvß djvdjmg~n Dc¯’vcb Kiv n‡q‡Q (S‡icov, wkÿvq 
AwffveK‡`i e¨q, wkLb cybiæ×vi cwiKíbv, †eø‡ÛW wkLb c×wZ, wkÿvq 
AmgZv I wkLbNvUwZ)| †kl Aa¨v‡q M‡elYvq cÖvß djvd‡ji wfwË‡Z 
Dcmsnvi Ges AMÖvwaKviwfwËK mycvwikgvjv Dc¯’vcb Kiv n‡q‡Q|

 
L. Dcv‡Ëi Drm Ges c×wZ
c×wZ Ges DËi`vZv

M‡elYvi Rb¨ cÖv_wgK we`¨vjq, gva¨wgK we`¨vjq I Lvbv ch©v‡q Z_¨ msMÖn 
Kiv n‡q‡Q| cÖv_wgK we`¨vjq I gva¨wgK we`¨vj‡qi wkÿv_©x, wkÿK, 
AwffveK, cÖv_wgK I gva¨wgK wkÿv Kg©KZ©v, we`¨vjq e¨e¯’vcbv KwgwUi 
m`m¨ Ges bvMwiK mgv‡Ri cÖwZwbwa‡`i wbKU †_‡K M‡elYvi Z_¨ msMÖn 
Kiv n‡q‡Q (mviwY-1)|
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mviwY-1: c×wZ I DËi`vZvi aib

c×wZ DËi`vZvi aib DËi`vZvi msL¨v

Rwic (wkÿv_©x, Lvbv) 

wkÿv_©x (cÖv_wgK) 995
wkÿv_©x (gva¨wgK) 1,082
wkÿK (cÖv_wgK) 195
wkÿK (gva¨wgK) 320
AwffveK (cÖv_wgK) 1,194
AwffveK (gva¨wgK) 1,935
wkÿv Kg©KZ©v (cÖv_wgK I 
gva¨wgK)

96

KvVv‡gvMZ cÖkœc‡Îi 
gva¨‡g Z_¨ msMÖn

cÖavb wkÿK, KvwiMwi 
wkÿvi Bb÷ªv±i, Dc‡Rjv 
wbe©vnx Awdmvi I mnKvix 
†Rjv cÖkvmK (mvaviY I 
wkÿv)  

51

†KAvBAvB (Z_¨vwfÁ 
e¨w³i wbKU †_‡K 
mvÿvrKv‡ii gva¨‡g Z_¨ 
msMÖn)

EaŸ©Zb wkÿv Kg©KZ©v, 
we`¨vjq e¨e¯’vcbv KwgwUi 
m`m¨ I GbwRI Kg©KZ©v 

109

†dvKvm MÖæc Av‡jvPbv, 
†QvU †QvU MÖæc mfv I 
wefvMxq ch©v‡q Kg©kvjv 
Av‡qvRb  

wkÿK, GmGgwm m`m¨, 
GbwRI Kg©KZ©v, wkÿv 
Kg©KZ©v, ¯’vbxq miKvi 
cÖwZwbwa 

1,248

†gvU DËi`vZvi msL¨v (hv‡`i mvÿvrKvi †bIqv n‡q‡Q) 7,225

†gvU 128 ¯‹zj 
16 †Rjvq wbe©vwPZ cÖv_wgK I gva¨wgK we`¨vjq 
I †kÖwYKÿ cwi`k©b I ch©‡eÿY Kiv n‡q‡Q| 

M‡elYvi c‡ivÿ Drm †_‡K †hgb - mswkøó bw_cÎ I cÖwZ‡e`‡bi mswÿß 
ch©v‡jvPbv, M‡elYv cÖwZ‡e`b, RvZxq I AvšÍR©vwZK ms¯’vi cÖwZ‡e`b, 
GbwmwUwe, e¨vb‡eBm, BDwb‡md, GwWwe, wek¦e¨vsK-Gi cÖwZ‡e`bmg~n, 
wkÿv msµvšÍ wiwfD cÖwZ‡e`bmg~n we‡kl K‡i GWz‡Kkb IqvP 2020, 
2021 I 2022 cÖwZ‡e`‡bi mnvqZv †bIqv n‡q‡Q| cÖwZ‡e`‡b GB m¤úwK©Z 
Z_¨m~Î I Z_¨cwÄ D‡jøL Kiv n‡q‡Q|  
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mgxÿvi AvIZvfz³ GjvKv 

wPÎ-1: mgxÿvi AvIZvfz³ GjvKvi gvbwPÎ 

M‡elYvq †`‡ki 8 wefvM †_‡K 
2wU K‡i †gvU 16wU †Rjv wbe©vPb 
Kiv n‡q‡Q| 16wU †Rjvi 26wU 
Dc‡Rjv I 5wU wmwU K‡c©v‡ikb 
Z_¨ msMÖ‡ni AvIZvfz³ wQj| 
26wU Dc‡Rjv †_‡K MÖvgxY I 
kni GjvKv we‡ePbv K‡i 52wU 
K¬v÷vi I 5wU wmwU K‡cv©‡ikb‡K 
5wU K¬v÷vi a‡i †gvU 57wU K¬v÷vi 
†_‡K DcvË msMÖn Kiv n‡q‡Q| 
GQvovI GjvKv wbe©vP‡bi †ÿ‡Î 

†`‡ki †fŠ‡MvwjK I Av_©-mvgvwRK Ae¯’v we‡kl we‡ePbvq †bIqv n‡q‡Q, 
hv‡Z wbe©vwPZ bgybv cÖwZwbwaZ¡g~jK nq| 

mviwY-2: mgxÿvi AvIZvq RwicK…Z GjvKv 

µg 
bs wefvM †Rjv Dc‡Rjv/wmwU K‡c©v‡ikb K¬v÷v‡ii aib

1 XvKv
XvKv

XvKv DËi wmwU K‡c©v‡ikb
wmwU 
K‡c©v‡ikb

XvKv `wÿY wmwU K‡c©v‡ikb
bvivqYMÄ bvivqYMÄ wmwU K‡c©v‡ikb

2 PÆMÖvg
PÆMÖvg 

PÆMÖvg wmwU K‡c©v‡ikb
wmwU 
K‡c©v‡ikb 
kni I MÖvgxY 

iv½ywbqv

jÿxcyi
jÿxcyi m`i
ivgMÄ

3 Lyjbv
h‡kvi

h‡kvi m`i

kni I MÖvgxY 
wSKiMvQv

†g‡nicyi
†g‡nicyi m`i
gywRebMi
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µg 
bs wefvM †Rjv Dc‡Rjv/wmwU K‡c©v‡ikb K¬v÷v‡ii aib

4 ewikvj
ewikvj

ewikvj m`i

kni I MÖvgxY 
ev‡KiMÄ

†fvjv
†fvjv m`i
Pid¨vkb 

5 ivRkvnx
ivRkvnx

ivRkvnx wmwU K‡c©v‡ikb
wmwU 
K‡c©v‡ikb 
kni I MÖvgxY 

Zv‡bvi

bIMuv
wbqvgZcyi
e`jMvwQ

6
iscyi

MvBevÜv
MvBevÜv m`i

kni I MÖvgxY
mvNvUv

KzwoMÖvg
KzwoMÖvg m`i
ivwRecyi

7 gqgbwmsn
gqgbwmsn

gqgbwmsn m`i

kni I MÖvgxY
nvjyqvNvU

†bÎ‡Kvbv
†bÎ‡Kvbv m`i
LvwjqvRywi

8 wm‡jU
nweMÄ

nweMÄ m`i

kni I MÖvgxY
PzbviæNvU

†gŠjfxevRvi
†gŠjfxevRvi m`i
kÖxg½j

M. djvdj I Dcmsnvi
mgxÿvq cÖvß djvdj cÖwZ‡e`‡bi Z…Zxq †_‡K beg Aa¨v‡q Dc¯’vcb 
Kiv n‡q‡Q| Gici Dcmsnv‡i †gŠwjK wk¶vq gnvgvix cieZ©x P¨v‡jÄ 
†gvKv‡ejvq mycvwikmg~n m¤¢ve¨ bxwZ I Kg©‡KŠkj we‡ePbvq AMÖvwaKv‡ii 
wfwË‡Z Dc¯’vcb Kiv n‡q‡Q| 
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wkÿv_©xiv eZ©gv‡b †Kv_vq
mgxÿvq cÖvß djvd‡j †`Lv hvq, 2020 mv‡j †hme wkÿv_©x cÖv_wgK 
we`¨vj‡q cov‡jLv KiZ Zv‡`i g‡a¨ 95.5 kZvsk wkÿv_©x 2023 mv‡jI 
we`¨vj‡q i‡q‡Q (AwffveK‡`i wbKU †_‡K msM„nxZ Z_¨ Abyhvqx)| 
†Q‡j‡`i Zzjbvq †g‡q‡`i cov‡jLv Pvwj‡q hvIqvi nvi †ewk| M‡o 4.5 
kZvsk wkÿv_©x we`¨vjq †_‡K P‡j †M‡jI †Q‡j‡`i g‡a¨ GB nvi 7 kZvsk 
I †g‡q‡`i g‡a¨ 1.9 kZvsk| gva¨wgK ch©v‡q 2020 mv‡j gnvgvix ïiæ 
nIqvi mgq ¯‹z‡j cov †Q‡j I †g‡q Df‡qi g‡a¨ 6 kZvsk wkÿv_©x 2023 
mv‡j †Kv‡bv ai‡bi we`¨vj‡q wQj bv|

S‡ocov- 2020 mv‡j cÖv_wgK we`¨vj‡q wØZxq †kÖwY I gva¨wgK we`¨vj‡qi 
lô †kÖwY‡Z cov‡jLv KiZ Ggb wkÿv_©x‡`i g‡a¨ 2023 mv‡j G‡m †`Lv 
†M‡Q Zv‡`i g‡a¨ wØZxq †kÖwYi 4.5 kZvsk I lô †kÖwYi 6 kZvsk wkÿv_©x 
we`¨vjq †_‡K S‡i c‡o‡Q|  

cÖwZ‡e`‡b D‡jøL Kiv 2020 mvj †_‡K wØZxq I lô †kÖwYi wkÿv_©x‡`i 
µgea©gvb S‡icov gnvgvix Øviv cÖfvweZ n‡q‡Q, AwffveK‡`i wbKU 
†_‡K S‡icovi KviY¸‡jv m¤ú‡K© cÖvß Z_¨I Zv mg_©b K‡i| wkÿv_©x‡`i 
we`¨vjq †_‡K S‡icovi KviY¸‡jv m¤ú‡K© †hme welq D‡V G‡m‡Q Zv 
n‡jv gnvgvixi Kvi‡Y wb¤œ-Av‡qi cwievi¸‡jvi Avq AviI K‡g hvIqv, 
we`¨vj‡q cov‡jLvi Rb¨ AwffveK‡`i LiP e„w×, gnvgvixi Kvi‡Y `xN©w`b 
a‡i we`¨vjq eÜ _vKv I we`¨vjq †_‡K h_vh_ wb‡`©kbvi Afve| 

DËiY- †hme wkÿv_©x 2020 mv‡j cÂg †kÖwY‡Z cov‡jLv KiZ (4.5 
kZvsk S‡icov Qvov) Zv‡`i g‡a¨ 70 kZvsk wkÿv_©x GgwcIfz³ I miKvwi 
gva¨wgK we`¨vj‡q fwZ© n‡q‡Q| cÖvq 21 kZvsk wKÛviMv‡U©b ¯‹z‡j (†h¸‡jv 
wKQz cÖv_wgK I gva¨wgK ¯Í‡ii wkÿv cÖ`vb K‡i) Ges GbwRI ¯‹z‡j cov‡jLv 
K‡i| MÖvgxY I Ab¨vb¨ kû‡i GjvKvi wecix‡Z, wmwU K‡c©v‡ik‡b †emiKvwi 
I cÖvB‡fU ̄ ‹z‡j fwZ©i GB nvi D‡jøL‡hvM¨fv‡e cÖvq 35 kZvsk e„w× †c‡q‡Q| 
AvbygvwbK 3 kZvsk AwffveK Zv‡`i mšÍvb‡`i gv`ªvmvq (KIwg, †emiKvwi 
ag©xq wkÿv cÖwZôvb Ges Avwjqv ev miKv‡ii mnvqZvq cwiPvwjZ gv`ªvmv) 
cvVv‡Z cQ›` K‡ib| 3 kZvs‡ki AwaK wk¶v_©x KvwiMwi I e„wËg~jK wkÿvq 
¯’vbvšÍwiZ n‡q‡Q- MÖvgvÂ‡ji Zzjbvq kni I wmwU K‡c©v‡ikb GjvKvq GB 
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AbycvZ †ewk (wPÎ-2)| GQvovI 3 kZvs‡ki wKQz †ewk wkÿv_©x GKB K¬v‡m 
(cÂg †kÖwY) i‡q †M‡Q| 

wPÎ-2: 2020 mv‡j lô †kÖwY‡Z fwZ©K…Z wkÿv_©x‡`i 2023 mv‡j we`¨vj‡qi 
Ae¯’v‡bi wPÎ

1. Av‡Mi ¯‹zj
2. GgwcIfz³ gva¨wgK ¯‹zj/miKvwi 

gva¨wgK we`¨vjq

3. Avwjqv gv`ªvmv/`vwLj gv`ªvmv
4. Ab¨vb¨ (KvwiMwi, `ÿZv Dbœqb wkÿv)

2020 mv‡j cÖv_wgK I gva¨wgK Dfq we`¨vj‡qi wkÿv_©x‡`i g‡a¨ gv`ªvmvq 
¯’vbvšÍ‡ii GKwU j¶Yxq cÖeYZv †`Lv †M‡Q| gva¨wgK ¯Í‡ii Zzjbvq cÖv_wgK 
¯Í‡i GB cÖeYZv D‡jøL‡hvM¨fv‡e †ewk (6.4 kZvsk) wQj| wkïiv mvaviYZ 
g~javivi ¯‹zj¸‡jv‡Z †ewk cov‡jLv K‡i| †hme wkÿv_©x gv`ªvmvq cov‡jLv 
K‡i Zv‡`i AwffveK‡K mšÍv‡bi Rb¨ gv`ªvmv †e‡Q †bIqvi KviY m¤ú‡K© 
wRÁvmv Kiv n‡j, cÖvq `yB-Z…Zxqvsk AwffveK ag©xq KviY‡K cÖavb we‡eP¨ 
wn‡m‡e D‡jøL K‡i‡Qb| GK cÂgvsk e‡j‡Qb, gv`ªvmv evwoi wbK‡U I 
gnvgvix PjvKv‡j gv`ªvmv †Lvjv wQj Ges g~javivi ¯‹zj¸‡jv ZLb eÜ wQj|

S‡icov wkÿv_©x‡`i cybivq we`¨vj‡q †div- S‡icov wkÿv_©x‡`i wRÁvmv 
Kiv n‡qwQj, Zviv we`¨vj‡q wdi‡Z AvMÖnx wKbv? cÖv_wgK ¯Í‡i A‡a©‡KiI 
†ewk 57 kZvsk Ges gva¨wgK ¯Í‡i 79 kZvsk wkÿv_©x e‡j‡Qb, Zviv Avi 
we`¨vj‡q wdi‡Z AvMÖnx bq| GKwU †QvU Ask e‡j‡Qb, Zviv we`¨vj‡q 
wd‡i Avm‡Z cv‡ib, hw` Zv‡`i cwievi‡K Avw_©K mnvqZv †`Iqv nq I 
AwffvK‡`i m‡PZbZv e„w× Kiv nq| GKwU ÿz`ª Ask e‡j‡Qb we`¨vjq 
†_‡K `ycy‡ii Lvevi †`Iqvi K_v (wPÎ-3)|  
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wPÎ-3: wkÿv_©x‡`i ¯‹z‡j wdwi‡q Avb‡Z †hme D‡`¨vM †bIqv cÖ‡qvRb
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YiKcD vÿkw wgW-†W-
bv`Öc 

jgw

S‡icov wkÿv_©xiv eZ©gv‡b Kx K‡i- cÖv_wgK ¯‹zj eqmx wkï‡`i 41 kZvsk 
Ges gva¨wgK ¯Í‡ii 49 kZvsk DËi`vZv e‡j‡Q Zviv KvR ev wkïkÖ‡g 
wb‡qvwRZ Av‡Q| cÖv_wgK I gva¨wgK ch©v‡q S‡icov †g‡qwkï‡`i g‡a¨ 
A‡a©‡KiI †ewk evj¨weev‡ni wkKvi n‡q‡Q| GKwU †QvU Ask e‡j‡Q, Zviv 
M„n¯’vwji Kv‡R wb‡qvwRZ Ges Ab¨iv e‡j‡Q Zviv wKQzB Ki‡Q bv|

Dcmsnvi: wk¶v_©xiv eZ©gv‡b †Kv_vq
•	 2020 mv‡j we`¨vj‡q wØZxq I lô †kÖwY‡Z fwZ©K…Z wkÿv_©x‡`i g‡a¨ 

2023 mv‡j G‡m wØZxq †kÖwYi 4.5 kZvsk Ges lô †kÖwYi 6 kZvsk 
wkÿv_©x‡K we`¨vj‡q cvIqv hvqwb| Gi wcQ‡bi KviY, wkï‡`i cwiev‡ii 
Rxeb I RxweKvi Ici gnvgvixi weiƒc cÖfve|

•	 cÖv_wgK wkÿv m¤úbœKvix 70 kZvsk wkÿv_©x GgwcIfz³ ev miKvwi 
gva¨wgK we`¨vj‡q fwZ© n‡q‡Q| 21 kZvsk cÖvB‡fU ÔwKÛviMv‡U©bÕ ¯‹zj 
ev Ab¨vb¨ cÖvB‡fU ¯‹z‡j fwZ© n‡q‡Q, 3 kZvsk †UwbK¨vj-†fv‡Kkbvj 
¯‹z‡j fwZ© n‡q‡Q| GQvov 3 kZvsk gv`ªvmvq ¯’vbvšÍwiZ n‡q‡Q Ges 
3 kZvsk cÖv_wgK ¯Í‡iB i‡q †M‡Q| gv`ªvmvq ¯’vbvšÍicÖeY cwievi¸‡jv 
gnvgvixi cÖfve Øviv cÖ‡ivwPZ n‡Z cv‡i| 

•	 S‡icov wkÿv_©xiv Avw_©K mnvqZv bv †c‡j wKsev Zv‡`i cwievi 
wkÿv_©x‡`i †jLvcovi cÖwZ AMÖvwaKvi bv w`‡j Ges S‡icov wkÿv_©x‡`i 
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mnvqZv bv Ki‡j Zviv ̄ ‹z‡j wd‡i †h‡Z AvMÖnx bq e‡j Rvwb‡q‡Q| Avmj 
NUbv n‡jv, S‡icov †Q‡j wkÿv_©x‡`i AwaKvskB wkïkÖ‡g wb‡qvwRZ 
wQj Ges †ewki fvM †g‡q wkÿv_©x evj¨weev‡ni wkKvi n‡q‡Q| S‡icov 
wkï‡`i gZvgZI welqwU mg_©b K‡i| 

M.2 wk¶v_©xiv Kxfv‡e †kLvi P¨v‡jÄ †gvKv‡ejv K‡i‡Q
djvd‡j †`Lv hvq, cÖv_wgK I gva¨wgK ch©v‡qi A‡a©‡KiI †ewk wk¶v_©x 
gnvgvixi c‡i Zv‡`i bZzb †kÖwYK‡¶i AwfÁZv m¤ú‡K© BwZevPK `„wófw½ 
cÖKvk K‡i‡Q| wKš‘ A‡a©‡Ki KvQvKvwQ Zv‡`i cvV †evSvi †¶‡Î Amyweavi 
K_v Rvwb‡q‡Q| GKwU ÿz`ª Ask e‡j‡Q, †evSvi †ÿ‡Î Zv‡`i eo ai‡bi 
mgm¨v i‡q‡Q| wkÿv_©xiv mvaviYZ K¬v‡m cvV`vb ev Zv‡`i wbR¯^ `ÿZv 
m¤ú‡K© †bwZevPK gZvgZ cÖKvk Ki‡Z wØavMÖ¯Í _v‡K| cÖvq A‡a©K wk¶v_©x 
cvV Abymi‡Y Amyweavi K_v ¯^xKvi K‡i‡Q, Zv D‡Ø‡Mi welq| wkÿv_©x‡`i 
GKwU D‡jøL‡hvM¨ Ask cvV`v‡bi mgq e„w× I we¯ÍvwiZfv‡e cvV e¨vL¨vi 
Aby‡iva Rvwb‡q‡Q| Zviv AskMÖnYg~jK cvV`vb, AvBwmwU-wfwËK wk¶vi 
e¨envi Ges wcqvi jvwb©s-Gi `vweI Rvwb‡q‡Q| cÖv_wgK I gva¨wgK Dfq 
ch©v‡q wZb PZz_©vs‡kiI †ewk wk¶v_©xi cÖvB‡fU wUDUi/†KvwPs‡qi m‡½ 
hy³ nIqvi Z_¨ cvIqv †M‡Q, Zv AwffveK Ges wkÿv_©x Df‡qB D‡jøL 
K‡i‡Qb| cÖv_wgK I gva¨wgK Dfq †ÿ‡ÎB evwYwR¨K MvBWeB‡qi cÖwZ cÖvq 
mK‡jiB wbf©iZv wQj| 

wkLb P¨v‡j‡Äi m‡½ LvcLvB‡q †bIqv 
•	 cÖv_wgK ch©v‡q 56.5 kZvsk I gva¨wgK ch©v‡q 52.6 kZvsk wk¶v_©x 

gnvgvixi c‡i Zv‡`i bZzb †kÖwYi cvV AwfÁZv m¤ú‡K© BwZevPK 
g‡bvfve cÖKvk K‡i‡Q| wKš‘, GKB m‡½ cÖvq A‡a©K wkÿv_©x cvV †evSvi 
†ÿ‡Î Amyweav wQj e‡j Rvwb‡q‡Q|

•	 wkÿv_©x‡`i GKwU eo Ask (cÖv_wg‡Ki 69 kZvsk I gva¨wg‡Ki 
63 kZvsk) †kÖwYK‡ÿ cvV`v‡bi mgq e„w× I cv‡Vi Ici we¯ÍvwiZ 
Av‡jvPbvi `vwe K‡i‡Q| A‡a©‡KiI †ewk wkÿv_©x wkÿK‡`i cv‡Vi 
Ici cÖkœ Kivi my‡hvM †P‡q‡Q| GQvovI Zviv `jwfwËK KvR, wcqvi 
jvwb©s Ges wkLb-mnvqK AvBwmwU e¨env‡ii my‡hvM †P‡q‡Q| 



mvims‡ÿc 15

•	 cÖv_wgK I gva¨wgK ch©v‡q wZb-PZz_©vs‡ki †ewk wkÿv_©x cÖvB‡fU 
wUDU‡ii mnvqZv wb‡q‡Q ev †KvwPs †m›Uv‡i wM‡q‡Q| wkÿv_©x I 
AwffveK Df‡qi wbKU †_‡K GKB ai‡bi gZvgZ cvIqv †M‡Q| 

•	 A‡a©‡KiI †ewk msL¨K wk¶v_©x Rvwb‡q‡Q Zviv cov‡jLvq AwffveKmn 
cwiev‡ii Ab¨vb¨ m`m¨‡`i wbKU †_‡K mnvqZv †c‡q‡Q| wKš‘ †hme 
wkÿv_©xi AwffveK cov‡jLv Rv‡bb bv Zviv mgm¨vq wQj| 

•	 †kÖwYK‡ÿ h_vh_ cvV`vb bv nIqvq wkÿv_©xiv MvBWeB‡qi Ici AwaK 
wbf©ikxj wQj| cÖv_wgK I gva¨wgK wkÿv ch©v‡q GB wbf©iZvi nvi 
wQj h_vµ‡g 92 I 93 kZvsk| cÖv_wgK ch©v‡q 41 kZvsk I gva¨wgK 
ch©v‡q 58 kZvs‡ki †ewk wkÿv_©x Rvwb‡q‡Q, Zv‡`i B›Uvi‡bU e¨env‡ii 
my‡hvM i‡q‡Q| G‡`i †ewkifvMB ¯§vU© †dv‡bi gva¨‡g B›Uvi‡bU e¨envi 
K‡i| Z‡e GB msL¨vwU B›Uvi‡bU e¨env‡ii cÖK…Z Ae¯’v wb‡`©k K‡i 
bv| cÖv_wgK wk¶v_©x‡`i g‡a¨ gvÎ 8 kZvsk I gva¨wgK wk¶v_©x‡`i 
17 kZvsk ¯‹z‡ji KvR ev †jLvcov msµvšÍ Kv‡R B›Uvi‡b‡Ui e¨env‡ii 
K_v D‡jøL K‡i‡Q| 

M.3 Z_¨cÖhyw³ Ges wk¶K‡`i `¶Zv
•	 wk¶K‡`i †`Iqv Z_¨ Abyhvqx cÖv_wgK I gva¨wgK Dfq ch©v‡qi 

†ewkifvM ¯‹z‡jB B›Uvi‡bU ms‡hvM I gvwëwgwWqv myweav i‡q‡Q| 
wk¶KMY D‡jøL K‡i‡Qb, GB Lv‡Z ch©vß ev‡RU eivÏ bv _vKvi 
Kvi‡Y i¶Yv‡e¶‡Y Amyweav n‡”Q, hvi d‡j A‡bK‡ÿ‡Î wkÿY-wkLb 
cÖwµqvq GB myweav e¨envi Kiv hv‡”Q bv| mvgwMÖKfv‡e kû‡i I MÖvgxY 
GjvKv Ges cÖv_wgK I gva¨wgK we`¨vj‡qi g‡a¨ gvwëwgwWqv myweav Ges 
B›Uvi‡bU ms‡hv‡Mi †¶‡Î ˆelg¨ wQj, hv MÖvgxY AÂj Ges cÖv_wgK 
we`¨vj‡qi Ici †bwZevPK cÖfve †d‡j‡Q|

•	 cÖv_wgK I gva¨wgK ch©v‡qi cÖvq `yB-Z…Zxqvsk wk¶‡Ki Ô†eø‡ÛW jvwb©sÕ 
c×wZ m¤ú‡K© my¯úó aviYv †bB| Zviv GB wel‡qi Ici ̀ ÿZv e„w×i Rb¨ 
mivmwi nv‡Z-Kj‡g cÖwk¶Y †P‡q‡Qb (mviwY-3)| cÖvq wZb-PZz_©vsk 
wk¶K †kÖwYK‡ÿ cÖ‡qvRbxq DcKiY w`‡q mw¾ZKi‡Yi (we`y¨‡Zi 
e¨e¯’v, ch©vß RvqMv, Av‡jv-evZvm PjvPj BZ¨vw`) `vwe Rvbvb|
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mviwY-3: Ô†eø‡ÛW jvwb©sÕ c×wZ m¤ú‡K© wkÿK‡`i aviYv

we`¨vj‡qi aib I AÂj 
wkÿK‡`i gZvgZ (%)

1 2 3 4
cÖv_wgK 7.2 24.1 68.7 -
gva¨wgK 4.7 36.3 58.1 0.9

kû‡i 5.1 30.4 63.3 0.6
MÖvgxY 3.8 27.3 68.1 0.8

wmwU K‡c©v‡ikb 10.3 45.4 44.3 -

1. GwU GKwU Ab-jvBb wfwËK wkÿY c×wZ
2. GwU AbÑjvBb I †jKPvi c×wZi mgwš^Z 

iƒc

3. Rvbv bvB
4. Ab¨vb¨ 

•	 wkÿKMY we`¨vj‡q †KvwfW 19-Gi wewfbœ †bwZevPK cÖfve m¤ú‡K© bZzb 
P¨v‡jÄ D‡jøL K‡i‡Qb| wk¶KMY wb‡RivB wewfbœ ai‡bi P¨v‡j‡Äi 
gy‡LvgywL n‡q‡Qb, †hgb- cÖhyw³MZ `ÿZv, m¤ú‡`i mxgve×Zv A_ev 
Zv‡`i e¨w³MZ mgm¨v wk¶v †`Iqvi KvR‡K cÖfvweZ K‡i‡Q| wkÿKMY 
gš¿Yvjq †_‡K †cÖwiZ MvBWjvBb I wb‡`©kbvmg~n ¯‹zj ch©v‡q ev¯Íevqb 
K‡i‡Qb| wKš‘ Zv KZUv Kvh©Ki wQj †mB wel‡q wbwðZ wQ‡jb bv| GB 
wel‡q Zuviv wewfbœ ai‡bi AwZwi³ mnvqZv †P‡q‡Qb| 

•	 D‡jøL Kiv †h‡Z cv‡i, wk¶KMY wkÿv Kvh©µg welqK †h ai‡bi 
mnvqZv †P‡q‡Qb, Zv wk¶v KZ©…c¶ ev we`¨vjq¸‡jv wbR¯^ D‡`¨v‡M 
cÖ`vb K‡i _v‡K e‡j `vwe Kiv nq| Z‡e wkÿK‡`i g‡Z G ch©šÍ Zv‡`i 
†h mnvqZv cÖ`vb Kiv n‡q‡Q Zv h‡_ó bq| GLb †h Kvh©µg Pjgvb 
i‡q‡Q Zvi h‡_ó DbœwZ cÖ‡qvRb| GQvovI j¶Yxq, wk¶v KZ©…c‡¶i 
mnvqZvi cÖPwjZ aib i‡q‡Q| GbwRI, wk¶K msMVb, †emiKvwi 
D‡`¨v‡Mi m‡½ Askx`vwi‡Z¡i g‡Zv D™¢vebx aviYv G‡Z ¯’vb cvq bv| 

•	 †KvwfW 19 gnvgvix Ôwk¶Y I wkLbÕ cÖwµqvq ¸iæZ¡c~Y© P¨v‡jÄ Qzu‡o 
w`‡q‡Q| wk¶KMY GB †bwZevPK cÖfve I P¨v‡jÄ †gvKv‡ejvq eûgyLx 
†KŠkj MÖn‡Yi cÖ‡qvRbxqZvi welqwU D‡jøL K‡i‡Qb| 



mvims‡ÿc 17

cÖavb Dcmsnvi: wk¶K, cÖhyw³, Z_¨ I †hvMv‡hvM cÖhyw³ Ges 
wk¶K‡`i AvBwmwU `¶Zv

•	 ÔGwcGmwmÕ 2022 mv‡ji wi‡cvU© Abyhvqx 79 kZvsk cÖv_wgK we`¨vj‡q 
B›Uvi‡bU ms‡hvM i‡q‡Q, wKš‘ GB mgxÿvq cvIqv †M‡Q Zv 77 
kZvsk| GKBfv‡e mgxÿvi Z_¨ Abyhvqx 82 kZvsk cÖv_wgK we`¨vj‡q 
Kw¤úDUvimn gvjwUwgwWqv myweav i‡q‡Q, hv GwcGmwm-i 2022 mv‡ji 
wi‡cvU© Abyhvqx 91 kZvsk D‡jøL Kiv n‡q‡Q| [wWwcB, A¨vbyqvj cÖvBgvix 
†m±i †mÝvm (GwcGmwm) 2022 cÖwZ‡e`b]  

•	 AvBwmwU DcKiY¸‡jv (Kw¤úDUvi I gvjwUwgwWqv) †kÖwYK‡ÿ e¨env‡ii 
my‡hvM i‡q‡Q wKbv †mB welqK Z‡_¨ †`Lv hvq, wZb PZz_©vsk cÖv_wgK 
we`¨vjq I 87 kZvsk gva¨wgK we`¨vj‡q GKwU ev `yÕwU gvjwUwgwWqv 
†kÖwYKÿ i‡q‡Q| 

•	 cÖv_wgK I gva¨wgK wk¶K‡`i GKwU Ask (cÖv_wg‡Ki 33 kZvsk 
I gva¨wg‡Ki 47 kZvsk) gvwëwgwWqv myweav e¨envi I e¨e ’̄vcbvq 
mš‘ó wQj| B›Uvi‡bU ms‡hvM ev‡R‡Ui †¶‡Î cÖv_wgK wkÿK‡`i  
`yB-Z…Zxqvsk Ges gva¨wgK wkÿK‡`i 43 kZvsk ev‡RU eivÏ Ach©vß 
e‡j g‡b K‡ib (wPÎ-4)|

wPÎ-4: ¯‹zj ch©v‡q gvjwU wgwWqv e¨e¯’vcbv I B›Uvi‡bU ev‡RU eiv‡Ïi Ae¯’v
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gvwë wgwWqv iÿYv‡eÿY I B›Uvi‡bU ev‡RU eivÏ

Kgw_vÖc gva¨wgK kû‡i YxgvÖM bki‡v©c‡K Uwmw

•	 B›Uvi‡b‡Ui Rb¨ ev‡RU eivÏ AcÖZzjZv ¯‹zj¸‡jv‡K AbjvBb ms‡hvM, 
wk¶vg~jK welqe¯‘ e¨envi Ges wWwRUvj wk¶vi D‡`¨vM‡K evavMÖ Í̄ 
K‡i| MÖvgxY GjvKvi ¯‹zj¸‡jv‡Z B›Uvi‡b‡Ui Rb¨ AcÖZzj ev‡RU 
eiv‡Ïi Kvi‡Y we‡kl P¨v‡j‡Äi gy‡LvgywL nIqvi Z_¨ D‡V G‡m‡Q| 
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•	 cÖv_wgK I gva¨wgK Dfq ¯Í‡ii wk¶K‡`i GKwU eo Ask (cÖvq `yB-
Z…Zxqvsk) Rvbvb, Ô†eø‡ÛW jvwbs©Õ A¨v‡cÖvP m¤ú‡K© Zv‡`i ¯úó aviYv 
†bB (mviwY-3)| hw`I wk¶Kiv Kw¤úDUv‡ii †ewmK Acv‡ikb, K‡›U›U 
ˆZwi, gvwë-wgwWqv wWfvB‡mi e¨envi Ges AbjvBb cvV cwiPvjbvi 
wel‡q cÖwk¶Y †c‡q‡Qb e‡j Rvwb‡q‡Qb| 

•	 †fŠ‡MvwjK Ae ’̄vb †f‡` cÖv_wgK I gva¨wgK ch©v‡q †ewkifvM (95 
kZvs‡ki †ewk) wkÿK mivmwi cÖwkÿY †P‡q‡Qb, cÖvq 90 kZvsk 
wkÿK cÖwkÿ‡Y Z_¨cÖhyw³i welq¸‡jvi Ici †Rvi w`‡Z e‡j‡Qb, cÖvq 
wZb PZz_©vsk wk¶K †kÖwYK¶¸‡jv h_vh_fv‡e DcKiY Øviv mw¾Z 
Kivi Ici †Rvi w`‡q‡Qb Ges A‡a©‡KiI †ewk wkÿK (41 †_‡K 62 
kZvs‡ki †ewk) DcKiY I c×wZ wel‡q AbjvB‡b wbqwgZ nvjbvMv` 
Z_¨ †`Iqvi K_v e‡j‡Qb| 

M.4 we`¨vjq I wkÿv_©x‡`i g‡a¨ gnvgvix cieZ©x cÖfve m¤ú‡K© 
wk¶K‡`i aviYv

wkÿvq gnvgvix wech©‡qi A‡bK †bwZevPK cÖfv‡ei K_v evievi D‡jøL Kiv 
n‡q‡Q| G wel‡q wb‡P D‡jøL Kiv n‡jv| 

gnvgvix cieZ©x we`¨vj‡q cÖfve I P¨v‡jÄ¸‡jv m¤ú‡K© wk¶K‡`i Dcjwä
•	 wkLb I Áv‡bi NvUwZ: `~iwkÿ‡Yi m‡½ mshy³ nIqvi P¨v‡jÄ¸‡jv 

wkLb djvd‡j ˆelg¨ m„wó K‡i‡Q| wKQz wk¶v_©x cvV¨µ‡gi m‡½ Zvj 
wgwj‡q Pjvi Rb¨ msMÖvg Ki‡Q| †kÖwYK‡¶ wkÿv_©x‡`i AskMÖnY I 
Drmvn e¨vcKfv‡e n«vm †c‡q‡Q e‡j wkÿKMY D‡jøL K‡i‡Qb| 

•	 Ab¨vb¨ mgm¨v¸‡jv wQj `ye©j †bUIqvK© ev wbiew”Qbœ †bUIqv‡K©i 
Afve, wk¶v_©x‡`i †gvevBj †dv‡bi Avmw³, AvPiYMZ cwieZ©b Ges 
wk¶v_©x‡`i g‡a¨ gvbwmK my¯’Zvi mgm¨v| GQvovI gnvgvix cieZ©x 
P¨v‡jÄ¸‡jv wQj wkÿv_©x‡`i we`¨vj‡q Kg Dcw¯’wZ I wkÿv_©x‡`i 
wbqwgZ AskMÖnY wbwðZKi‡Y NvUwZ| wKQz wk¶K S‡icovi nvi e„w×i 
welqwU m¤ú‡K©I D‡ØM cÖKvk K‡i‡Qb| 

•	 wk¶KMY wb‡RivB wewfbœ ai‡bi P¨v‡j‡Äi m¤§yLxb n‡q‡Qb, †hgb- 
cÖhyw³ msµvšÍ welq, m¤ú‡`i mxgve×Zv, e¨w³MZ KviY Ges Dci 
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†_‡K Pvcv‡bv e¨e¯’vcbv wkÿK‡`i ¯^Ztù‚Z© D‡`¨vM‡K mxwgZ K‡i 
w`‡q‡Q|

•	 we`¨vjq cvV¨µ‡g †K›`ªxq KZ©…c¶ KZ©…K wba©vwiZ 35 †_‡K 40 wgwbU 
ch©šÍ mKj welq I †kÖwYi Rb¨ Awfbœ †kÖwYK‡¶ cvV`v‡bi e¨e¯’v, MÖæc-
IqvK©, cÖ‡R± Ges wk¶K I wkÿv_©x‡`i wkÿY-wkLb mgq‡K mxgve× 
K‡i| cÖv_wgK I gva¨wgK ch©v‡qi wk¶K‡`i cÖvq A‡a©KB wba©vwiZ 
GB mgqmxgv‡K GKwU mgm¨v wn‡m‡e we‡ePbv K‡ib| Ab¨iv, huviv 
wba©vwiZ iæwUb e¨e¯’vcbvi m‡½ Af¨¯Í, G‡Z †Kv‡bv mgm¨v n‡”Q bv e‡j 
Rvwb‡q‡Qb|  (mviwY-4)| 

mviYx-4: K¬v‡mi Rb¨ wba©vwiZ mgq m¤ú‡K© wkÿK‡`i gZvgZ

we`¨vj‡qi aib I AÂj
wkÿK‡`i gZvgZ 

1 2 3
cÖv_wgK 37.4 10.8 51.8
gva¨wgK 56.3 12.2 31.6

kû‡i 53.3 18.4 28.5
MÖvgxY 47.3 8.8 43.8

wmwU K‡c©v‡ikb 47.4 8.2 44.3

1. K¬v‡mi Rb¨ eivÏK…Z mgq ch©vß bq
2. Kvh©Ki wkÿY-wkLb cÖwµqv cwiPvjbvi 

†ÿ‡Î eo evav

3. eivÏK…Z mgq †Kv‡bv mgm¨v n‡”Q bv
  

M.5 wkïi cov‡jLvi Rb¨ cvwievwiK e¨q
mvgwMªKfv‡e 2021 mv‡j me©¯Í‡i cÖvq 44 wgwjqb wk¶v_x©i (KIwg gv`ªvmv 
e¨ZxZ) g‡a¨ 42 kZvsk miKvwi wk¶v cÖwZôv‡b, 38 kZvsk miKvwi 
mnvqZvcÖvß †emiKvwi cÖwZôv‡b Ges 20 kZvsk cÖvB‡fU cÖwZôv‡b cov‡jLv 
K‡i| miKvwi wk¶v cÖwZôv‡bI wkï‡`i wk¶vi Rb¨ cvwievwiK e¨‡qi 
D‡jøL‡hvM¨ Ae`vb i‡q‡Q (eª¨vK Bbw÷wUDU Ae GWy‡Kkbvj †W‡fjc‡g›U, 
bb-†÷U A¨v±im Bb GWz‡Kkb: G·‡cøvwis †÷U/bb-†÷U †Kvjve‡ikb 
Bb evsjv‡`k, †Møvevj GWz‡Kkb gwbUwis wi‡cvU©, ÔmvD_ Gwkqv - bb-†÷U 
A¨v±im Bb GWz‡KkbÕ 2022 Gi Rb¨ cÖ¯‘ZK…Z)|
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gy`ªvùxwZi µgea©gvb aviv, AvbyôvwbK I AbvbyôvwbK wd, cÖvB‡fU wUDUi, 
cwienb, wk¶v DcKiY I †÷kbvwimn wk¶v mswkøó cvwievwiK LiP AviI 
evwo‡q w`‡q‡Q| 

g~j Dcmsnvi: wkïi wk¶vi Rb¨ cvwievwiK e¨q I m¶gZv
 • Rvbyqvwi-wW‡m¤^i 2022 mg‡q evsjv‡`‡ki cÖv_wgK we`¨vj‡qi GKRb 

wkïi wk¶vi Rb¨ evwl©K cvwievwiK Mo e¨q wQj 13,882 UvKv, †hLv‡b 
MÖvg I kn‡i wKQy wfbœZv i‡q‡Q| GKB mg‡q gva¨wgK ¯Í‡ii GKRb 
wk¶v_x©i Rb¨ cwiev‡ii e¨q wQj 27,340 UvKv| Dfq ¯Í‡iB cÖavbZ 
e¨q n‡q‡Q cÖvB‡fU wUDU‡ii †eZb I MvBWeB/†bvUeB eve`|

 • 2023 mv‡ji cÖ_g Qq gv‡m cvwievwiK wk¶v e¨q Av‡Mi eQ‡ii 
(2022) Zzjbvq cÖv_wgK ¯Í‡i evwl©K 25 kZvsk Ges gva¨wgK ¯Í‡i 51 
kZvsk e„w× †c‡q‡Q| 

 • cÖv_wgK ¯Í‡i cÖvq 41 kZvsk AwffveK Ges gva¨wgK ¯Í‡i 17 kZvsk 
AwffveK e‡j‡Qb, cÖwZ mšÍv‡bi Rb¨ Zv‡`i gvwmK e¨‡qi mvg_¨© wQj 2000 
UvKvi g‡a¨, hv 2022 I 2023 mv‡ji Mo e¨‡qi Zzjbvq A‡bK Kg| 

 • wkïkÖ‡g wb‡qvwRZ wk¶v_x©iv DcvR©‡bi gva¨‡g Zv‡`i cwiev‡i Avw_©K 
Ae`vb iv‡L, hv Zv‡`i S‡icovi KviY wn‡m‡e ̀ vwi`ª¨‡KB wb‡`©k K‡i| 
S‡icovi KviYmg~n `~i Ki‡Z Ges ¯‹z‡j Kvh©Ki AskMÖnY wbwð‡Zi 
j‡¶¨ ¯‹z‡ji †jLvcovi gvb MÖnY‡hvM¨ ch©v‡q DbœxZ Ki‡Z n‡e Ges Zv 
cwiev‡ii Rb¨ mvkÖqx n‡Z n‡e| 

M.6 P¨v‡jÄ Ges M„nxZ c`‡¶c m¤ú‡K© wk¶v Kg©KZ©v‡`i Dcjwä
¯‹zj wk¶vi †K›`ªxf‚Z e¨e¯’vcbv KvVv‡gv‡Z †Rjv I Dc‡Rjv ch©v‡qi wk¶v 
Kg©KZ©v‡`i ̧ iæZ¡c~Y© f‚wgKv i‡q‡Q| Zviv wewfbœ wbqg I wm×všÍ ̄ ‹zj I wk¶K‡`i 
Kv‡Q †cŠu‡Q †`b Ges †m¸‡jvi ev¯Íevq‡b mnvqZv I ZË¡veavb K‡ib|

Dc‡Rjv ch©v‡q ZË¡veav‡bi Rb¨ wk¶v Kg©KZ©v‡`i AvIZvfz³ we`¨vj‡qi 
msL¨vi g‡a¨ D‡jøL‡hvM¨ wfbœZv i‡q‡Q| GKwU Dc‡Rjvq ZË¡veav‡bi 
Rb¨ cÖv_wgK ¯Í‡i me©wb¤œ 38wU Ges m‡e©v”P 285wU we`¨vjq i‡q‡Q (wmwU 
Ki‡cv‡ikb GjvKvi evB‡i) Avi gva¨wgK ¯Í‡i me©wb¤œ 9wU †_‡K m‡e©v”P 



mvims‡ÿc 21

104wU ch©šÍ we`¨vjq i‡q‡Q, hv Dc‡Rjv wk¶v Kg©KZ©v‡`i c‡¶ ZË¡veav‡bi 
Rb¨ A‡bK †ewk| GB wPÎ wk¶K I we`¨vj‡q mnvqZv cÖ`v‡bi Rb¨ `vwqZ¡ 
cvj‡bi †¶‡Î Dc‡Rjv wk¶v Kg©KZ©vMY eo P¨v‡j‡Äi m¤§yLxb n‡q _v‡Kb 
†mwU‡KB wb‡`©k K‡i|

AvBwmwU-wfwËK †eø‡ÛW jvwb©s c×wZ ev¯Íevqb, wkLbNvUwZ c~iY, †K›`ªxq 
wb‡`©wkKvi aib Ges ¯‹z‡j G¸‡jvi ev¯Íevqb m¤ú‡K© wk¶K KZ©…K wPwýZ 
P¨v‡j‡Äi m‡½ †Rjv I Dc‡Rjv cÖv_wgK wk¶v Kg©KZ©vMY GKgZ cÖKvk 
K‡i‡Qb| Z‡e Dc‡Rjv Kg©KZ©v‡`i Zzjbvq †Rjv Kg©KZ©v‡`i GKwU eo 
Ask M‡elYv `‡ji Kv‡Q GB wel‡q cÖ‡kœi DËi w`‡Z B”QzK wQ‡jb bv ev 
Zv‡`i †Kv‡bv gZvgZ wQj bv|

†Rjv I Dc‡Rjv wk¶v Kg©KZ©vMY wb¤œwjwLZ mgm¨vi K_v D‡jøL K‡i‡Qb:

 • cÖwk¶‡Yi AcÖZzjZv: †eø‡ÛW jvwb©s c×wZ e¨env‡i wk¶K‡`i Ach©vß 
cÖwk¶Y|

 • DcKi‡Yi Ach©vßZv: †eø‡ÛW jvwb©s c×wZ ev¯Íevq‡bi Rb¨ cÖ‡qvRbxq 
DcKi‡Yi Ach©vßZv|

 • †kÖwYK‡¶ ̄ ’v‡bi mxgve×Zv: †eø‡ÛW jvwb©s c×wZi mdj ev¯Íevq‡bi Rb¨ 
Dchy³ †kÖwYK‡¶i Afve|

 • we`y¨‡Zi NvUwZ: 9 kZvsk Kg©KZ©v we`y¨r m¤úwK©Z mgm¨vi K_v D‡jøL 
K‡i‡Qb|

 • P¨v‡jÄ eyS‡Z bv cviv: GK PZz_©vs‡kiI †ewk Kg©KZ©v AvBwmwU-wfwËK 
†eø‡ÛW jvwb©s c×wZi P¨v‡jÄ m¤ú‡K© mwVK aviYv bv _vKvi K_v D‡jøL 
K‡i‡Qb|

g~j Dcmsnvi: wkLbNvUwZ c~i‡Yi c`‡¶c m¤ú‡K© Kg©KZ©v‡`i gZvgZ

•	 ¯‹z‡ji wewfbœ Kvh©µ‡gi cvkvcvwk ̧ iæZ¡c~Y© wbivgqg~jK c`‡¶c wn‡m‡e 
D‡jøL‡hvM¨ gZvgZ wQj AwffveK‡`i m‡½ mfv Av‡qvRb Kiv| cÖvq 
GK Z…Zxqvsk (31.3 kZvsk) Kg©KZ©v AwZwi³ K¬vm †bIqvi K_v 
e‡j‡Qb, hv wk¶v_x©‡`i Am¤ú~Y© cvV m¤úbœ Ki‡Z Ges evowZ mnvqZv 
†c‡Z mvnvh¨ K‡i‡Q| cÖv_wgK ¯Í‡ii 12 kZvsk Kg©KZ©v Ges gva¨wgK 
¯Í‡ii cÖvq wØ¸Y msL¨K Kg©KZ©v g~j wb‡`©kbv Ges Riæwi c`‡¶c¸‡jv 
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g‡b Ki‡Z cv‡ib wb| Dc‡Rjv ch©v‡qi Kg©KZ©vMY wk¶K‡`i g‡Zv 
wk¶v_x©‡`i g‡a¨ wewfbœ †bwZevPK cwieZ©b j¶¨ K‡i‡Qb, †hgb K¬v‡m 
g‡bv‡hv‡Mi Afve, cov‡jLvq Kg g‡bv‡hvM Ges mgeqmx‡`i m‡½ 
eÜzZ¡c~Y© m¤úK© bv ivLv BZ¨vw`| Zviv GB cwieZ©b¸‡jvi Rb¨ †KvwfW 
19-Gi mg‡q gvbwmK ¯^v‡¯’¨i Ici PvcI mvgvwRK Rxe‡b cÖwZeÜKZvi 
cÖfve‡K `vqx K‡i‡Qb|

•	 we`¨vj‡q wkLbNvUwZ Kgv‡bvi Rb¨ g~j wb‡`©kbvi ev¯Íevqb m¤ú‡K© 
cÖv_wgK I gva¨wgK ¯Í‡ii Dc‡Rjv wk¶v Kg©KZ©v‡`i gZvgZ we‡køl‡Y 
†`Lv hvq, cÖvq A‡a©K Kg©KZ©v g‡b K‡ib ev¯Íevqb mwVKfv‡e n‡q‡Q| 
Z‡e welqwU A‡bKUv Møvm A‡a©K fiv, bvwK A‡a©K Lvwj Zv we‡ePbv 
Kivi g‡Zv|

•	 wkLbNvUwZ c~iY I cybiæ×v‡ii Rb¨ †K›`ª †_‡K cÖ`Ë mvaviY wb‡`©kbv 
m¤ú‡K© wRÁvmv Kiv n‡j, B‡Zvc~‡e© DwjøwLZ c`‡¶c¸‡jvi K_vB 
ejv n‡qwQj| Z‡e 25 kZvsk †Rjv cÖv_wgK wk¶v Awdmvi mvaviY 
wb‡`©kbv¸‡jv ¯§iY Ki‡Z cv‡ibwb| Avi 40 kZvsk †Rjv gva¨wgK 
wk¶v Kg©KZ©v gšÍe¨ Ki‡Z Pvbwb ev wbw`©ó K‡i wb‡`©kbv¸‡jv ¯§iY 
Ki‡Z cv‡ibwb (mviwY-5)|

mviwY-5: wkLbNvUwZ c~i‡Yi Rb¨ KZ©„c‡ÿi wb‡`©kbv/MvBWjvBbmg~n

wkÿv Kg©KZ©vi aib
 wb‡`©kbvi g~j welqe¯‘

1 2 3 4 5 6
 †Rjv cÖv_wgK wkÿv 

Kg©KZ©v 
12.5 25 12.5 12.5 0 25

 †Rjv gva¨wgK wkÿv 
Kg©KZ©v

13.3 13.3 13.3 13.3 13.3 40

1. wkÿv_©x‡`i evwo cwi`k©b;
2. AwZwi³ K¬vm †bIqv;
3. IqvK©wkU I GmvBb‡g›U †`Iqv;
4. AwffveK‡`i m¤ú„³ Kiv;

5. c~e©eZ©x cvVmg~n ch©v‡jvPbv Kiv;
6. ¯§iY Ki‡Z cvi‡Qb bv ev †Kv‡bv gZvgZ 

cÖ`vb K‡ibwb|
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M.7  ¯‹zj Ges †kÖwYK¶ cwi`k©‡bi Z_¨
†kÖwYK‡ÿi †fŠZ Ae¯’v
•	 †gŠwjK gvb`Ð cÖ‡qvM K‡i cÖv_wgK we`¨vj‡qi cÖvq A‡a©K †kÖwYK‡¶i 

Ae¯’v Ôfv‡jvÕ cvIqv †M‡Q, †hLv‡b gva¨wgK ¯Í‡i fv‡jv we`¨vjq 57 
kZvsk| †kÖwYK‡¶i Ae¯’v wba©vi‡Y b~¨bZg ev †gŠwjK gvb`Ð wn‡m‡e 
cÖvK…wZK Av‡jv-evZvm, cwi®‹vi-cwi”QbœZv, wk¶v_x©‡`i emvi RvqMv I 
wbivcËv we‡ePbv Kiv n‡qwQj|

•	 †kÖwYK‡¶ wk¶v_x©‡`i aviY¶gZv †evSvi Rb¨ †kÖwYK‡¶i Avmevec‡Îi 
ch©vßZv †`Lv n‡qwQj| ch©‡e¶K‡`i g‡Z, cÖvq 90 kZvsk cÖv_wgK I 
gva¨wgK we`¨vj‡q j¤^v †eÂ Ges †W¯‹ (DuPz †eÂ) mieivn Kiv n‡q‡Q, 
†hLv‡b GK mvwi‡Z Pvi ev cuvPRb wk¶v_x© GK w`‡K gyL K‡i e‡m|

†kÖwYK¶-wkLb e¨e¯’vcbv

•	 †ewkifvM cÖv_wgK we`¨vj‡q (69 kZvsk) †kÖwYK‡ÿ wk¶K I  
wk¶v_x©‡`i g‡a¨ †hvMv‡hv‡Mi aib fv‡jv Avi 26 kZvsk we`¨vj‡q 
†gvUvgywU fv‡jv j¶¨ Kiv †M‡Q| `yB-Z…Zxqvs‡ki †ewk (67 kZvsk) 
gva¨wgK we`¨vj‡q wk¶K I wk¶v_x©‡`i g‡a¨ fv‡jv Avi GK-cÂgvsk 
(21 kZvsk) we`¨vj‡q †gvUvgywU fv‡jv †hvMv‡hvM cwijw¶Z n‡q‡Q| 
mgx¶vq cÖv_wgK I gva¨wgK we`¨vj‡qi ch©‡e¶Y Kiv cÖvq A‡a©K 
†kÖwYK‡ÿ (h_vµ‡g 46 kZvsk Ges 51 kZvsk) wk¶‡Ki Ôfv‡jv cvV 
e¨e¯’vcbvÕ jÿ¨ Kiv †M‡Q (wPÎ-5)|

wPÎ-5: wkÿK‡`i cvV e¨e¯’vcbv
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•	 cÖvq 28 kZvsk cÖv_wgK Ges 33 kZvsk gva¨wgK we`¨vj‡qi †kÖwYK‡¶ 
wewfbœ m¤ú~iK wk¶v DcKiY e¨envi Ki‡Z †`Lv †M‡Q| Z‡e,  
cÖv_wg‡Ki GK PZz_©vsk Ges gva¨wgK we`¨vj‡qi 30 kZvsk †kÖwYK‡¶ 
†Kv‡bv m¤ú~iK DcKiY e¨envi Ki‡Z †`Lv †M‡Q (wPÎ-6)|

wPÎ-6: †kÖwYK‡ÿ m¤ú~iK wkÿv DcKi‡Yi e¨envi
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•	 cwi`k©bK…Z we`¨vj‡qi g‡a¨ gvÎ 11 kZvsk cÖv_wgK ¯Í‡ii †kÖwYK‡¶ 
AvBwmwU wm‡÷g (gvwëwgwWqv cÖ‡R±i, B›Uvi‡bU, cÖ‡RKkb w¯Œb) Avi 
gva¨wgK we`¨vj‡qi GK-PZz_©vsk (25.4 kZvsk) †kÖwYK‡¶ AvBwmwU 
Ges G msµvšÍ DcKiY wQj| G¸‡jv kû‡i (22.2 kZvsk) Ges wmwU 
K‡c©v‡ikb GjvKvi (20.8 kZvsk) we`¨vj‡q †ewk wQj Avi MÖvgxY 
we`¨vjq¸‡jv‡Z (13.6 kZvsk) Kg wQj (wPÎ-7)|

wPÎ-7: †kÖwYK‡ÿ Z_¨cÖhyw³i e¨env‡ii Ae¯’v
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we`¨vjq feb

•	 cÖvq wZb-PZz_©vsk (73 kZvsk) cÖv_wgK we`¨vj‡q ïay wewìs wQj Ges 
evwK As‡ki g‡a¨ wKQz we`¨vj‡qi mKj wk¶v_x©‡`i Rb¨ GKwU wewìs 
I wUb‡kW †kÖwYK¶ i‡q‡Q| Avi Aí wKQz we`¨vj‡q ïaygvÎ wUb‡kW 
†kÖwYK¶ i‡q‡Q|

•	 cÖvq 58 kZvsk gva¨wgK we`¨vj‡qi GKwU K‡i feb i‡q‡Q| Avi 
Aewkóvs‡ki mvaviYZ wewìs I wUb‡kW `y‡UvB i‡q‡Q|

•	 58 kZvsk cÖv_wgK Ges 73 kZvsk gva¨wgK we`¨vj‡q mxgvbvcÖvPxi 
i‡q‡Q| Z‡e kû‡i Ges wmwU K‡c©v‡ikb GjvKv G‡¶‡Î GwM‡q Av‡Q|

•	 A‡a©‡KiI Kg cÖv_wgK we`¨vjq (45 kZvsk) Ges `yB-Z…Zxqvsk 
gva¨wgK we`¨vj‡q (67 kZvsk) kvixwiK cÖwZeÜx wk¶v_x©‡`i Rb¨ 
cÖ‡ekMg¨ myweav i‡q‡Q| Z‡e GB ai‡bi myweavhy³ we`¨vj‡qi GKwU 
†QvU Ask (28 kZvsk cÖv_wgK Ges 45 kZvsk gva¨wgK) cÖwZeÜx 
e¨w³‡`i ¯‹zj Kvh©µ‡g AskMÖnY Ki‡Z mnvqZvi e¨e¯’v K‡i‡Q|

we`¨vj‡q cvwb, m¨vwb‡Ukb I nvBwRb

•	 Dfq ̄ Í‡ii (cÖv_wgK I gva¨wgK) AšÍZ wZb PZz_©vsk we`¨vj‡q IqvkeøK 
wQj| GB †¶‡Î MÖvgxY GjvKvi Zzjbvq kni Ges wmwU K‡c©v‡ikb 
GjvKvq myweav †ewk wQj|

†Ljvi gvV I †Lvjv RvqMv

•	 mvgwMÖKfv‡e, cÖv_wgK (cÖvq 72 kZvsk) Ges gva¨wgK (cÖvq 88 
kZvsk) ¯‹zj¸‡jvi †Ljvi gvV ev †Lvjv RvqMv i‡q‡Q| Z‡e MÖvgxY 
GjvKvi (89 kZvsk) Zzjbvq wmwU K‡c©v‡ikb GjvKvq gvÎ 58 kZvsk 
¯‹z‡j GB myweav wQj, hw`I MÖvgxY GjvKvi 10 kZvs‡ki †ewk ¯‹z‡ji 
mvg‡b †Lvjv RvqMv ev †Ljvi gvV wQj bv| wKQz‡¶‡Î GB ai‡bi †Lvjv 
RvqMv ev gvV _vK‡jI Zv wkï‡`i †Ljvi Rb¨ Dchy³ wQj bv|

•	 cÖvq 58 kZvsk cÖv_wgK we`¨vjq Ges 69 kZvsk gva¨wgK we`¨vjq 
Zv‡`i wk¶v_x©‡`i Rb¨ µxovmvgMÖx mieivn K‡i| GB †¶‡Î kû‡i 
we`¨vjq¸‡jv MÖvg I wmwU K‡c©v‡ikb GjvKvi †P‡q GwM‡q i‡q‡Q|
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weÁvbvMvi I cvVvMvi

•	 cÖv_wgK we`¨vj‡q c„_K weÁvbvMvi _vKv cÖZ¨vwkZ bq| Z‡e gva¨wgK 
we`¨vj‡q weÁvbvMvi Acwinvh© e‡j we‡ewPZ| cwi`k©bK…Z ¯‹zj¸‡jvi 
gvÎ `yB-Z…Zxqvsk (67.2 kZvsk) gva¨wgK we`¨vj‡q GKwU cix¶vMvi 
i‡q‡Q| Z‡e, MÖvgxY GjvKvi gvÎ 28 kZvsk gva¨wgK we`¨vj‡q GKwU 
weÁvbvMvi myweav i‡q‡Q, †hwU mvaviYZ weÁvb welqK cix¶v Ges 
cov‡jLvi DcKiY w`‡q mvRv‡bv GKwU K¶ (mviwY-6)| 

mviwY-6: we`¨vj‡q weÁvbvMvi myweav I eZ©gvb Ae¯’v

we`¨vj‡qi aib I 
AÂj nu¨v bv DËi nu¨v n‡j, eZ©gvb Ae¯’v 

Kvh©Ki Kvh©Ki bq
cÖv_wgK 0 100 0 0

gva¨wgK 67.2 32.8 95.3 4.7

kni 32.5 67.5 92.3 7.7

MÖvgxY 28.1 71.9 94.4 5.6

wmwU K‡c©v‡ikb 50 50 100 0

•	 gvÎ GK Z…Zxqvsk cÖv_wgK we`¨vj‡q GKwU cvVvMvi Av‡Q, hv GKwU 
ev `ywU ZvK ev K¨vwe‡bU wb‡q MwVZ| †mLv‡b eB msi¶Y Kiv nq 
Ges wk¶v_x©iv covi Rb¨ eB wb‡Z cv‡i| gva¨wgK ¯Í‡i 80 kZvs‡ki 
†ewk we`¨vj‡q cvVvMvi i‡q‡Q| Z‡e, Gi †ewkifvMB cov I eªvDwRs 
myweavmn GKwU c„_K K‡¶i cwie‡Z© K‡qKwU K¨vwe‡bU ev ZvK me©¯^ 
cvVvMvi| MÖvgxY I Ab¨vb¨ kû‡i GjvKvi Zzjbvq cvVvMvi myweav †`Iqvi 
†¶‡Î wmwU K‡c©v‡ikb GjvKv GwM‡q i‡q‡Q (mviwY-7)| 
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mviwY-7: we`¨vj‡q cvVvMvi myweav I eZ©gvb Ae¯’v

we`¨vj‡qi aib I AÂj nu¨v bv DËi nu¨v n‡j, eZ©gvb Ae¯’v 

Kvh©Ki Kvh©Ki bq
cÖv_wgK 32.8 67.2 81 19
gva¨wgK 81.3 18.8 98.1 1.9
kni 60 40 95.8 4.2

MÖvgxY 50 50 93.8 6.3

wmwU K‡c©v‡ikb 70.8 29.2 88.2 11.8

M.8 Ab¨vb¨ ch©‡e¶Y
¯‹zj BDwbdg©: cÖv_wgK we`¨vj‡q wk¶v_x©‡`i ¯‹zj BDwbdg© ci‡Z nq| †`Lv 
†M‡Q, cwi`k©bK…Z `yB-Z…Zxqvsk cÖv_wgK we`¨vj‡q mKj wk¶v_x© BDwbdg© 
c‡i‡Q| Avi 30 kZvsk ¯‹z‡ji AwaKvsk wk¶v_x© BDwbdg© c‡i‡Q| Aewkó 
¯‹z‡j †ewkifvM wkïi BDwbdg© wQj bv ev wbqgwU cÖ‡qvM Kiv nqwb| 
gva¨wgK ¯Í‡i cÖvq 60 kZvsk ¯‹z‡ji mKj wk¶v_x© BDwbdg© c‡i‡Q| Aewkó 
¯‹zj¸‡jv‡Z wk¶v_x©‡`i BDwbdg© civ Hw”QK e‡j g‡b n‡q‡Q|

¯‹zj wgj: GKwU Dbœqb cÖK‡íi Ask wn‡m‡e Aí wKQz miKvwi cÖv_wgK 
we`¨vj‡q ¯‹zj wgj Pvjy Kiv n‡qwQj| miKvi mKj cÖv_wgK we`¨vj‡q 
GB wbqg m¤úªmvi‡Yi cwiKíbvi wel‡q bxwZMZfv‡e m¤§Z n‡jI GL‡bv 
ev¯Íevqb ïiæ nqwb| cwi`k©bK…Z ¯‹z‡j †`Lv †M‡Q, cÖvq 5 kZvsk cÖv_wgK 
Ges 8 kZvsk gva¨wgK we`¨vjq wbR¯^ D‡`¨v‡M wgW-†W wgj ev ga¨vý Avnvi 
Pvjy K‡i‡Q|

†kÖwYK‡¶ wk¶K‡`i nv‡Z †eZ: hw`I wk¶K KZ©…K wk¶v_x©‡`i kvixwiK kvw¯Í 
AvBb Øviv wbwl×, Z_vwc 9 kZvsk cÖv_wgK we`¨vjq Ges 16 kZvsk 
gva¨wgK we`¨vj‡q wKQz wk¶K‡K †kÖwYK‡¶ †eZ wb‡q †h‡Z †`Lv †M‡Q| 
wk¶v_x©‡`i kvw¯Í †`Iqvi Rb¨ †e‡Zi cÖK…Z e¨envi cwijw¶Z nqwb, Z‡e 
†kÖwYK‡¶ k„•Ljv m¤ú‡K© cyiv‡bv g‡bvfve Ges Af¨vm GLbI wU‡K Av‡Q|
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mgv‡ek w`‡q ¯‹z‡j w`b ïiæ: GKwU mgv‡e‡k QvÎ Ges wk¶K‡`i Rgv‡q‡Zi 
gva¨‡g ¯‹z‡ji w`b ïiæ Kiv nq, †hLv‡b mvaviYZ wKQz kvixwiK KmiZ, RvZxq 
msMxZ cwi‡ekb, †QvU Aby‡cÖiYvg~jK e³…Zv, ev ̧ iæZ¡c~Y© †Kv‡bv wel‡q †NvlYv 
ev evZ©v †`Iqv nq| †`Lv †M‡Q, cÖvq 97 kZvsk cÖv_wgK I gva¨wgK we`¨vj‡q 
wbqwgZ mgv‡ek AbywôZ nq| M‡elYvi mKj †fŠ‡MvwjK AÂjRy‡oB cÖv_wgK 
I gva¨wgK we`¨vj‡q mgv‡ek w`‡q ¯‹z‡ji w`‡bi m~Pbv †`Lv †M‡Q|

¯‹zj Ges †kÖwYK¶ ch©‡e¶‡Yi g~j Dcmsnvi

•	 10 kZvs‡ki Kg ¯‹z‡j mn‡R bvov‡bv hvq Ggb †Pqvi I †W¯‹mn 
gy‡LvgywL emvi e¨e¯’v wQj, hv `jxq KvR‡K mnR K‡i †`q| cÖv_wgK 
¯Í‡i †kÖwYK‡¶i mvRm¾vq (†hgb wk¶vg~jK PvU© I †`qv‡j Qwe) wKQz 
g‡bv‡hvM †`Iqv n‡q‡Q; gva¨wgK we`¨vj‡q GB ai‡bi †Kv‡bv wKQz 
Kivi cÖwZ Lye mvgvb¨B g‡bv‡hvM †`Iqv nq|

•	 gvwëwgwWqv miÄvgmn cÖv_wgK we`¨vjq¸‡jvi g‡a¨ AZ¨šÍ bMY¨ (1.5 
kZvsk) msL¨K we`¨vj‡qi †kÖwYK‡¶ AvBwmwU e¨envi Ki‡Z †`Lv 
†M‡Q| 11 kZvsk gva¨wgK we`¨vj‡qi †kÖwYK‡¶ wKQz cwigv‡Y AvBwmwU 
miÄvg e¨envi Ki‡Z †`Lv †M‡Q| ch©‡e¶‡Y wk¶K I Kg©KZ©v KZ©…K 
cÖ`Ë Z‡_¨i Zzjbvq GB e¨e¯’v I †m¸‡jvi e¨envi D‡jøL‡hvM¨fv‡e Kg 
cvIqv †M‡Q| 

•	 AviI †gŠwjK gvb`Ð cÖ‡qvM K‡i GK-PZz_©vsk cÖv_wgK Ges A‡a©‡Ki 
†ewk gva¨wgK we`¨vj‡q fe‡bi Ach©vßZv †`Lv †M‡Q| A‡a©‡Ki Kg 
cÖv_wgK we`¨vjq Ges GK PZz_©vsk gva¨wgK we`¨vj‡q mxgvbvcÖvPxi wQj 
bv| A‡a©‡Ki Kg cÖv_wgK Ges `yB-Z…Zxqvsk gva¨wgK we`¨vjq kvixwiK 
cÖwZeÜx wkÿv_©x‡`i Rb¨ cÖ‡ekMg¨ myweav cÖ`vb K‡i‡Q| 

•	 95 kZvsk ¯‹z‡j IqvkeøK Kvh©Ki †`Lv †M‡Q| cÖvq GK PZz_©vsk  
cÖv_wgK we`¨vj‡q †g‡q‡`i Rb¨ Avjv`v Uq‡jU wb‡q mgm¨v †`Lv †M‡Q|

•	 GK-PZz_©vsk cÖv_wgK we`¨vjq Ges 12 kZvsk gva¨wgK we`¨vj‡q †Ljvi 
RvqMv wQj bv| wKQz we`¨vj‡q gvV _vK‡jI Zv e¨envi‡hvM¨ wQj bv| 
A‡bK †¶‡Î †Ljvi gvV ev †Lvjv RvqMv _vK‡jI †Ljvayjvi DcKiY 
mieivn Kiv nqwb| 

•	 cÖv_wgK we`¨vj‡qi msL¨vMwiô As‡k eB Rgv I weZi‡Yi Rb¨ GKwU 
cvVvMvi ev Ab¨ †Kv‡bv e¨e¯’v wQj bv, 20 kZvsk gva¨wgK we`¨vj‡q 
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Abyiƒc wPÎ cvIqv †M‡Q| cÖvq wZb PZz_©vsk MÖvgxY we`¨vj‡q (gva¨wgK) 
weÁvbvMvi wQj bv|

GUv ¯úó †h ¯‹zj ch©v‡q my‡hvM-myweavi †¶‡Î GKwU †fŠ‡MvwjK ˆelg¨ weivR 
Ki‡Q| kû‡i Ges wmwU K‡c©v‡ikb GjvKvq cÖv_wgK I gva¨wgK we`¨vj‡qi 
Ae¯’v A‡cÿvK…Z fv‡jv, hw`I wKQz e¨wZµg i‡q‡Q| kû‡i GjvKvi 95 
kZvsk cÖv_wgK I gva¨wgK we`¨vj‡qi Ae¯’v b~¨bZg gvb`‡Ði we‡ePbvq 
Ôfv‡jvÕ I Ô†gvUvgywU fv‡jvÕ †kÖwY‡Z c‡o| GQvov kvixwiK cÖwZeÜx wkï‡`i 
Rb¨ my‡hvM-myweav mnRjf¨ Ki‡Z A‡bK c`‡¶c wb‡Z n‡e|

N. mycvwik
wk¶vi Ici †KvwfW gnvgvix cieZ©x cÖfve KvwU‡q DV‡Z Ges cybiæ×vi 
I bevq‡bi Rb¨ bxwZ I †KŠkj m¤úwK©Z mycvwik¸‡jv wb‡P †`Iqv n‡jv| 
GB mycvwik¸‡jv wkLb-P¨v‡jÄ we‡kølY †_‡K cÖvß djvdj I Dcmsnv‡ii 
wfwË‡Z ˆZwi Kiv n‡q‡Q, hv Av‡jvwPZ mvZwU cÖavb wel‡qi AšÍfz©³|

•	 wkï‡`i wk¶v eÜ bv nIqv - S‡icov I ewÂZ‡`i wdwi‡q Avbv;
•	 gnvgvix cieZ©x wkLb-P¨v‡jÄ †gvKv‡ejvq wk¶v_x©‡`i mvnvh¨ Kiv;
•	 wk¶K‡`i mnvqZv Ges cÖ‡Yv`bv cÖ`vb;
•	 †kÖwYK‡¶ cvV I mgq e¨e¯’vcbv Ges wk¶K‡`i wm×všÍ MÖn‡Yi cwiwa;
•	 cwiev‡ii wk¶v e¨‡qi †evSv Kgv‡bv;
•	 AvBwmwU-wfwËK wk¶v I †eø‡ÛW c×wZ Pvjy Kiv Ges
•	 cÖ‡qvRbxq c`‡¶c ev¯Íevq‡bi cwi‡ek ˆZwi Ki‡Z RvZxq ch©v‡q 

cwiw¯’wZ ˆZwi msµvšÍ wm×všÍ MÖnY|

mycvwik 1. S‡icov I wk¶vewÂZ‡`i wdwi‡q Avbv

ˆewk¦K gnvgvix Ges cieZ©x cwiw¯’wZi Kvi‡Y we`¨gvb wk¶vq ˆelg¨ Av‡iv 
Mfxi n‡q‡Q| G mg‡q D‡jøL‡hvM¨ msL¨K myweavewÂZ wkï ¯‹zj †_‡K ev` 
c‡o‡Q| GB P¨v‡jÄ †gvKv‡ejv I †gŠwjK wk¶vq AšÍfz©w³ evov‡bvi Rb¨ 
mgwš^Z bxwZ I †KŠkjMZ Kvh©µg ev¯Íevqb Kiv Acwinvh©| Gi g~j D‡Ïk¨ 
Dchy©³ myweavewÂZ Rb‡Mvôxi g‡a¨ S‡icovi ev¯Íe Ae¯’v I g~j KviYmg~n 
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wPwýZ I cÖkwgZ Kiv| Gi g‡a¨ wb¤œwjwLZ welq¸‡jv _vK‡Z n‡e:

•	 Avw_©K mnvqZv: wkï‡`i wk¶vq wdwi‡q Avbvi †ÿ‡Î evavMÖ¯Í K‡i Ggb 
A_©‰bwZK evav cÖkwgZ Kivi Rb¨ Dce„wË Ges cwiKwíZ Avw_©K 
mnvqZv e„w× Kiv| 

•	 ˆelg¨ `~ixKiY: weevwnZ †g‡q‡`i Dce„wË cÖvwßi †¶‡Î ˆelg¨g~jK wbqg 
ev` †`Iqv, hv‡Z Zv‡`i Rb¨ b¨vqmsMZ my‡hvM wbwðZ nq| 

•	 GKv‡WwgK mnvqZv: ¯‹z‡j wd‡i Avmv wk¶v_x©‡`i wkLbNvUwZ Kgv‡bvi 
Rb¨ wbqwgZ wk¶K‡`i cvkvcvwk ¯’vbxq †¯^”Qv‡meK wk¶K‡`i gva¨‡g 
evowZ GKv‡WwgK mnvqZv cÖ`vb| 

•	 Awffve‡Ki m¤ú„³Zv: Awffve‡Ki m‡½ Kvh©Ki †hvMv‡hvM ¯’vcb Kiv, 
hv‡Z Zviv mšÍvb‡`i wk¶v cÖwµqvq hy³ n‡q mnvqZv Ki‡Z cv‡i Ges 
evwo‡Z wk¶vi AbyK‚j cwi‡ek M‡o †Zv‡j| 

•	 GbwRI Askx`vwiZ¡: S‡icovi nvi Kgv‡bvi j‡¶¨ wewfbœ wk¶vmswkøó 
D‡`¨v‡Mi Rb¨ wewfbœ mnvqZv †c‡Z wk¶v wb‡q Kg©iZ ¯’vbxq †emiKvwi 
ms¯’vi (GbwRI) m‡½ †KŠkjMZ Askx`vwiZ¡ M‡o †Zvjv| 

•	 ¯’vbxq cwiKíbv: wk¶v wb‡q Kg©iZ GbwRI, ¯’vbxq miKvi, ¯‹zj KwgwU 
Ges wk¶K msMV‡bi m‡½ †hŠ_ cÖ‡Póvi gva¨‡g Dc‡Rjv I ¯‹zj ch©v‡q 
mgwš^Z cwiKíbv ˆZwi Kiv Ges mn‡hvwMZvg~jK c`‡ÿc ev¯Íevq‡b 
¯’vbxq Pvwn`v I †cÖ¶vc‡Ui m‡½ mvgÄm¨c~Y© cwiw¯’wZi g~j¨vqb Ges 
Kvh©Ki †KŠkj ˆZwi‡Z m¶gZv e„w× Kiv| 

•	 m¤ú` eivÏ: wk¶v wb‡q Kg©iZ GbwRIi m‡½ Askx`vwi‡Z¡i my‡hvMmn 
¯‹zj I Dc‡Rjv ch©v‡q ch©vß ev‡RU Ges m¤ú` eivÏ wbwðZ Kiv Ges 
gvbm¤úbœ wk¶vq mKj wkïi b¨vqmsMZ my‡hvM wbwðZ K‡i S‡icov 
Ges ev`cov †gvKv‡ejvi j‡¶¨ Kg©m~wPi Kvh©Ki ev¯Íevqb| 

mycvwik 2. gnvgvix cieZ©x wkLb-P¨v‡jÄ †gvKv‡ejv

Rxeb, A_©bxwZ I wk¶vq gnvgvix cieZ©x ¶wZi `xN© cÖfve Ae¨vnZ i‡q‡Q, 
†hwU‡K nvjKvfv‡e †bIqv DwPZ bq| wkLbNvUwZ c~iY I cybiæ×v‡ii 
c`‡¶c¸‡jv ev¯Íevq‡bi Rb¨ †K›`ªxq, ¯’vbxq Ges ¯‹zj ch©v‡q bxwZ I 
cwiKíbv Kvh©Ki Kiv AZ¨šÍ ¸iæZ¡c~Y©| Gi g‡a¨ wb¤œwjwLZ welq¸‡jv 
AšÍfz©³ Kiv DwPZ:
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•	 wkLbNvUwZ g~j¨vqb: wkL‡bi g~j wel‡qi (†hgb- cÖv_wgK ¯Í‡i evsjv I 
MwYZ Ges G¸‡jv QvovI gva¨wgK ¯Í‡i weÁvb I Bs‡iwR) †MÖWwfwËK 
`¶Zv cÖwZwôZ gvcKvwVi wfwË‡Z cy•Lvbycy•Lfv‡e g~j¨vqb Kiv DwPZ|

•	 wk¶v_x© Dc‡hvMx mnvqZv: wk¶v_x©‡`i Zv‡`i wkLbNvUwZi gvÎvi wfwË‡Z 
`j fvM K‡i AwZwi³ K¬vm Ges Pvwn`vwfwËK Dchy³ mnvqZv cÖ`vb 
Kiv DwPZ| 

•	 g~j¨vqb Uyjm ˆZwi: g~j `¶Zvi †MÖW-wfwËK wkLbNvUwZ g~j¨vq‡bi 
Rb¨ cÖv‡qvwMK Uzjm ˆZwi Kiv DwPZ| ¯‹z‡ji wbe©vwPZ wk¶K‡`i GB 
Uzjm Kvh©Kifv‡e cÖ‡qvM I cÖwZKvig~jK wkLb †mkb Av‡qvRb welqK 
cÖwk¶Y cÖ`vb Kiv DwPZ| 

•	 †¯^”Qv‡mex wk¶K‡`i m¤ú„³Zv: ¯‹z‡ji wk¶Y-wkLb m¶gZv e„w×i Rb¨ 
wk¶v wb‡q Kg©iZ GbwRIi mn‡hvwMZvq ¯’vbxq †¯^”Qv‡mex wk¶K‡`i 
ZvwjKvfz³ Kiv DwPZ|

•	 ev‡RU I m¤ú` eivÏ: S‡icov wk¶v_x©‡`i wk¶vq wdwi‡q Avbvi j‡¶¨ 
M„nxZ mnvqZv D‡`¨v‡M AwZwi³ myweavmn ¯‹z‡j ch©vß ev‡RU I m¤ú` 
eivÏ Ki‡Z n‡e| 

•	 AvBwmwU-wfwËK wkLb Pvjy Kiv: wkLb cybiæ×vi I bevqb cÖ‡Póvi Ask 
wnmv‡e wk¶K‡`i `¶Zv evov‡Z I wk¶v_x©‡`i wkLb cÖwµqv mnRZi 
Ki‡Z AvBwmwU-wfwËK wk¶vi c×wZ¸‡jv‡K Kv‡R jvMv‡Z n‡e|

mycvwik 3. wk¶K‡`i mnvqZv I cÖ‡Yv`bv cÖ`vb

wk¶K ch©vßZv I Zv‡`i Kv‡Ri Pvc g~j¨vqb Ges wk¶KNvUwZ c~i‡Yi Rb¨ 
bxwZ I Kvh©m~wP MÖnY Kiv DwPZ| cvkvcvwk AwZwi³ Kv‡Ri Rb¨ wk¶K‡`i 
cÖ‡Yv`bv cÖ`vb Ges cÖ‡qvRb Abyhvqx †¯^”Qv‡meK wk¶K wb‡qv‡M mnvqZv 
Kiv `iKvi| G‡¶‡Î mywbw`©ó c`‡¶c n‡Z cv‡i:

•	 wk¶‡Ki f‚wgKv I Kv‡Ri cwiwa g~j¨vqb: wk¶K‡`i `vwqZ¡ I Kv‡Ri 
cwigvY wewfbœ cybiæ×vi I cÖwZKvig~jK Kvh©µ‡gi Av‡jv‡K g~j¨vqb 
Kiv DwPZ| †hgb- S‡icov‡`i wdwi‡q Avbv, wkLbNvUwZ nªvm Kiv Ges 
AwffveK‡`i hy³ Kiv|

•	 Avw_©K cÖ‡Yv`bv: AwZwi³ K¬vm cwiPvjbv, AwffveK‡`i m‡½ †hvMv‡hvM 
eRvq ivLv, †nvg wfwRU Kiv Ges AwZwi³ `¶Zvg~jK †cÖvMÖv‡g 



mvims‡ÿc32

AskMÖn‡Yi g‡Zv AwZwi³ Kv‡Ri Rb¨ wk¶K‡`i Avw_©K cÖ‡Yv`bv 
cÖ`vb Kiv DwPZ|

•	 ¯’vbxq †¯^”Qv‡meK‡`i m¤ú„³KiY: wk¶K‡`i AwZwi³ Kv‡R mnvqZvi 
Rb¨ ¯’vbxq †¯^”Qv‡meK‡`i ZvwjKvfz³ Kiv †h‡Z cv‡i| ¯’vbxq GbwRIi 
mn‡hvwMZvq †¯^”Qv‡meK wbe©vPb, Iwi‡q‡›Ukb I ZË¡veavb Kiv †h‡Z 
cv‡i| Gi d‡j Kvh©Kifv‡e f‚wgKv cvj‡b wk¶K‡`i m¶gZv e„w× cvq|

mycvwik 4. †kÖwYK‡¶ wkLb-e¨e¯’vcbv Dbœqb Ges wk¶K‡`i KZ…©Z¡ e„w×

S‡icov †iva Kiv Ges wk¶vi Pjgvb P¨v‡jÄ KvwU‡q DV‡Z †kÖwYK‡¶ 
Kvh©Ki wkLb-e¨e¯’vcbv I wk¶K‡`i ¶gZvqb ¸iæZ¡c~Y©| wk¶‡Ki `¶Zv, 
†cÖiYv, †ckvMZ Dbœqb Ges Kvh©Ki wk¶v`v‡bi Rb¨ Dc‡hvMx †kÖwYK¶mn 
¯‹zj e¨e¯’vq wk¶v mswkøó `xN©¯’vqx mgm¨v¸‡jvi mgvav‡bi w`‡K g‡bv‡hvM 
w`‡Z n‡e| Dci †_‡K Pvwc‡q †`Iqv AwZ †K›`ªvwqZ ¯‹zj cwiPvjbvi GKwU 
D`vniY n‡jv 35-40 wgwb‡Ui wbw`©ó K¬vm iæwUb| GwU Kvh©Ki wk¶Y-wkLb, 
we‡kl K‡i bZzb cvV¨µ‡gi ÔAwfÁZvg~jK wk¶viÕ g~j Dcv`vb MÖæc-jvwb©s 
Ges cÖKíwfwËK Kv‡Ri †¶‡Î GKwU evav| 

•	 cwieZ©b‡hvM¨ mgq I cvV e¨e¯’vcbv: Kvh©Ki wk¶v`vb Ges wk¶v_x©‡`i 
mwµq AskMÖn‡Yi Rb¨ †kÖwYK‡¶ mgq-e¨e¯’vcbv Ges cvV cwiKíbvq 
cwieZ©b Avbv cÖ‡qvRb| †K›`ªxqfv‡e wba©vwiZ bxwZi Av‡jv‡K we`¨vj‡q 
M„nxZ Kg©cwiKíbvq Awf‡hvRb K‡i cvVcwiPvjbv Ki‡j wkÿv_©x‡`i AviI 
MwZkxj Ges AskMÖnYg~jK wk¶Y-wkLb AwfÁZvi my‡hvM m„wó n‡e|

•	 wk¶‡Ki ØvwqZ¡ I KZ…©Z¡: †kÖwYK‡¶ wk¶v_x©‡`i Kvh©Ki wkLb I AskMÖn‡Yi 
j‡¶¨ wk¶K‡`i `vwqZ¡ I KZ©„Z¡ cÖwZôvi Rb¨ Aek¨B Iwi‡q‡›Ukb 
I mnvqZv cÖ`vb Ki‡Z n‡e| wk¶K‡`i Zv‡`i wk¶v_x©‡`i Pvwn`v 
Abyhvqx wk¶vg~jK wm×všÍ †bIqvi ¶gZv wk¶v`v‡bi mvgwMÖK gvb‡K 
DbœZ Ki‡e|

mycvwik 5. cvwievwiK mnvqZv Ges wk¶v e¨‡qi †evSv Kgv‡bv

cÖvB‡fU wUDUwis, †KvwPs, evwYwR¨K MvBWeB Ges wewfbœ ¯‹zj wd-i 
µgea©gvb LiP cwievi¸‡jvi Ici D‡jøL‡hvM¨ Pvc m„wó K‡i‡Q, hv ˆelg¨ 
Ges wk¶vewÂZ nIqvi SzuwK evwo‡q w`‡q‡Q| GB P¨v‡jÄ †gvKv‡ejv Kiv 
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Ges cwiev‡ii Ici A_©‰bwZK †evSv Kgv‡bvi j‡¶¨ wk¶vq b¨vqmsMZ 
my‡hv‡Mi Rb¨ cwiKwíZ c`‡¶c wb‡Z n‡e| GB c`‡¶c¸‡jv n‡jv:

•	 gwbUwis I MvB‡WÝ: †kÖwYK‡¶i Kvh©µ‡gi gwbUwis, cÖvB‡fU wUDUwis 
Ges MvBWeB wbf©iZv Kvh©Kifv‡e n«vm Kiv| AwffveK I wk¶K‡`i 
mn‡hvwMZvq wk¶v_x©‡`i‡K gyL¯’wfwËK wkLb †_‡K wbe„Ë K‡i cÖK…Z 
Ávb Av‡ivn‡Yi w`‡K wb‡q †h‡Z mvnvh¨ Kiv|

•	 wcwQ‡qcov wk¶v_x©i Rb¨ evowZ mnvqZv: hviv cov‡jLvq wcwQ‡q co‡Q 
Zv‡`i Rb¨ AwZwi³ cvV Ges Pvwn`vwfwËK mnvqZv cÖ`vb K‡i mdj 
n‡Z mvnvh¨ Kiv|

•	 wd wbqš¿Y: ¯‹zjKZ©…K Av‡ivwcZ AvbyôvwbK I AbvbyôvwbK wd wbqš¿Y 
Ges `~i Kivi Rb¨ weavb Kvh©Ki Kiv, hv cwiev‡ii Ici Avw_©K †evSv 
Kgv‡Z Ges wk¶vq AviI †ewk my‡hvM ˆZwi Ki‡Z mvnvh¨ K‡i|

•	 ¯‹zj wgj Kg©m~wPi m¤úªmviY: cÖv_wgK we`¨vj‡q ¯‹zj wgj Kg©m~wP cÖeZ©b I 
m¤úªmviY Kiv Ges miKvwi ev‡R‡Ui mnvqZvq gva¨wgK ¯Í‡i fZz©wKhy³ 
cywóKi Lvevi mieivn Kiv| GB D‡`¨v‡Mi j¶¨ wk¶v_x©‡`i g‡a¨ Lv`¨ 
wbivcËvnxbZv †gvKv‡ejv Ges Zv‡`i kvixwiK I eyw×e„wËK my¯’Zv e„w× 
Kiv|

mycvwik 6. AvBwmwU-wfwËK wkLb GwM‡q †bIqv Ges †eø‡ÛW c×wZ ev¯Íevqb 

`~iwk¶Ymn AvBwmwU-wfwËK wkLb Ges gvwëwgwWqv wWfvB‡mi Rb¨ D‡jøL‡hvM¨ 
wewb‡qvM Kiv n‡q‡Q, hv gnvgvixKv‡j ¯‹zj e‡Üi mgq wk¶vq wk¶v_x©‡`i 
hy³ ivL‡Z GKwU ¸iæZ¡c~Y© nvwZqvi wnmv‡e f‚wgKv †i‡L‡Q| AwfÁZv e‡j, 
mkix‡i Dcw¯’wZ I fvPz©qvj c×wZi mswgkÖ‡Y wk¶v Kvh©µg n‡jv †eø‡ÛW ev 
wgkÖ †KŠkj| GwU wk¶v_x© I cÖhyw³i g‡a¨ wk¶K‡K ga¨¯’ZvKvixi `vwqZ¡ 
w`‡q fv‡jv dj Avb‡Z cv‡i Ges wWwRUvj wefvRb Kgvq| Z‡e, cÖhyw³ 
I cÖwk¶‡Y wewb‡qvM GLbI cÖZ¨vwkZ dj †`qwb| †eø‡ÛW c×wZi Kvh©Ki 
m¤úªmvi‡Yi Rb¨ wb¤œwjwLZ e¨e¯’v¸‡jv MÖnY Kiv cÖ‡qvRb:

•	 Kv‡bw±wfwU, nvW©Iq¨vi, wWwRUvj K‡›U›U, i¶Yv‡e¶Y I cÖhyw³ 
mnvqZvmn †eø‡ÛW jvwb©s c×wZ m¤úªmvi‡Y AwaK wewb‡qvM cÖ‡qvRb| 
GRb¨ cÖhyw³ I wk¶v_x©‡`i g‡a¨ ga¨¯’ZvKvix wnmv‡e wk¶K‡`i cÖ¯‘Z 
Kiv I mnvqZv `vb cÖ‡qvRb| 
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•	 eZ©gvb mgš^qnxb I LwÐZ c×wZi cwie‡Z© wk¶vq wWwRUvj cÖhyw³ 
cÖeZ©‡bi Rb¨ cÖ‡qvRb AviI mvgwMÖK cwiKíbv I ev¯Íevqb| fv‡jv 
wkLbdj ˆZwi Ki‡Z nv‡Z-Kj‡g wk¶‡Ki cÖ¯‘wZ Ges cvV¨µ‡gi m‡½ 
wgj †i‡L wWwRUvj welqe¯‘ ˆZwi, Zvi cvkvcvwk Kv‡bw±wfwU I wm‡÷g 
i¶Yv‡e¶‡Yi Rb¨ cÖhyw³MZ mnvqZv cÖ‡qvRb| 

mycvwik 7. RvZxq ch©v‡q AbyK‚j bxwZgvjv I Kvh©µg 

RvZxq ch©v‡qi AbyK‚j bxwZgvjvi KvVv‡gv I cwi‡e‡ki gva¨‡g wewfbœ 
AskxRb KZ©…K ̄ ‹zj, KwgDwbwU I ̄ ’vbxq ch©v‡qi Kvh©µ‡g Dchy©³ mycvwik¸‡jv 
ev¯ÍevwqZ n‡Z cv‡i| GB bxwZgvjv I Kvh©µ‡gi Rb¨ m‡e©v”P ivR‰bwZK 
mg_©b _vKv cÖ‡qvRb| cÖavb c`‡ÿ‡c _vK‡Z n‡e:

•	 AwaK ev‡RU: ¯‹zj¸‡jv‡K AwZwi³ Kvh©µ‡gi LiP †gUv‡Z Ges 
myweavewÂZ cwiev‡ii Ici A_©‰bwZK †evSv Kgv‡Z ewa©Z nv‡i miKvwi 
ev‡RU eivÏ Kiv Acwinvh©| wk¶vq m¤ú‡`i eivÏ cÖK…Z g~j¨gv‡bi 
wnmv‡e µgn«vmgvb aviv _vgv‡bv Ges cÖwZ GjvKvq wk¶v_x©i msL¨vi 
Ici wfwË K‡i we`¨vj‡q m¤ú` eivÏ †`Iqv Acwinvh©| 

•	 wk¶K KZ…Z¡: RvZxq bxwZ wm×v‡šÍi gva¨‡g †kÖwYK‡¶ wk¶K KZ…©Z¡ e„w× 
I bgbxqZvi my‡hvM †`Iqv DwPZ, hv‡Z wk¶Kiv cvV¨µ‡gi KvVv‡gv 
†g‡b cvV I wkLbmgq Kvh©Kifv‡e Kv‡R jvMv‡Z cv‡i| fv‡jv dj 
†`Lv‡Z cv‡i Ggb ¯‹zj Ges wk¶K‡`i evowZ KZ©…Z¡ I `vwqZ¡ cÖ`v‡bi 
gva¨‡g ¶gZvqb Kiv DwPZ|

•	 Askx`vwiZ¡ DrmvwnZKiY: miKvwi I †emiKvwi AskxRb, we‡kl 
K‡i wk¶v wb‡q Kg©iZ GbwRImg~‡ni m‡½ Askx`vwiZ¡‡K mnRZi 
I DrmvwnZ Ki‡Z RvZxq bxwZgvjv Ges bxwZwba©viK I wm×všÍ 
MÖnYKvix‡`i gvbwmKZvq cwieZ©b Aek¨B Avb‡Z n‡e| AskxRb‡`i 
†hŠ_ cÖ‡Póv mycvwik¸‡jv‡Z ewY©Z Kvh©µ‡gi ev¯Íevqb‡K Z¡ivwš^Z Ki‡Z 
cv‡i|

•	 wWwRUvj D‡`¨vM‡K cÖvavb¨ †`Iqv: ÔwWwRUvj evsjv‡`kÕ Ges Ô¯§vU© 
evsjv‡`kÕ-Gi bxwZ KvVv‡gvi Aax‡b Kvh©KvwiZv I djvd‡ji Ici 
¸iæZ¡ w`‡q Kv‡bw±wfwU, nvW©Iq¨vi, wWwRUvj Kb‡U›U, AvBwmwU-
wfwËK wk¶v Ges †eø‡ÛW c×wZi m¤úªmviY‡K AMÖvwaKvi †`Iqv DwPZ| 
wk¶v cÖwZôv‡b webvg~‡j¨ IqvB-dvB nU¯úU ¯’vcb, wk¶v_x©‡`i Rb¨ 
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fZz©wKmn ¯^í e¨‡q wWfvBm I B›Uvi‡bU ms‡hvM cÖ`vb Ges AvBwmwU-
wfwËK wkL‡bi eûj cÖmv‡ii Rb¨ †emiKvwi Lv‡Zi cÖhyw³ I wWwRUvj 
cwi‡lev cÖ`vbKvix‡`i m‡½ mn‡hvwMZv e„w×i e¨e¯’v AšÍfz©³ _vK‡Z 
cv‡i|

wk¶v e¨e¯’vi wewfbœ ¯Í‡i mycvwikK…Z †KŠkj¸‡jvi mdj ev¯Íevq‡bi Rb¨ 
RvZxq ch©v‡q bxwZgvjv I Kg©m~wP¸‡jv‡K Kvh©Ki Kiv Acwinvh©| ch©vß 
m¤ú` eivÏmn wk¶K‡`i `vwqZ¡ cÖ`vb, Askx`vwiZ¡ e„w× Ges wWwRUvj 
D‡`¨vM‡K AMÖvwaKvi w`‡q wk¶vq b¨vh¨Zv, mvdj¨ Ges D™¢ve‡bi Rb¨ 
AbyK‚j cwi‡ek ˆZwi Ki‡Z n‡e|
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M‡elYvq hviv wewfbœfv‡e m¤ú„³

W. KvRx LjxKz¾gvb Avng`1

W. gbRyi Avng`1,4

†PŠayix gydv` Avn‡g`2

wMqvmDwÏb Avn‡g`2,4

RwmgDwÏb Avn‡g`2

Aa¨ÿ KvRx dviæK Avn‡g`2

iwgR Avn‡g`2

Zvn&wmbv Avn‡g`2

W. Aa¨vcK KvRx mv‡jn& Avn‡g`1

Aa¨vcK kwd Avn‡g`1

W. †gvnv¤§` ZvwiK Avnmvb2

gvngy`v Av³vi2

wkixb AvKZvi2

ˆmq`v Zvn&wgbv AvKZvi2

†gvt gyikx` Av³vi2

GweGg †Lvi‡k` Avjg2

L›`Kvi Rwniæj Avjg2

W. gvn&gy`yj Avjg2

Aa¨vcK †gvt kwdDj Avjg2

Aa¨vcK Gm. Gg. b~iæj Avjg1,3

KvRx iwdKzj Avjg1

L›`Kvi mvLvIqvZ Avjx2

Aa¨vcK gyn¤§` Avjx2

W. ˆmq` mv` Av›`vwje1

W. †gvnv¤§` wbqvR Avmv`Djøvn1

W. †gvt Avmv`y¾vgvb1

Aa¨vcK W. kwdDj AvRg2,3

Aa¨vcK Ave`yj ev‡qm1



mvims‡ÿc38

W. Av‡bvqviv †eMg2

Aa¨vcK nvbœvbv †eMg2

W. †gvmv¤§` dvnwg`v †eMg2

iv‡k`v †K. †PŠa~ix1,3,5

Rxeb †K. †PŠayix2

gbmyi Avn‡g` †PŠayix3

W. Avng` †gvk&ZvK ivRv †PŠayix1,3,5

W. gvneye Gjvnx †PŠayix1

nwic` `vk2

DËg Kzgvi `vk3

myeªZ Gm ai1

W. †gvnv¤§` divmDwÏb1

Gm G nvmvb Avj-dviæK2

†R¨vwZ Gd. M‡gR1

k¨vgj KvwšÍ †Nvl1,3

W. †gvt Avnmvb nvwee2

W. †gvt Ave`yj nvwg`1

Aa¨vcK gynv¤§` bvRgyj nK2

mvg‡m Aviv nvmvb1

RvwK nvmvb1

W. †gvt Ave`yj nvwjg2 
†K. Gg. Gbvgyj nK2,3 
W. nvwg`yj nK3

W. Gg. mvgQyj nK2

BKevj †nv‡mb2,3

†gvt AvjZvd †nv‡mb2

†gvt †gvdv¾j †nv‡mb2

†gvt Avwgi †nv‡mb1 
Aa¨vcK W. ˆmq` kvnv`vZ †nv‡mb1,3,4 

†gvt AvjgMxi †nv‡mb2

W. Gg. Av‡bvqviæj nK1

W. gynv¤§` Beªvwng1
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Aa¨vcK †gvt wiqvRyj Bmjvg2

W. †gvnv¤§` gvBbyj Bmjvg2 
Aa¨vcK bRiæj Bmjvg2 
W. kwdKzj Bmjvg2,3

iIkb Rvnvb1

ûgvq~b Kwei1

Rmxg DÏxb Kwei2 
W. Avn‡g`ÑAvjÑKwei1

†gvt ûgvq~b Kwei2

†gvnv¤§` †Mvjvg wKewiqv3

byiæj Bmjvg Lvb2

W. mvwd ingvb Lvb2

Aa¨vcK gvn&dzRv Lvbg1

W. dvnwg`v LvZzb1,3

Aa¨vcK W. eiKZ-B-Ly`v1

Zvjvr gvngy`2

Onno Van Manen
2

W. Bivg gwiqg2

W. Bgivb gwZb2

W. Avng`yj¨vn wgqv2

†gvnv¤§` gnwmb2

†gvt gnwmb1

Aa¨vcK W. wmK`vi g‡bvqvi †gv‡k©`1 
W. †Mvjvg †gv¯Ídv2

W. †gv¯Ídv †K. gy‡Rix1 
W. †K G Gm gyikx`1

W. †gvnv¤§` gymv1 
Aa¨vcK W. G‡KGg byiæb bex1 
mgxi iÄb bv_2

eªv`vi wjI †Rgm& †c‡iBiv2 
†gvt Kvgiæ¾vgvb2

†gvt Ave`yi iwdK2
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W. †gvt †gv¯ÍvwdRyi ingvb2,4

W. Gg. GnQvbyi ingvb2,3

†gvt nvweeyi ingvb2

W. wQwÏKzi ingvb2

RIkb Aviv ingvb1

KvRx dRjyi ingvb1

Aa¨vcK W. †gv¯ÍvwdRyi ingvb1

G. Gb. iv‡k`v1

eR‡j ieŸvbx2,3

bvw`qv iwk`3

Zv‡jqv †ingvb1

†MŠZg ivq2

W. wRqv-Dm-meyi2

AvdRvj †nv‡mb m‡ivqvi2

Avwmd mv‡jn1

W. webvqK †mb1

Aa¨vcK †ingvb †mvenvb1

dvnwg`v kebg3

W. wbZvB P›`ª myÎai1

†gvkviid †nv‡mb Zvb‡mb2 
†gvnv¤§` gybZvwmg Zvbfxi2

Sheldon Yett
1

KvRx ivqnvb Rvwgj2

1. Dc‡`óvcl©` m`m¨
2. Kg©`j m`m¨
3. KvwiMwi `‡ji m`m¨ 
4. M‡elK `‡ji m`m¨ 
5. ch©v‡jvPbv `‡ji m`m¨


